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ABSm\CT 



Tiv ' ' 1 study of aiumnae from Alverno^-' oomG-centered curriculum 
a cjuestions: How are aUn. fC; to learn at work, and do 

til-. , . iribe lifelong learning? Whai. r.ies and processes enable 

transfer of learning to professional ocn i oriaaace and careering after 
college? \Jhat are alumnae perspectives on careering and professional 
development? How do the expectations of students and realizations of 
alumnae compare? We conducted followup Interviews with 32 alumnae, 
and administered a quescionnaire to 56; 63 seniors also completed the 
questionnaire . 

Interview analysis indicated that continuation of learning a positive 
value, is part of developing competence in the job role, and is valued 
as intrinsically rewarding, which motivates career development and job 
choice. Learning on the job is based on abilities, including those 
learned in college. Complex abilities especially important for new job 
roles are interpersonal abilities learned in college. They were strongly 
emphasized among both younger and older women and across all professional 
groups, as an important foundation for both performance and v^ontinued 
learning. Reasoning abilities such as analysis, problem solving, d<-ision 
making, planning and organization also transfer to work> These abilities 
are integrated and overlapping in practical role performance. Learning on 
the job, apart from additional technical learning, involves further devel- 
opment of T or abilities and their integration and adaptation in relation 
to work CO xts. Learning how to adapt abilities involves a process of 
applying judgment and abilities in action, getting feedback and adjusting 
accordingly. Learning to learn means discovering how to derive from an 
environment and experience what one needs to knov; to adapt one's abilities. 
Most women viewed work through some concept of careerinp,, looking beyond 
the present job to a professional future. Professional ideals were impor- 
tant in relating to work* Older women had a specific direction to long 
range career goals; younger women were more immediately focused on devel- 
opment of competence in their present jobs. Career satisfaction was 
strongly related to experiencing competence on the job. Satisfaction 
with ability to do a job well is fundamental for careering. A feeling of 
persistent inadequate performance of the job role led to change of jobs 
or career. Such changes re-established a feeling of professional compe- 
tence. Work satisfaction involved job enjoyment, a sense of relaxation 
and being comfortable with work; and progress. All women had strategies 
for career progress, but older women had more complex and long range 
career strategies than younger women, v7ho focused more on excellence now. 

The cross-sectional questionnaire study found that seniors expect to work 
after college; 96 percent of alumnae sought work, 92 percent succeeded, 
89 percent found work directly related to their major. Tliese women had 
more professional positions than their mothers. Seniors had higher career 
expectations than alumnae were able, to realize after two years, but 
alumnae rated satisfaction with a first position and potential for advance- 
ment as above average. Alumnae show more positive attitudes toward college 
learning after two years than seniors; both rated it above average. Forty- 
one percent of alumnae reported additional education; 56 percent said they 
planned more. Alumnae attribute more importance to educational goals than 
graduating seniors; both said they achieved their important career and 
personal goals. Older alumnae view analysis and self-directed learning 
as more important than do other g|roups . Potential for advancement: is 
powerful in determining career satisfaction. 
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INTRODUCTION 



This paper describes our studies to date of alumnao 
perceptions of college learninf^ experiences and outcomes, and 
their relation to careerin^^ experiences after college (Mentkowski 
^ Doherty, 19^3)* The studies were conducted with members of the 
Alverno College 1978 graduating class, two years after 
graduation. This class as a whole had participated as seniors in 
a cross-sectional and longitudinal study of student change on 
cognitive development, learning styles and generic abilities 
(Mentkowski Strait, 1983). A subsample' of this group 

participated in the interview studies (Much & Mentkowski, 1902). 

The first two sections of this paper report interview studies 
with the same interview subsample of these graduates as two year 
alumnae. The first looks at how alumnae describe learning on tho 
job and abilities that contribute to independent learning in the 
work setting. The report describes what alumnae told us about 
"on-the-job" learning after college: what these women had had to 
learn, what kinds of skills and abilities contributed to learning 
on the job, and how learning at work was different from learning 
in college. The second section looks at careering and 
professional development during the first two years of work. It 
concerns career experiences as goal directed activity: what 
career expectations did these women have, what satisfactions and 
disappointments had they experienced, and what kinds of plans and 
strategies had they developed for reaching their goals? A third 
section reports the results of a questionnaire study concerning 
the career expectations and realizations of two-year alumnae, 
their career, educational and other life values, and compares 
these with the values and expectations of a comparable group of 
seniors from the class of 19B0. The tudy compare>'^ ' career 
'^^xpe .tions and reallocations of alu, ./ith the exp^ . .ions of 

graduating seniors and looks at how each group evaluates aspects 
of college experienc e. 

The interview studies were conducted wi.th thirty-two alumnae 
from the 1978 graduating class. Al\3rno is a women's college, so 
all study participants are women. These women were interviewed 
two years after graduation about their work experiences with the 
Alverno Alumna Perspectives Interview (Mentkowski & Much, 1980). 
The questionnaire was returned by 89 percent ( n_ = 56) of the 
two-year alumnae, and completed by 63 students from the 
concurrent 1980 graduating class at Alverno. 
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SECTION I: 

LRARNING TO LEARN AND LIFELONG LEARNING 



It is our expectation that Alverno graduates continue to have 
significant learning?; experiences after college. The work settin^^ 
provides major demands and opportunities for continued learning, 
but learning experiences occur in other areas of life as well 
(e.g. child rearing and marriage). From our interviews, we know 
^that Alverno graduates are themselves aware of continued 
learning, pointing out many learning experiences in their work 
and leisure activities. "We are interested in examining the 
processes by which learning occurs after college, and especially 
in the contribution of the Alverno education to lifelong learning 
and the ongoing relationship of the college experience to 
continued development of the learning process. This interview 
sample included twenty-five alumnae who had been traditional age 
college students and seven older nontrad itional age students 
(aged 23-50 at graduation). The interview sample breakdown by 
major profession is as follows: 



Nurning 1 2 

Teaching 10 

Business/Management 7 

Music Therapy 2 

Civil Service 1 



One teacher left teaching for office ir^: 
Six of the teachers majored ir lC c iuC' j ^.ui.. ...le p* 

^- il service graduated as a m;. .lC education major. The seven 
older women in the interview sample are those who majored in 
Business/Management and who are employed in managerial positions 
in business and industry. One graduated as a math major, and is 
now employed in management. 

Generally speaking, we find that the continuation of learning 
has become a positive value for the Alverno alumnae. They speak 
of the importance of learning as *'part of life," "part of my job" 
or "part of the person I am." Learning experiences are both 
recognized and sought. Some women seem to find opportunities for 
learning everywhere. 

Jean Marie, a young' teacher, expresses this point of view. 

Now I know that <:.very day I'm learning I -ause there's always 
a different sitnn^ ' a that might come up .n a classroom or 
somethi You can never predict what kids are going to do 

30 it* 3 a constant learning process ... I don't think that s 
ever going to change as long as I stay in the teaching 
profession. I think that you have to keep on learning ... I 
think learning is an important part of the whole living 
process. You have to keep on learning, be it through your 
everyday experiences or through special workshops or classes. 



others, who may hnve n less pervasive view of learnin/^ 
nevertheless reco.^nize it as '} crucial part of developin^^ th^ir 
job role, Mae, another younr, teacher reports: 

I'm still learning what to use and I'm trying new thinr^s 
every year to see what's ^oin^ to work. I don't think I'll 
ever stop learning. If the year comes where I say this is 
how I'm goinf; to teach for the rest of my life I think I'll 
quit for awhile because you just can't stop somewhere. 

Megan, an older woman in management, has a similar viewpoint, 
Asked in what ways learning is still a part of what she does, 
Megan answers: 

It's a big part of what I do. Because in the ,1ob that I 
have, when I started it, everything was new to me. I had tc 
learn blueprint reading. I had to learn machine operations. 
I had to learn what it was like to work with people, blue 
collar workers, .,. I learned a lot since then and I am still 
learning. I don't think .-znybody ever stops learning,... 

Generally spo-''^^^- \ ccntinu.ed ng viewed as a 

necessary part ig onf ^If within one's job role. Many 

women, however, ; value -ntinued learning as an intrinsic 

interest. They opportunit s to continue learning, within 

the job rating or outside of i . Celeste, an older graduate in 
managemer , tells us: 

I like learning new things so I think it will always be part 
of what I do. There isn't going to be a time when I don't 
put myself in a place to learn something. I get very bored 
fast if I am not learning something . . and two years from 
now if they don*t move me out of this job I won't stay 
because .1 don't think that I will expand anymore than two 
years in this job. The learning ... will start tapering off. 
••• I would consider going to another company ... because I 
can not be stagnant in learning. 

Celeste also sharr ■M-fg- I's perspectives,. 

I am going to learn as much as I can in the place I am now. 
I will absorb everything that comes my way. In fact I drive 
people nuts asking questions sometimes. They thought I was 
really crazy when I first got there because I took the 
computer manual and read through the whole manual ... nobody 
ever read the thing. ... It is just part of my curiosity. I 
once spent days paging through this thing to learn all this 
stuff, and I took it home with me. They thought that was 
really strange. There is going to be a point where I can't 
learn much more there. If it comes to' that I will 

consider, for the learning process sake, going into something 
else. 
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Hazel, a youn/?; nurse^ expresses a similar vievirpoint* 



Well it's continuous because you learn something every day. 
So you seek out different challenges, like different types of 
patients, the types of patients you've never taken care of 
before. Otherwise you get bored, you need the challenges 
once in awhile. So it is there and I sometimes find myself 
seeking it out. Like changing, going to a different area on 
the floor because there's an interesting patient there. 

It is not unusual for either the younger or the, older women 
in our sample to say that they will eventually change jobs or 
career directions if they run out of opportunities for 
significant learning in their present jobs. Continued learning 
is valued as an intrinsic interest, one which motivates career 
development including job choice. Ift'omen also express an interest 
in learning as a leisure time and social activity, and as a means 
of personal development. Nicholette, a young Leacher, tells us: 

I guess I like to learn about new things. I feel that I'm 
expanding my m:lnd a little bit to new ideas and new things. 
If I go somewhere with a ,group of people ... and I get into a 
discussion wilth somebody I can discuss things in an 
intelligent manner and not stand there when they mention 
something and not know what they're speaking about. So I 
think that is what I try to do, through reading and being 
aware of world issues and current affairs, going to movies 
and watching things on television. 

Erin, another - ^ teacher, describes how learning through 
observation in social settings contributes to her personal 
development . 

I enjoy very much hearing of the way other people live, the 
way that they express themselves. That helps me because I am 
not the type of person ... who communicates very easily in an 
informal situation. To watch a person who is a very good 
socializer. ... To observe what types of behaviors they use, 
what types of expressions they use. That's learning. I'm 
very interested in observing the types of things that go on. 

While it is apparent that the women in our sample are aware 
of and enjoy learning experiences outside the work setting and 
relate those to social rather than professional development, most 
of the information we have about continued learning pertains to 
the experiences of these women in the work setting. Therefore we 
address our questions primarily to the development of continued 
learning in the work role. 

Learning on the job is, of course," based on the knowledge and 
abilities a woman already possesses, including what she has 
learned in college. The transfer of certain abilities to the 
work setting enables her both to perform her job role and to 
continue learning within that role. One of our interests has 
been to determine which kinds of abilities seemed most 
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sifi-tni f leant for these wo:aen in takin^-^ on their new job rolen ani 
in continuing le-'^rnin^ within these roles. We found that several 
major cate/^ories of complex abilities were extremely important. 
The first was interpersonal abilities. These abilities are very 
stronf?:ly emphasized amonp; both yoim,f^er and older women and in all 
professional ^i^roups. These women identify interpersonal 
abilities as a complex set of interrelated skills. Asked in what 
specific ways her collef?:e education was relevant to her work 
^oals, Hillary, a youn^ nurse, answered: 

I think that in what I've chosen to do I'm f,oinr, to 
meeting a lot of different people. I'll have to know how to 
communicate with them. I think that is very important and 
Alverno definitely did teach me or brought out in me that 
communication is not only speaking but listening. They are 
very iinportant and interrelated. Also val\iing, I have to 
know my own values and respect other people's values because 
I'm definitely going to meet different people with different 
values and I'll have to respect them for that as well as they 
respect me for my values. 

Hillary tells us how interpersonal skills are important for 
functioning in a nurse's role. Andrea, another young nurse, 
explains how interpersonal skills are important for learning more 
about her job and developing her job role. Asked what abilities 
were most important in taking on her new job after college, 
Andrea gave the following report: 

Social interaction, communication, not just standing behind 
and watching but opening your mouth when you had questions, 
being aggressive and assertive, definitely. ... I 77eel very 
assertive at this point. At first I was af ra.i to ask 
doctors questions because I thought my questions were dumb 
but I don t feel that anymore ... if I have a question or if 
they wrote something 1 don't agree with ... I '1!^; speak up. I 
guess social interaction is the main thing, your 
communication skills ... primarily because you're more 
successful with your decision-making. I've been around too 
many nurses who don't open their mouths and I've seen the 
results of that, and people that speak up too much and the 
problems they've had. 

Rebecca; a young revenue officer (originally trained as a 
teacher) also found her interpersonal abilities critical to 
performing her job. She felt the most important abilities for 
obtaining her new job as well as performing it, were 
interpersonal. 

Speaking, communicating because that's basically what my job 
is. The reven '.e officer position is a meet -and deal 
position. When they interview you the major point they're 
looking for is how you react to the specific people. They' 11 
even play roles with you and try to get you upset, just see 
how you're going to react. ... The revenue officer's position 
is one where you have to be able to work with people because 
you have got to somehow win their cooperation. 
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Some of the olrier women in our sample tell \}Q that 
interpersonal abilities, in addition to bein^ requisite for job 
role performance, play an important part in careering strategy- 
In other words such abilities are needed for cultivating 
relationsnips that will ultimately support one's position and 
plans for advancement* Mey-^an, a mana^^er in manufacturing';, asked 
which of her abilities she values most, tells us: 

My interpersonal skills ... T enjoy being able to interact 
wi.th any level of management or any level of work force. T 
get along well with the people who work for me as far as 

getting the. jobs done and being able to talk with them and 
find out what they are doing at home, what kinds of things 
they would like to be doing at work, where they would like to 
be going a year from now ... doing the same thing th^ 
vice presidents in the company that I come into contact with 
periodically. ... I am proud of having that capability of 
conversing with any level of the organization. 

Marjorie, another of the older managers, tells us: 

... I have been graduaUy i^earning how to use my small group 
theories and relate them to the strategies that men use 
because I am dealing with all male staff people. I am the 
only woman on the executive staff, all the rest are male. 
They strategize over the simplest things such as maybe who^s 
going to go on coffee break. ... I would sr,y that s 
something I'm working on all the time. I think I ' i.^ making 
strides because I know when I have established rapport with 
the department head and when I can accomplish something with 
him ... I've learned how to back off a little bit. I ve 
learned how to pick up on those signals and back off a little 
bit and wait awhile and maybe develop another round-about 
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Notice how Marjorie describes using the knowledge ("small 
group theories") and skills she alreacjy has toward continued 
de^/elopment of her abilities in relation to a new context 
("dealing with all male staff people"). The abilities 
transferred to the work setting are not quite sufficient for 
solving the problems inherent in the social environment, but they 
serve as a foundation for observations and trifda which allow 
Marjorie eventually to discover the optimal approach. More will 
be said later al :ut this process of adapting abilities to new 
contexts. It is a major mode of learning in the work setting. 

A second major category of abilities that transfer to the 
work setting might broadly be called "reasoning'' abilities. 
These include analysis, problem- solving, decision-making, 
Planning and organizational abilities. Like interpersonal 
abilities they are complex sets of interrelated skills. V/e 
should also point out that interpersonal and reasoning skills are 
often interrelated and overlapping. Recall for example, what 
Andrea told us; it is important for a nurse to skillfully 
question doctors end others because "You're more successful with 
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your decision-making." Elsewhere Andrea. emphasizes the 
ihterrelat ionship of personal and reasoning?; skills for managing: 
the crises that come up day to day in nursing. 



They (Alverno Faculty) kept tellin^^ us over- and .over that 

when you get out you ' re ^oing to find that you need 
p communication skills, you need problem «3olvin^ skills to just 
.make it through or be successful in your everyday 

interactions with people. I can really see that that's true 

because I have different skills than the other people do. 

There's a crisis on the floor and some of my peers will not 
. know what to do and I do. ... You need interaction skills, 

you need to know how to problem solve, because I found that I 

don't panic in those situations. 

Asked for an example of a situation in which she used those 
abilities, Andrea told this story: 

It was an incident of some tests that were ordered the nip;ht 
before and they had specific preps ... I was more or less in 
charfce. The doctor came In and he was steaming because the 
nurse the ni,9;ht before elected not to ^ive the prep because 
the person was nauseated ... She did not call the doctor or 
let anyone know that she didn't ^ive it ... He (the doctor) 
wanted to talk to the person in charge. Well, the nurse that 
vv'as taking care of that person that day didn' t know what to 
do. She just came to me and said 'The doctor is upset, what 
am I f^oinp, to do?' I started asking probing questions to 
find out more data •«« when did it happen, what did the nurse 
chart, etc. I told him that we would f^et to the bottom of it 
The nurse that happened to do it was a pool nurse. T 
said, 'We'll contact her a^^ency and something will be written 
up on this, there will be an incident report written up* ... 
T called the supervisor ... and ;:?he f^nt right on the phone 
and contacted the agency. She called me back ... and T said 
'Will you come up here and document this?' We got all 

th^it done beiore ( thrj doctor) left the floor. We ntuck (the 
report) in front of the r^hart nnd hr^ nigned what he wan U?d to 
B L g n . I t wa s ,i u t o n o i n c. i d e ri t wh e t' e no one wa a r e a 1 1 v i n 
<:hargo on tlu' floor. The person wVia t )iad t>ie patient for thr 
d ny d i d n ' t k now how I o ha n d 1 e i t . 

In this incident Andrea, tells us hew she combineci 
interpersonal skills (with the doctor, and the supervisor) and 
problofTi-solvi ng abilities (deciding what ought to be done) to 
manage a <M-isis. Interpersonal skills /iro oftfm a crucial part 
• 1 f t h (\ * ' I M rji o n- m/i k i ri g p roc es s i n wo rk :^ e 1 1 i ng r i . At, t h 'J am p 
t iinf* , r eason i ng ak i 1 1 1\ a r*e a pa r t o f i n t e rpc rsona 1 nh i 1 i t i on . 
f^ncal 1 what llillar-y, another young nwrsr said: "I havt' to know 
*ny own valur»M and respect other people's v/iluos ))e(?ause I'm 
definitfMy going to meet di!'f^M*^Mit people with different valurv^, 
•ind I'll )v\vc \.n rps]:)ect them for that afi well as th^-^y renp*^ct iiw* 
for my v/thM?s.** Valuing or ^'knowing my own values" and, of 
>^ourn»:, r<f<?(>/':rii i n^^ thf^ differM?nt v/iluea of others is in n s<uin'\ 
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a reasoning skill but, as Hillary sees, understanding values can 
be a central component of the ability to relate to others 
succGSsfuHy* 

With the understanding then that these two sets of abilities 
are not truly separable in the work setting, just as they are not 
separated in the educational process, we can say that alumnae on 
the job recognize reasoning abilities as an important aspect of 
performance and talk about how they use these abilities. 
Furthermore, reasoning abilities, just as interpersonal 
abilities, are spoken of with reference to how one continues to 
learn within the work role. Rebecca, the young revenue officer 
tells how analysis is important in ber work. Asked how learning 
is still a part of what she does, Rebecca replies: 

... the thing about my job is that it's never the same. The 
other skill I probably should have mentioned (along with 
communicating) is analysis because you do work very 
. independently . .-. You have to take the specific individual 
cases, look at them, determining what's needed, what needs to 
be done, get financial statements or whatever from taxpayers, 
analyze them and try to determine a course of action ... bo 
that in itself I guess is a learning experience because every 
case is' different and you do have to use these skills over 
and over. 

April, a young teacher, talks about planning and organizing 
her work; 

There were certain tjiings that were, ingrained in me by the 
time 1 graduated. Whether it was writing lesson plans ...or 
to get a textbook ... and go through it and figure out the 
■ objectives or goals of the book ... I suppose some of the 
.other skills. just fit into the organization of your 
classroom. Those were all ideas you've gathered over the 
last four years, I learned how to make decisions at Alverno. 

Megan -an older woman in management tells how she applies 
analysis and problem solving at work. Asked how what she learned 
at Alverno affect? , the way she approaches her job, Megan replies: 

T think I tend to be more analytical and I don't take a lot 
of situations at face value. I try to dig a little deeper 
and if something is happening in my departmen-t that 1 don t 
understand, T won't take the first solution that comes across 
my desk because I find that may not be the only solution or 
... the best solution ... I really go through that problem 
solving process of defining what the problem is, what 
information can T add to it, how can I analyze this, what 
kinds of solutions can T come up with, and then not just 
putting one into force but thinking through the solutions. 
Then I try to make a docision based on the short and long 
term outcome of it. 
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Marjorie, another older manager, speaks of how the reasonin^^ 
processes she's learned help her to continue learning in the work 
role- Asked to describe her focus on learning in her present 
life, Mcr;jorie tells us: 

The first thing I always do is observe a given situation or 
problem and then 1 try to say what is the whole and what are 
the parts, what's the relationship ... then 1 say to myself 
what do 1 need to do about it. So then 1 start in my problem 
solving steps. It is miare and m9re becoming a permanent 
thinking mode for me ... J know what the concepts are. 1 
understand th^m. 1 know how to apply them. If your plan of 
action does not give you the end .result, you c^n say to 
yourself 'I tried, 1 tested it and it didn't work. 1 will 
now see if I can try something else.* It moves you along, 

ynu'rp> not fg-hnpy at HpaH npnhfir, Thar.e--1-S— som eth-ing- very - 

freeing about being able to think like this. 

Marjorie uses the .problem solving process she learned (which 
involves analytical skills) to solve problems, of course, but 
also as part of her trial and error learning about what works. 
Elsewhere, Marjorie also describes how she uses her reasoning 
abilities to plan advancement strategies. 

I*ve done a great deal of application and researching, 
analyzing my work environment, analyzing my responsibilities, 
looking for opportunities where I could take on more 
responsibility which was a way of demonstrating my capacities 
so that I could move myself into another promotion type area.' 

In addition to the two major sets of interpersonal abilities 
and reasoning abilities, women mention several kinds of skills 
that, while still complex, are somewhat narrower in scope. 
Perhaps these are more properly thought of a? aspects of 
interpersonal and reasoning abilities. Vlriting and speaking 
skills are utilized. April, a young teacher, is glad she's had 
experience speaking in front of groups. 

I had to give a present ' at our home and school meeting 
this year. That was or. .e I gaid 'I'm glad I did this at 
Alverno* because we had to give some presentation to some 
' pretend PTA meeting. I really felt like I was doing it for 
the second time around ... 

Violet, an older manager, finds the writing skills she 
1 earned important. 

My writing ability has helped me tremendously. I was coming 
from nowhere when I started at Alverno so I made a lot of 
progress because I had the furthest to go. I learned a lot 
as far as being specific about what you want to say. Alverno 
helped me tremendously and writing is so important in the 
business world. 
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A number of' women consider the process of self-assessment - 
learning to identify one*s strengths and weaknesses - especially- 
helpful , and along with this, the habit of self-reflection. 
Asked what aided the transition from school to work, Blair, a 
young nurse replies: 

I think the ability to evaluate myself ... I feel I can look 
at what to expect from myself and I know very often what 
hinders me from progressing or what I've done to regress. I 
think self-evaluation was the most valuable thing at that 
time. T know that I had to do it again and again. 

Rebecca, the revenue officer, responds to the samo question: 

I think that is the |nd result of this whole program. You 
spend a lot of time going over your own weaknesses and 
strengths and getting a pretty good understanding of what 
you * re good at . 

Andrea, a young nurse, finds that the habit of 
self-rejection has helped her to develop herself within her job 
role. 

I would think that the thing that helped me the mos'o was the 
writing. We were actually forced to write down our thoughts 
and feelings (i.e., in school) ... we had to keep daily logs 
of what we were actually feeling and thinking every day ... 
in the clinical situation knowing that I would have to come 
home that night and write something up on it, I was thinking 
now how does this relate,, how does this interact ... So I 
think that just knowing I had to write it . . . forced me to 
think through what I was doi^g ... I don*t do it to the 
extent that I did it then, but when I feel really frustrated 
... I sit down and write. ^ It really does help me work 
through things . 

At this point we have identified two major classes of complex 
abilities and some narrower skills and processes that transfer to 
the work setting and they act as a foundation for job role 
performance as well as further learning on the job. Such 
abilities, however, do not seem to be all that transfers from 
college to the work setting. Alumnae do, of course, apply the 
technical knowledge they acquired at college, if they have 
trained for a specific profession such as nursing or teaching, 
and taken a job within that profession. But this kind of 
transfer is so direct and obvious as to receive little attention. 
There are other things, however, that these women seen to acquire 
at college and take with them into the work setting: these are 
attitudes, beliefs, values, ideals, and concepts of identity or 
ideas about the "person I am," including concepts of professional 
identity. These too, in their way, form a foundation for 
performance and learning in the work role. Lee, a young nurse 
tells us, for example: 



10 



16 



Alverno taught me or showed me that I like to learn and I'm 
capable of learning. I think that will always influence me 
... nothing major. I'll probably never write a book, IMI 
probably never be recognized in Who's Who for anything, but 
my jontribution is still important 'no matter how big or how 
small. I think that's something Alverno taught me too. Wo 
all contribute in our many different ways. I just keep 
going, climbing ... to me living is learning. 

Lee has learned to value learning as part of "the person I 
am." She has also acquired a belief in the worth of the 
contribution she can make, to society, a worth not based on 
unrealistic expectations for her accomplishment. Celeste, an 
older graduate in airline management graduated, with a major in 
math, but thinks of herself as a well-rounded person. Asked why 
this is important. Celeste replies: 

I feel better about myself if I feel capable of handling 
every kind of different aspect of life than if I was just 
one-sided. That tends to be a problem with people in the 
sciences and math especially. They become very technical and 
... they ae not able to relate to the fact that other people 
don't feel the same way that they do about things. 

Further on Celeste, like many other women, mentions general 
self-confidence as an important outcome of her education. 

I do think that one of the abilities I had developed from 
school that helped me when I got that job ... is that school 
had given me some confidence in myself as to whnt I was 
really capable of. The people who got my promotion fcr me, 
they felt ... that I could take on any task and would be sure 
that I would be able to handle it. 

Self-confidence, self-worth, and an interest in personal 
growth seem to be among the major identity concepts these women 
acquire at college and transfer to the work setting. A number of 
women also talk about professional identity and ideals. Asked 
how what she learned at school affects the way she approaches 
work, Blair, a young nurse replies: 

One big example was just the concept of primary nursing. I 
did a research project here based on journal articles and 
reviews and input from various institutions that had tried 
it. In a primary nursing unit. I had to learn their 
concept, their belief, how they operate ... In one meeting I 
brought up the question of primary, nursing. I just kind of 
wanted to know what everybody's concept of it was. ... At 
that time the concept of primary nursing was not agreed upon 
by every staff member. I pointed that out ... Maybe what we 
need to do is get the whole unit to come to one definition of 
what primary nursing is. 
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Blair has brought to her job not only a professional concept 
of her ovm but an awareness of the importance of the professional 
concept and of the possibility that the concept differs among 
members of the profession, even within the same institutional 
unit. Othor women in our sample also express professional 
identity concepts and ideals. These receive more extensive 
treatment in the following section concerning professional 
development and careering. Here we simply point out that such 
concepts, along with concepts of personal identity are among the 
kinds of knowledge acquired at college aYid transferred to the 
work role. 

We have discussed the kinds of abilities and knowledge that 
women acquire in college and bring to the work setting as the 
foundations of job role performance and continued learning on the 
job. We have said that the women in our sample are highly aware 
of continued learning within their work roles. Having considered 
the foundations for performance and learning, we may now go on to 
consider the content and process of learning on the job. We 
begin by asking how the women in our sample talk about what is 
learned at work. One obvious answer is that at the beginning of 
a new job, many women must learn the technical knowledge 
processes, and skills of the job. As Violet, one of the older 
women in management put it: 

I had to learn my job and that was difficult ... I have a 
major in management and a major in art. I took a position in 
the marketing area ... Basically it was working with numbers 



But even women in jobs for which they have specifically 
prepared do additional technical learning on the job. Julia, a 
young nurse, reports: 

Whenever I come across something that I don't know about, if 
somebody comes In with something different that I haven't 
seen befor'e or has-^ a diagnosis that I don't know about, I 
make a point of reading up as much as I can on it. When I 
was in school, not only did T do that with the different 
patients you get in school but I*d also go further and read 
through nursing journals. I guess now I do it when I feel 
it's necessary. 

And Arleen, a young, married woman without an outside job, 
finds that child care and family responsibilities involve a 
certain kind of technical learning. 

It's (my focus on learning) still my major except I'm 
learning different things. How an infant grows. Everyday I 
learn something new about the baby. There's something more 
you can learn about what they do and what you can do^for them 
... Learning how to do things, sewing, cooking, all those 
things. Learning the easy way to do your housework in less 
time. Balancing the budget, all sorts of things. 
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We find, however that the major part of what is learned on 
the job is ">rtiat works" in the particular work setting in which a 
woman finds herself. This is a matter- of adapting abilities, 
such as interpersonal and reasoning abilities, as well as 
concepts, attitudes, and ideals, to the contingencies of a 
particular real-^world environment that is different in 
significant respects from the environment in which such abilities 
and attitudes were learned. This is a matter of applying prior 
learning to new contexts, and is in itsel'f a matter of learning. 
An important step in this kind of learning may be learning or 
realizing what the real contingencies of the new environment are. 
This kind of learning is like the equation "If I do 'X,' then 'Y* 
will happen." It sometimes involves some kind of "reality shock** 
based on the discovery that things don't work everywhere the way 
they worked in college. If "reality shock" is too strong a term 
for some cases, there is still the discovery that ideals for 
performance are limited by particular work settings or competing 
demands of one's job role. A number of women, for example, 
learned that the interpersonal ideal of openness and 
assertiveness cultivated at Alverno does not wo rk or must be 
tempered, in certain work relationships. April, a young teacher 
tells us: 

I still have a hard time accepting the pastor at our school. 
It seems to me there's no point in being assertive with h'.m. 
It's hard for me to -deal with people like that and I really 
never thought about what would happen if I really ran up 
against a brick wall. I never dreamt that would happen. T 
always thought that everyone I met would be workable at 
1 er.st . 

Violet, an older manager, asked for examples of her learning^ 
on the job, replies: 

Learning to keep my mouth shut ... I am learning that in a 
very bureaucratic system ... you can't be an assertive 
Alverno woman, you have to keep your mouth shut. If 
something isn't fair, that's ".ough. If you get the raw end 
of the deal, that is too bad, learn to live with it. If you 
are among the chosen few, you'll handle those feelings but I 
think importantly, don't always let them show. 

In other cases, i t is di3covered that ideals for performance 
and accomplishment must be modified in the real work setting. 
Alyson, a young teacher, tells us what she learned in her first 
year of teaching: 

My first year out I looked at all those wonderful things that 
they do in Alverno' s lab school and I tried to incorporate a 
lot of them into my own classroom. It didn't work, simply 
because they were used to a very structured situation and 
they didn't know how to handle a different type of situation 
... It turned out to be a disaster so I learned you have to 
introduce changes very i^lowly and gradually and to teach 
about the change before it happens. 




Megan, an older woman in management has also had to adjust 
her ideals. 

I think when you are in college you are able to spend a Ipt 
of time doing things correctly, doing them so that you 
achieve the outcome that you want. When you are working, 
things don*t turn out that way. You don't have the time or 
the energies or the priorities set on having things turn out 
the way you want them to all the time. 

Sue Ann, a young teacher, gives a good summary of this common 
experience. 

Through my teaching I learned what I can and what I can't do, 
what works, what doesn't work ... I had learned what my goals 
can be realistically instead of idealistically. j 

Even where no disappointment of ideals may be concerned, 
women are occupied with learning "what works" and with how to 
apply the skills they have to a particular work environment. 
Nicholette, another young teacher, talks about the process of 
adaptation. 

When I was in college I was just thinking about how to be a 
teacher but I wasn't thinking about how to interact with the 
whole environment of the school as a teacher ... Every school 
is different, every situation is different. They can teach 
•you how to be a competent teacher and teach you all the 

facts and where to find more facts if you need them, but T 
think you have to develop your own ability to use those 
things. 

Mae, another young teacher, talks about learning to integrate 
what she's been taught. 

There were many different things that we were taught, 
suggestions that were given you from your supervising 
teachers ... when you're in a situation and faced with it all 
of a sudden you start bringing these things out. I went back 
to many of my classes and tried to think, 'How can I apply 
this to this?' ... trying to take every bit of education that 
I had, not trying to put anything in the background and 
saying it's not important but trying to take everything and 
put it together in a workable process. 

Roxanne, an older manager, also talks about a process of 
integration and adaptation. Asked about her current focus on 
learning she tells us how it happens on the job. 

...Just generally being perceptive in getting all the 
information that I can to use at a later date ... asking 
questions, getting reading material that's appropriate for 
the situation, assimilating that ... if you have this 
accumulation of knowledge, using it in different forms and in 



EKLC 



14 



2J 



combination' with other things that you've learned. Making 
connections in your mind. Learning is a continual thing ... 
It's one thing to have this information but you must be able 
to apply it and *3ee the interconnectedness between these 
things ... right now I have to focus more on assimilation and 
the interconnectedness of things on a practical basis at 
wo rk . 

We find then, that learning on the job, apart from additional 
technical learning turns out to be primarily the further 
development of major abilities (the interpersonal and reasoning 
abilities we discussed earlier), their integration and adaptation 
in relation to the contingencies of particular work contexts. 
There is, however, one other kind of learning that should be 
mentioned. Women report learning new attitudes, beliefs, 
perspectives, and elements of self-concept in their first two 
years in the world of work. These changes occur through exposure 
to new kinds of situations, persons, and roles. Such changes 
relate, of course, to the attitudes, ideals and self-concepts 
that we said these women seem to acquire in college and bring 
with them into the work setting. Relationships with and 
attitudes toward others are a primary area of such learning. 
Jeraldine, a young office worker reports: 

I think I can see ... that I have changed somewhat in how I 
deal with other people. Sometimes at Alverno you do tend to 
get a rather limited experience of other people from the 

standpoint that everybody is here for the same reason. I 
think that I have been able to be a little more tolerant and 
more understanding of the way different people do things and 
why they do it ... I think that hopefully my ability to 
compromise and be more tolerant and open-minded ha.s 
increased. 

Megan, an older manager, also reports a change in attitude 
toward more tolerance for others with whom she does not agree. 

In college you are in a very supportive atmosphere and the 
people you associate with are the ones that by and large you 

enjoy spending time 

with and they share your likes and dislikes, your values. 
When you are working, you are with a mixture of people not by 
choice but by corporate design and you must interact 
effectively with those people whether you care to or not ... 
Those kinds of experiences have been valuable because I think 
in college I tended to think if you didn't like working with 
someone you just found someone else to work on the project. 

Roxanne, another older manager, tells us that different 
attitudes toward people are a result of not only the different 
people she's been exposed to, but of the different roles she has 
held in relation to others. 



I've matured a great deal since I've been out of school and 
working ... I think I probably look at people a little bit 
differently than I did when I was in- school simply because of 
the positions that I've held in terms of making decisions, 
having to communicate, having people who have to respond to 
the things or changes that I'm asking them to make. 

A number of the younger women were especially aware of the 
changes in" self-concept that result from having responsibility. 
Esther, a young teacher tells us: 

Before in field work or student teaching, you always had 
someone above you in case something went wrong. Here it was 
really kind of a shock. There is no one to go to. There is 
no one to back me up if something goes wrong ... I can 
remember I would be playing a song and all of a sudden I 
would think I am really in charge of this whole things. It 
would blow my mind. It was just a totally different feeling. 
It was scarey ... All of a sudden here is all this 
responsibility put on you ... It took me a while to learn 
how to not be totally bombarded by all of this, 

Sarah -To, a young nurse, also reports learning how to handle 
her new responsibility. 

Yeah, I think you have to learn, I think until you really 
have to go out and have the responsibility of having a job, 
you have to learn how to handle that responsibility. Being a 
student, you think you have responsibility because you have 
to go to school every day but there is always those kind of 
things 'I don't feel like it, I really can put it off until 
tomorrow.' That just isn't how it is, you don't get to put 
it off until tomorrow. I think you have to do a lot of 
growing up. ... You have to learn to live in the adult world. 

The same young woman also makes the interesting observation 
that taking her new job in a smaller town required appreciation 
of a broadly different perspective. 

Veil 1 g 3SS one of the big things I found was, being an 
opinionated person, you have to learn when to say something 
and when not to say something. Going into a new job, one 
thing you have to do is feel them out for what kind of a 
cultui^e they are coming from. Going to a different place was 
the biggest thing for me. They are a lot different than I 
was used to. Milwaukee is terribly different than other 
small places and one of the things I had to do was sit back 
and just learn what they were like first so that I didn't 
step on toes by saying something like 'That is stupid.' 

Sarah Jo realizes, through her expos. 're, not to different 
individuals, but to different group s, how the v/ork setting may 
make itt necessary to appreciate and work with perspectives 
different from one's own. 
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We have talked about what women learn in the work setting. 
It was said that additional technical knowledge was often, 
acquired, that a primary area of learning concerned/, the 
adaptation of major abilities to the new work environment, which 
involved learning the contingencies particular to a given work 
setting, and that another area of learning involved changes of 
perspective based on exposure to different individuals, 
relationships and roles. We would now like to look at the same 
topic from a slightly different angle and see whether we can 
identify the processes by which these varietiefj of learning 
occur. We have already said, for example, that certain changes, 
especially attitude changes, seem to involve exposure to persons 
and experiences which one has not encountered before. This, 
then, would be one kind of learning proess. The examples 
concerned with changes of perspective also illustrated this 
process of exposure. The exposure process involves an element of 
observation and reflection. But, as the examples suggest, that 
is only part of the story. Often exposure means that one is 
forced to interact with persons or events that are unfamiliar^ or 
to act in roles" that one has not taken before. In fact, in 
identifying" the learning processes, just as in identifying major 
abilities, we should not make the mistake of regarding them as 
occurring independently. Each is rather an aspect of learning as 
process. 

Corresponding to the adaptation of abilities to new 
environments, we could talk about adaptation as a learning 
process. It involves, essentially, a kind of reality-testing: 
applying one's judgment and abilities in action, noting the 
feedback from the environment, and adjusting judgment and action 
accordingly. The women in our sample tend to refer to this 
process as learning "'what works," "learning from experience," 
and sometimes "trial and error." Marjorie, an older woman in 
management, gives an especially good concrete example of such a 
process. 

I have been gradually learning how to use my small group 
theories and relate them to the strategies that men use ... I 
think I'm making strides because I know when I have 
established rapport with the department head and when I can 
accomplish something with him. I've learned how to back of a 
little bit. I've learned how to pick up on those signals and 
to back off a little bit and wait awhile and maybe develop 
another round-about route. For example, right now I have one 
department head who is intimidated by this new equipment 
insofar as he sees his personal secretary not having control 
of his work. When I attempted to get her trained in this 
program I got a flat no. I shouldn't have come on so 
directly and said I want her to learn to operate this 
equipment. Rather what I needed to do was apply a particular 
project ... and show to him how we can get this done 

very rapidly and he will get it much f?ooner than before. 
Where he's had a problem in getting the work coordinated and 
out, if i: could show him that with this new equipment wo nan 
eliminate that, T'U have him on my team. :'.o T had to .qpe>n»] 
a great deal of time observing, thinking, retrenching, that 
sort of thing. 
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Notice that the work environment to which a woman must adapt 
her skills often means the interpersonal environment. Both 
younger and older women talk about the adaptation of abilities, 
but older women are somev^at better at illustrating the process 
in concrete examples. Megan gives us the following incident. 

In interpersonal situations, in college and the different 
sociology courses and the interpersonal skill classes and 
communicatibns , you were given situations and always had time 
to read the materials for that particular course meeting. 
You had time to think of how you were going to handle a 
situation before you went in and you conversed with your 
counterpart. You had anticipations of the outcome and those 
situations based on the knowledge that you had and the 
knowledge that your fellow classmates had. About a month ago 
I had something happen to me that I was totally unprepared 
for. I had turned an individual down for a position that he 
applied for through our posting procedure, a company employee 
who wanted to advance himself. I turned him down for the 
position because I didn't feel that he did anything to 
prepare himself for moving ahead. He expected that we 

would do everything for him after giving him the job. When I 
turned him down, he became very irate and started yelling and 
trying to get totally off the track. I found myself becoming 
extremely annoyed with him, raising my voice level and tone 
to his. After that whole thing was over, I was so 
uncomfortable. I had been totally unprepared for that kind 
of response from him when I told him that I would not select 
hijn for the position. He, went to the union and wanted to 
file a grievance. I was so unsatisfied with the way I 
handled that situation. For several days after that I really 
^thought about it and I tried to go back to things that I 
learned how to effectively handle situations. In my own mind 
I role played what I would do if that happened to me again 
and it did happen again with the same individual. 

Several days later he came back to me and tried to convince 
me to change my mind and again raised his voice and started 
carrying on. I very calmly, because I was prepared this 
time, told him that I was no longer interested in discussing 
this with him. My decision was made. He would not change my 
mind with anything he might come up with. I thought we had 
completely covered the situation. I also gave him 
information that he could use to properly prepare himself for 
an opening of thkt nature should it come up again. Because I 
w&s prepared for the situation it came off beautifully. He 
13 still extremely unhappy with me but I doubt if he will 
noBt for a job like that again without being prepared for it. 



18 




The process of adapt.'ation involves, in part, learninf^ more 
about the environment to which one must adapt one*s abilities. 
It would be inefficient, if not disastrous, to have to learn 
everything by trial and error. Graduates describe a number of 
other methods of gaining information about the work environment 
and the work role. The major ono is learning from others, 
talking and listening to other people, a^rocess also dependent 
upon interpersonal abilitiei>, modeling, or acting as others act 
who are considered competent, is also a way of learning from 
others. Mae, a young teacher, describes how she learns from 
0 thers. 

You listen to suggestions. When you go and watch other 
teachers teach you watch and see how they handle a situation. 
... I*m interestq^ in seeing how people handle it. You try 
it out in your classroom and if it doesn't work for you, you 
know you've got to try something else. You keep trying and 
trying until you find something that works. 

Alyson, another young teacher, considers peer interac tion. her 
most effective mode of learning on the job. 

Well in school most of the learning for me came right out of 
the textbooks or what the instructor said. I didn't pay that 
much attention to my surroundings and now it is just the 
opposite. Most of my learning goes on in the faculty room 
now. If you are real quiet and listen, you can pick up ten 
times more material than you will pick up in a magazine ... 
just sitting in the faculty room during lunch, the other 
teachers will discuss what types of problems they are having 
and how they are solving them, what was successful to them 
and why they think so. People are always willing to talk 
about their successes, so that is where you pick it up. 

Gwen, a young office worker, appreciates the value of 
"subtle" information that can be learned only by talking to 
others in the work environment. 

I think one rimportantl skill is really to be able to listen 
to the people that we deal with, a supervisor, fellow workers 
or subordinates. I think it is real important to hear the 
kinds of subtle things that you don't get in orientation for 
instano e. 

Altogether we might say that learning in the work setting is 
a multi-aspect process, the central outcome of "which i3 
adaptation of knowledge and abilities to new environments and 
events. This includes the adaptation of attitudes and ideals, 
self -concepts and prof ssional concepts to new experience. It 
occurs through exposure, observation, action and feedback, social 
interaction and even the traditional methods of study, reading,, 
researching, attending lectures, seminars and classes. Any of 
the processe':^ mentioned might pertain to the learning of 
technical Icnowledge, the adaptation of abilities, or the 
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development of concepts, attitudes and ideals. Jean Marie, a 
young teacher, describes her learning. 

Now I know that every day I'm learning because there's always 
a different situation that might come up in a classroom or 
something. You can never predict what kids are going to do 
so it's a constant learning process. ... You have to keep on 
learning, be it through your everyday experiences or through 
special workshops or classes. ... If you're at a convention 
or ... listening to a real good speaker or a new type of 
music education program or something, T might have my 
notebook out and making notes. ... If I'm in the classroom 
and just learning to control the kids or just lee..rning from 
my mistakes or things that happen at the spur of the moment. 
... So I think it depends on the situation you're in of how 
you're going to approach learning. ... I think what I learned 
most from Alverno and what's helping me most in my learning 
now is the whole process of learning, of starting and 
building on what you know, taking it from there. 

Lucy, an older business consultant, t^lks about the active 
and passive sides of learning. Describing the "components" of 
learning on the job, Lucy says: 

Asking a question. Having an idea that isn' t finished. 
Having information that isn't complete and trying to find the 
answer. ... I guess that is the active side of it. There 
is a passive side to learning too. You go around all day 
observing and experiencing and you assimilate that in the 
ev^ening if you have 15 minutes of quiet time. You reflect on 
the input you had through the day and try to put it in some 
kind of order. I think that can happen either if it is 
passive or active learning, but I think th^t both of those go 
on all the time. People aren't as aware of the passive kind 
of learning because it is not self-initiated unless they have 
that little thing to go through to what happened today. 

And Beverly, a young nurse who has already made a job change, 
points out how the learning process is most acute at the 
beginning of a new job. 

When you break from one job to another, you are dealing with 
a new set of people. You don't know them so I think you are 
a little more aware of your interaction skills, how you 
preser-t yourself to people and how your interaction is going 
to affect your work relationships. I think you are more 
aware of probli.^. solving skills. You are in a totally new 
environment so you havc^ to think more in terms of how do I do 
this in this situation, how is it different from what I have 
been doing, and what priorities are important here as 
compared to v/here I was. I think you are a little more 
consciously involved in what you are doing whereas maybe when 
you become more familiar with it, things are a lot more 
subconscious . 
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Beverly, in this excerpt, gives an excellent summary of a central 
issue: the adaptation of a^bilities to new environments* 

We have seen that Alverno alumnae are aware of continued 
learning on the job. The abilities transferred to the work 
setting are the foundation of performance but also of continued 
learning and adaptation. These women describe a certain 
development of the learning proSi^s whereby transferred abilities 
are adapted to new tasks, roles, *and settings. V/e have called 
this kind of' devel opmen t "learning to 1 earn" because it i involves 
the discovery, in each new context, of how to derive from 
experience what one needs to know in order to function 
appropriately in the given context. Often there is no one there 
to tell the new worker what she must learn (except for obvious 
technical tasks) or how to learn itc. We find too, that women are 
aware of this as a basic difference between learning in college 
and learning on the job. 

*We asked %e women in our sample what they thought was 
different about learning in college and learning at work. The 
Alverno learning process, which is based largely on experiential 
learning, might in many ways place the student in learning 
situations somewhat similar to those she will encounter on the 
job. The process is designed to give the stud-ent some 
opportunity for "learning to learn" or becoming aware of how to 
identify a variety of learning processes and select and use the 
ones appropriate to a given learning situation. Students at 
college are aware of^"learning to learn" in varying degrees. 
Some of the women in our sample, all of whom were among our older 
group, saM that they did not see any major difference between 
learning school and learning on the job. Megan, for example, 
tells us: 

The situations are different. T don't think .the learning is 
that much different. When I come across a ''fresh situation or 
something I am uncomfortable with, T feel 1 need more 
information on so that I respond or behave differently, more 
in accordance with how I think T should respond or behave the 
next time, I sit back and analyze what happened, what I 
thought . should happen. Maybe I remember something I read 
somewhere and I try to go back to that. I think the learning 
is only different in the situations you ^ find yourself in. 
Irfhen you are in school the learning Is, I would say, at a 
more leisurely pace. You have time to try things out with 
very little risk* V/hen you are out in the wark force 
learning, the^i-sk becomes much greater and you find yourself 
trying to speed through some of the learning because you know 
that' you need to do that in order to continue functioning at 
a high level * ^ 

Megan finds that the risks and pressures are difi'erent. And 
Roxanne finds the major differences in application. 

Generally it's not much different but specifically it is 
because right now I have to focus more on assimilation and 
the interconnectiveness of things on a practical basis' at 
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work. Obviously, I did that at school but now it's taken on 
a different shape than it did when I was in school. Now I'm 
actively involved in something rather than acquiring 
knowledge and writing papers about it. 

Some of the younger women in our sample found the major 
difference in motivation. Those that did said that they were 
more "self-motivated" to learn and more "involved" in learning at 
work. Hillary, a young nurse, tells us; 

I think I'm more willing to learn now than when I was in 
school. It seems I'm more interested in it since I'm more 
involved in what I'm doing than I was at Alverno. 

April, a young teacher, and Sarah Jo, another young nurse, 
tell us that the reasons for learning are SQmehow more real now. 
April : 

Well I'm sure learning now is much more self-motivated. As 
much as I wanted to get the degree and wanted to be a 
teacher, learning under pressure is not pressure in the sense 
that it's due in two weeks. You either do it or you're not 
going to pass the class when you get right down to the bottom 
line. So naturally learning now is much more slower- paced 
and it's self-motivated. I pick up -a teacher magazine now 
and read it. I hated to do that 'kind of stuff.' I mean it 
bored me. It was all nice in t'heory but I didn't have my own 
^ classroom so who cared if you could put a red thing in the 
corner to impress the kids with it. So in that sense it's 
more real now. 

And Sarah Jo: * 



Now you learn because you want to learn, not because someone 
tells you you have to learn. You find more satisfaction in 
learning. You can see that what you are doing is useful. 
There\ is really no comparison to learning from a book and 
learniVg from people. Not that book learning isn't 
important, it really is. Now when you learn it is going tfo 
seem like all that I learned from the book ties in, even 
though it was all a pain in the butt, it was worth it. You 
are always going to have to learn even if you don't ever 
work, and it's' going to be so much more enjoyable than 
knowing you are going to ^have a test in the morning. If you 
have to study for a test and that i.- the kind of learning you 
are doing vs. learning with sn.aeone, sharing the birth of 
their child, and teaching them tKe things that yOu know, it 
irs- unbelievably different. 

''But the intent of our question was whether or not the alumna 
found the process of learning on the job any different than it 
was in college. Many women did, and the essence of this was that 
learning in college was guided " while learning on the job was 
unguided. Mae, a young teacher, tells us that in college there 
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was always someone there you could trust to ultimately ^ulde you 
to the right way, but at work, it's trial and error. 

I think in school people would teach me something and ' I'd 
believe them. I had to believe them because even with the 
field work here I never really had that much chance- to apply 
it. But when you're actually in the experience and you have 
something happen you're going to learn fron that situation 
what to do. Maybe I'll handle it wrong, maybe I'll handle it 
right. Maybe I didn't handle it as best as I could, what can 
I do? You listen to suggestions. V/hen you go and watch 
other teachers teach you watch* and see how they handle a 
situation. You listen so much more. I'm interested in 
seeing how people handle it. You try it out in your 
classroom and if it doesn't work for you, you know you've got 
to try something else. You keep trying and trying until you 
find something that works. It's applicable I think is what 
I'm saying. It's first hand, it's not a second hand thing,. 
I mean you are there, you are with the situation and no one 
there is going to say to you this is maybe what you should 
have done. When you're in real life it's not for show 
anymore, you've got to know, you've got to be able to say to 
yourself you did really lousy, you did really well. It's 
very applicable. 

Rebecca, the young revenue office, tells us that in college, 
both the objectives and the means of learning were more explicit. 

It's probably different in that I'm probably not as 
consciously aware of it because there's nobody to interact 
with a^ far as what my objectives are and my different 
learning experiences on the job. But as far as specific 
concepts or my being aware of specific concepts I think it s 
probably a lot less than when you're under a guide program 
and you go through a certain learning experience and you're 
evaluated. Right now there isn't much of that except 
managerial reviews from time to time. 

Lindsey, a young nurse, gives us an excellent discussion of 
the differences between guided and unguided learning. 

I think it was more concrete, more specific. You knew what 
you had to learn. You really didn't have a choice. You,^knew 
the goal that you wanted to reach and you were going to be 
learning while you were getting to that goal. There were 
specifics in which you had to follow in order to get that 
goal. Learning now is uch different because you don't have 
a specific goal in vriiat you want to learn. Maybe I want to 
learn about what kind of patient is someone who comes in to 
have his gall bladder taken out of what kind of care. Well 
I'm learning but there aren't guidelines or rules laid down. 
When I was learning in school I knew what I wanted to learn 
and there was that goal and there were these specific things 
inbetween. I'm .still learning, the difference is the 
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specifics aren't there. What is there to be/ learned in the 
college situation, it*s all dovm in black and/ white. In the 
professional situation it*s not black /and white. I'm 
learning but I can't say that at this time I'm going to learn 
this or I have to do- this before this. 

Like Rebecca, Lindsey says that in the unguided learning 
situation, both the objectives and means are more ambiguous than 
in the guided situation at college. She points to the absence of 
specific rules and guidelines for the learning process, as well 
as to uncertainty about what the goals are. Lindsey and the 
others are saying basically that there is much greater 
uncertainty and personal responsibility about learning in the 
unguided work setting than in college: there is not necessarily 
anyone who can be relied upon to point the way; ther^ is 
considerable ambiguity about' what exactly must be learned; there 
may be even more ambiguity about how to learn what one needs to 
learn; and the risks to oneself and others in the work setting 
are greater. 

When we consider the challenge of unguided learning that the 
graduate will encounter in the work setting, "learning to learn" 
becomes all the more significant as a transfer concept. In 
summai^, a graduate transfers certain knowledge and complex 
abilities to the work setting. There, we might say, her major 
learning task is to succeed in unguided learning to the extent 
which allows her existing knowledge and abilities to function 
optimally in a new environment. This we called the :daptation of 
abilities to new contexts. But success in unguided learning 
itself depends on the application of ej^isting knovrledge and 
abilities to the learning process. In other words, the' graduate 
must be able to apply transferred abilities to the task of 
unguided learning, through which she comes to develop 
increasingly effective adaptations of her abilities to her actual 
"job performance in the given work environment. 
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SECTION IT: 
PROFESSIONAL DEVEI/)Pf^ ENT AND CAREERING 



This section 'fexplorea the development of careering among the 
women in our sample. We begin by asking how the women 
interviewed conceptual iz?ed work:' Did they view work as just '*a 
job" instrumental to other life goals, or as "a career," a major 
life goal in itself, for. which there was a plan and a future? 
Did the woman understand her work as "a profession" with which 
she could . identify independent of her particular place of 
employment or career track? While not every woman interviewed 
made an explicit statement of her viewpoint, this question could 
be discussed with reference to a woman's description of her 
involvement v/ith her work. Most women in our sample indicated at 
least a rudimentary careering concept. That is, they thought 
about what direction they would like to take in the future, 
looking beyond their present job. Given this orientation, a 
woman might show a tendency either to limit or to expand her 
involvement with, her work. Some wished for or planned a change 
in occupational field or a lateral job change within the same 
occupation. A number had already made such changes. Women who 
had made career changes spoke less of career plans, presumably 
because a major problem at this point was to reorganize such 
plans. But we feel that seriously questioning or actually 
abandoning the occupation for which one has been educated, or 
making lateral changes within the field, suggests an active 
interest in creating a personally satisfying involvement ^ath 
one's work. 

The common denominator among younger and older women whc 
intended to remain in their field, was the expression of intere^ : 
in "advancement" with or without a specific vision of on-^='*s long 
range career gQal or direction. Blair, a young nurse, expresses 
interest in promotion but does not seem yet to think 
strategically about her future. 

We have what's called a clini'^ ' ^dder at the hospital and 
every nurse that works there is a^aff level one. You have to 
submit work and sell yourself to become a staff level two or 
a staff level tl About a week ago I applied for staff 

level two and thai was with much prompting from my head 
nurses ... 

Julia, another young nurse, thinks about the course of her 
advancement but is uncertain of* what she wants beyond her present 
position. 

I feel like I've moved up the ladder from staff nurse to head 
nurse ... I've talked with the director of nurses about 
moving up further and I'm not really sure if I want that, if 
I want the stress involved with that. I'm not really sure 
where^ I want to go from there because I do enjoy it so much 
and I don't want to just get something that pays better and 
not enjoy it. That's what a move up the career ladder would 
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do, it would pay better but maybe I wouldn't be doing what I 
want to do, having the contact with the families and the 
patients and being in the position I'm in ... maybe someday 
T*ll want to move up lurther, I don't know." 

The older women interviewed were more likely to have a 
specific vision or direction about their plans. Violet, for 
example, has taken a job that does not appeal to her in order to 
be -with a company she likes, and eventually move into a position 
she prefers. 

I took a position in the marketing area, which is what I 
wanted to be in, but with the price administration facet of 
marketing. Basically it is working with numbers and I wasn't 
too happy about that. The good part was I was with the 
company I wanted and I still feel that 'is just as important 
because' the company's goals and values are the same as mine. 
I was using that as an entrance into the company but you 
become stereotyped as being from a particular department. So 
it's a matter of in other ways trying to let people know that 
... you. are not ... the typical accountant, the typical 
., finance expert ... So I did try to let others know who I am, 
what I am about, where I am coming from. 

Megan plans long range career goals. 

I know that I want to remain a generalist, I don't want to 
become specifically manufacturing oriented so that that is 
the extent of my career development. I don't want to switch 
over to finance and become a financial person where that may 
be the extent of where I am goin^. I would like to go into 
marketing where I feel if I can join the marketing 
development force, I can become involved in economics ... In 
marketing I see an opportunity co remain this generalist ... 
being able to cross over different fields ... I think I need 
that to go where I'm going. I really want to run the whole 
show in an organization and I think in order to be able to do 
that, you need to have experiences in all different areas. 

In general, we find that the. older women in our sample have 
the most developed concepts of "careering," the most elaborated 
plans and the most sophisticated strategies for achieving career 
goals. Long range planning and strategy was generally not found 
in the interviews of younger women. Vlhile the older women in our 
sample worked primarily in management positions and the younger 
women in nursing or teaching, we do not believe^ that the 
difference in career structure entirely accounts for differences 
in perspective. Age and general experience are probably factors 
in the complexity with which a woman is able to strategize her 
career. The formulation of careering strategies, such as those 
expressed by Violet and Megan, involves anticipation of^ the 
responses of a complex social environment to one's actions within 
it. 



While the older women in our sample are concerned with career 
strategies, the primary preoccupation of the younger women seemed 
to be the development of one*s present work role. By this we 
mean that the Koman was consciously concei'ned with developing her 
expertise and competence within her job. Clarice, a young nurse, 
develops her expertise by creating projects for herself, 

1*11 do like extracurricular things in nursing, extra 
projects for work just for my own benefit, do little 

research things and see how they correlate and how 1 can 
apply it at work ... Juat teaching. Among your staff 
members, you give seminars because T have more knowledge in 
certain areas than them and I teach that. Teaching clients 
too because I work with spinal cord injuries and they need a 
lot of teaching. 

While the older women were also concerned vdth developing 
their skills within their present job role, the younger women 
emphasized role development over careering strategy, while the 
reverse was true for the older women in our sample. The younger 
women were also more likely to emphasize the experience of 
responsibility as an area of growtli and learning while older 
women rarely mentioned responsibility, seeming to take it for 
granted. Andrea values the responsibility of her work role. 

It all fits together with being a primary nurse, being 
accountable and responsible for my actions. To me that's 
what nursing is ... to have some freedom and yet carry out 
your role for caring and delivering the best care possible 
... I can't see being employed and strictly not having any 
freedeom or not having any responsibility. To me that's very 
important to be able to use what I * ve learned. Having a 
little bit of freedom and doing and teaching what I want to 
teach. 

Andrea finds the responsibility of her new position welcome. 
Nicholette, a young teacher, finds it somewhat more frightening 
but recognizes this experience as one of growth or development. 

I think the whole first year that I was teaching was an 

experi_ence in.._i tself . _..lt.!A._y.?rx. d if f^^ 

two or three times to student teach. Suddenly you are the 
teacher and you have to make things work and you don't have a 
supervising teacher or anybody to fall back on ... I think it 
was a big adjustment ... When I realized that I was the 
person in charge, I was the teacher, I realized I had better 
be sure I know what I-m doing and I better be responsible. I 
guess it made me more serious about everything I was doing 
... it makes you very conscious of everything you do. 

By and large it appears that the younger women in our sample 
had a greater need to establish their sense of confidence and 
self-assurance on the job, while older women were relatively 
freed from these concerns and occupied with ways to enhance their 
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chances of advancement. Often, of course, this would include the 
idea of doing well, or excelling in one*s present job. But the 
general aim of the older women was to excell, thereby winning 
recognition and advancement, while the younger woman's concern 
was more to prove her&elf worthy of the job she has. 

Some of the women in our sample limited their interest in 
careering in various ways. Some who would have liked to have 
different jobs, felt bound to their present jobs by security or 
familiarity. Alyson, a young teacher, is not happy with her 
position and yet does not want to change jobs. 

I think I have regressed. Even though I've been working on a 
job where I always have to be changing things around me, I am 
very comfortable where I am now and the thought of trying to 
find a different job perhaps to get more experience is a 
little frightening. I am comfortable and I don't want to 
change ... for a while I want things to be stable. 

Women like Alyson simply did not want to go through the 
distress of starting all over again in new jobs. They are in 
contrast to a group who make lateral job changes for increased 
work satisfaction. Hazel, a young nurse, is looking for new 
challenges. 

Right now the challenge on my j^Jb isn't quite there. 
Basically it's routine and I don't like that ... in July a 
friend and L*^e going to North Carolina for a week ... If we 
like it, October 1 we're going to move to North Carolina. If 
we don't like it, I'm either going to transfer floors, try to 
get into either pediatrics or obstetrics or I'm going to stay 
on my floor, cut down on working and go back to school. 

Andrea also anticipates making a job change for renewed challenge 
and learning. 

I can see that if I stay at the same place I'm at for a 
couple more years I'n just going to become more frustrated 
because right now I'm rationalizing and saying that we still 
have new cases and new people but that's not going to last 
much longer, because my rationale a year ago was that I was 
still learning and seeing different surgeries, _and that's no 
longer true. I've seen just about everything now. I think 
I'm going to have to do something to remain satisfied. ... 
Hopefully ... within the next six months, 'I'll move on to a 
different job or identify how soon I really want to move out 
of the hospital setting. 

V/e believe that making this kind of change is a step toward 
careering since, although the change is lateral, it is made with 
a view toward increasing one' s knowl edge and enhancing one' s 
relation to the work one is doing. 

At least one woman who enjoyed her present job was ambivalent 
about further advancement. Julia had already been promoted but 
saw further promotion as a possible risk of job enjoyment. 
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I feel like, I*ve moved up on the ladder from staff nurse to 
head nurse ... I've talked with the director of nurses about 
moving up further and I'm not really sure if I want that, if 
I want the stress involved with that. I'm not really sure 
where I want to go from there because I do enjoy it so much 
and I don't want to just get something that pays better and 
not enjoy it. That's what a move up the career ladder would 
do, it would pay better but maybe I wouldn't be doing what I 
want to do, having the contact with the families and the 
patients and being in the position I'm in ... Maybe someday 
I'll want to move up further, I don't know. 

Brenda, an atypical case among the older women in our sample, 
has deliberately chosen a job with low demands because her main 
interests are not in the work she is doing, but in developing 
other sources of life satisfaction. 

I had decided ... before I graduated, that I really didn't 
want to be such a go-getter. I didn't want to be a boss even 
though my major was in management ... I didn* t want that kind 
of responsibility or that kind of pressure. I wanted to have 
a rather low key job and ^. . . a job where I would be working 
more or less by myself, which is what I have now ... I kind 
of feel like I'm starting to put my life together in pieces 
There's other things in my personal life that I'd like 
to get going as well ... I would like to start working on 
other things outside of work ... other areas of my life, 
just personal things. Things like starting to develop 
something else that I may want to do, instead of the kind of 
career that I have now, or personal relationships. 

Elsewhere in the interview, Brenda tells us that what she really 
wants is an entirely different profession and lifestyle, but one 
which she does not see as accessible. 

What I'd really like to do iastead of what I'm doing now, I 
find it very difficult. What I'd like to do is write but 
financially, I just can' t do it. I have a need to write but 
I need security of having a home and having a roof over my 
head and money coming in. I'm not somebody to live in a cold 
water flat and write ... until one day I get published .. . 
... To live abroad and to write. I'm not doing either one of 
them. I almost feel that if I had done it immediately after 
graduation that I'd been closer than now. I think getting 
into a job I find that I'm in a real bind. I would like_ to 
just up and quit my job and just do as I please. But it's 
totally impossible. 

A number of women in our sample, including Brenda, have 
seriously questioned whether their professional field is right 
for them. Beverly, a young nurse cam.e to a crisis in her first 
job. 
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I afti kind of at the point now where I'm not sure what I want 
to do with my life. The first job that T had after T 
graduated was at a large hospital ... working on one of the 
worst floors you possibly could have stuck me as far as work 
load, the type of people you worked with ... I got to the 
point where I really hated my job ... I got to the point 
where I thought I hated nursing. I quit my job ... last July 
and then started at this other place. My view of nursing 
has improvcu considerably. I realize it isn't just nursing. 
It's just that particular situation that was souring me so 
much that I hated the work ... I'm just glad that I changed 
jobs. I am still disillusioned in a way, and from my 
professional journals that I've been reading, that is not 
unusual ... there are a lot of nurses who are very 
disillusioned ... with nursing in general. I*m more aware 
now that my situation isn't unique. One reason why I've been 
thinking of changing my caeer is because the veiy bad first 
3i\;aation really soured me and I still find elements of that 
... coming' through if I've had a bad day or ... stretch of 
days. You begin to think that this is the way nursing is and 
I hate it and I think I will get out ... 

Beverly at this point maintains an uneasy resolution of her work 
crisis. She has been able to improve her work satisfaction by 
changing jobs. She recognizes that some disillusionment is 
common among members of her profession. But under pressure she 
still thinks of changing professions. Lorraine, another young 
nurse, does not have special problems with her present job, but 
expresses general disillusionment with the nurse's role. 

I didn't really know what nursing was when I was a student 
... I got to know what nursing is. I think that changed my 
view of nursing ... If I was going to do it all over again I 
wouldn't be a nurse. I wouldn't go into it again because 
what they say is true. I'm the middle person between the 
client/patient and the doctor. You are always in the middle 
and you never get credit where credit is due. Burnout is a 
real thing. Nursing is lots of stress ... I still think in a 
lot of ways I am going through reality shock. I really 
didn't know what to expect. 

Gwen, a young woman who started a career in teaching, has already 
made a career change. The~ -lTrteTvi"ew^f Xslcecl "Gwen what had 
influenced her most since graduation. 

I would have to say it's my job when I was teaching last 
year. I think that really influenced me the most. It was 
really the first time I had been on a job and it was a job 
that I went to school for and I f el t unsuccessful ... I 
didn't feel I was really in control of the children I was 
working with and of the situation I was in ... but generally 
speaking I felt unsuccessful because I wasn' t meeting the 
goals that I had set for myself in that position and that in 
itself was enough to make me feel really rotten ... I also 
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set goals for myself for when [ would teach and almost nono 
of them were met. T felt real bad about that. I didn*t 1. ikf^ 
not teaching the children the way 1 hoped I would be able to. 
I felt like the worst oart of me cpme out when I was teachin.>^ 
so that wasn't what 1 had hoped i' •/ould be. 

Severe job dissatisfaction often involves a feelinf^ of inadequacy 
ori the job, as Gwen has expressed. In fact we find that of all 
the kinds of job dissatisfactions the women in our sample 
describe, the most disruptive is a feeling of personal 
incompetence in one's work or the feelinf^ that the work situation 
does not allow one to do things well. This kind of 
dissatisfaction is most often responsible for career changes, as 
in Gwen' s case and for serious questioning of one' s chosen 
profession although this questioning may rev^ult in only a .io>; 
ciiange and not a change of professional fields. Beverly, th^r 
young nurse who came to "hate nursing" in her first job, 
experienced these feelings of inadequacy or inability to do a 
good job in the given environinent. 

1 ended up working one of the worst floors you possibly could 
have stuck me with as far as work load, the type of people 
you worked with. You learned but you also felt like you were 
stagnating. You were constantly doing things like you felt 
you really weren't suppose to be doing. As you went through 
Alverno you had an idea of what nnr-ing should he. V^^^n I 
got out and I was work ' ^ '^^ 

doing a lot of things that i' " t 

this w^s the pits. 

Lee, another young nurse left her first jc. b. j-ase it 1 
to her doubting her own abilit / to practice her prof -nsion. 

What has influenced me the most. 1 think the work situation 
I was in at the hospital ... because that was a point in my 
life that was really bad. The pressures get to be so great 
that 1 don't think I could have been able to say at that 
point that I'm a good nurse. .1 started to doubt myself and 
my abilities ... 1 .was really afraid for myself because I was 
afraid that 1 was going to lose touch. I was scared to 
death. 1 was afraid that 1" lost the ability to nurse. 

A change of jobs within nursing resolved Lee*s crisis. It is 
interesting how often job dissatisfaction is expressed in 
terms of the inability to live up to professional ideals in 
the job situation. Gwen, the young teacher, and Beverly, the 
young niirse, both described their first job crisis in these 
terms. Sarah Jo, another young nurse speaks of a similar, 
though less intense experience. 

Last summer 1 wanted to get a different job but 1 put it 
and put it off because 1 was afraid ... ng into somet: 
... completely new again ... 1 final ij^ lecided that I ^>-x'j 
done being the type of nurse 1 wanted to oe in that 
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aituation, I was losing tho. things I felt were important a.s 
a nurse and I needed to ^^et out of it in order to maint^iin '} 
professional type standinp^. I think any time you are unhappy 
in a situation you are in you should do something about it 
because the most important thin^ is to maintain that 
professional type of imaf^e and feel good about what you are 
(i o i ng . 

Women also discuss professional ideals in relation to 
positive work satisfaction. Blair, a young nurse, initiates 
interest in staff development of the concept of primary nursing. 
Asked how what she learned at Alverno has affected her approach 
to work, Blair gives the following report: 

One big example vms ;iust the concept of primary nursing ... 
I'm in a primary nursing unit. I have to learn their 
concept, their belief, how they operate. ... In. one meeting I 
brought up the concept of primary nursing. I just kind of 
wanted to know what everybody's concept of it was. ... 
Then I did it on an individual basis ... it was just amazing, 
at that time the concept of primary nursing was not agreed 
upon by every taff member. I pointed that out. This 13 
what the primary nurse's reponsibilities are and I shared the 
observations I made and I shared the information I had 
obtained with significant persons like the assistant head 
nurse and the head nurse. ?^aybe what we need to do is get 
the whole unit to come to one definition of what primary 
nursing is. 

Lucy, a consultant from our older sample, speaks of the 
satisfaction of professional recognition, and identity in a 
professional communi ty . 

... the projects that I have been just marvelously 
reinforcing. Success has been rewarded and recognized ... a 
lot of what I do is for clients that have me as a consultant 
because of financial situations. I think one of the most 
reinforcing things is that all my clients come from referral, 
from other clients that are very happy with what I am doing 
for them or what I have done for them ... it is also 
reinforcement that your competence is assumed ... you don t 
have to start it all over trying to prove yourself in 
situations ... that you are treated as a peer I think and 
that is very reinforcing. 

We have seen that a woman's satisfaction with her work 
situation is related to her experience of competence on the job. 
Often this is related to some kind of professional self-concept. 
We might say, in fact, that a basic sense of satisfaction with 
one's competence on the job, with one's ability to do one's job 
well, is fundamental ground for careering, or the kind of 
self-investment that leads to planning for the future in a 
profession. It is evident throughout our interviews that one of 
the main sources of work satisfaction is simply to feel that one 
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is doinf; one's Job well. Youn^^^-^r and older women alike are 
emphatic in expressing this value. 

Julia, a young nurse expresses this kind of Job satisfaction. 

1 started working about a month after T graduated and took my 
stare boards and didn*t pass one section ... Then that 
following January 1 was still a graduate nurse, I got to head 
nurse. That really made me feel good because I felt even 
though I didn't pass that test they really felt I was doing a 
good job, so 1 must be doing a good job. Not only did I feel 
1 was doing a good job but they reinforced that by promoting 
me . 

Notice that for Julia as for Lucy the approval of others is very 
important for developing a sense of competence on the job. 
Blair, another young nurse, given a very similar report. 

Realistically, 1 know I've been successful from the feedback 
I've gotten from those I work with. — About a week ago I 
applied for staff level two and that was with much prompting 
from my head nurses ... That kind of feedback for somebody to 
say 'You are doing this kind of work, now show us, would you 
just do the busy work ... so you can have that title because 
you are working in that.' That to me says I^ve been really 
successful . 

Like Lucy, other older women in our sample express the 
satisfaction of knowing they have done well. Megan gives the 
following report: 

... Now that I've been with the company for two years, I*ve 

been successful at an area that a lot of people thought I 

would fall flat on my face. I built up an amount of 
credibility and an amount of legitimacy ... my boss knows I 
am doipg a good job. My merit raises have shown it. My 
advancement ... has shown it. So the confidence that I had 
in knowing I can do the job tends to not have me think as 
much about whether my peers accept me or not on the job. 

For these women in general, then, the feeling of competence 
is an extremely important foundation of work satisfaction. 
Feelings of inadequate performance, whether those are blamed on 
oneself or tha work situation, are highly disruptive to 
careerinr;. Given that this kind of satisfaction is available to 
a ■ woman at work, we might ask what else, besides financial gain, 
motivates interest in a job .m^ a career. ¥e find that general 
motives for work fall into two categories: enjoyment nnd 
progress. Each of these can be thought of in various ways. For 
some women enjoyment results from a feeling of challenge, 
stimulation, and continued learning. This value is expressed 
among both younger and older women. Andrea, a youn,/ nurse, 
anticipates changing jobs :>oon for added challenge. 




... if I stay at the same place I'm at for a couple more 
years I'm just going to become more frustrated because right 
now I'm rationalizing and .saying that we still have ne\i cases 
and new people but t.hat*s not going to last much longer 
because my rationale 'a year ago was that I am still learning 
and seeing different surgeries and that's no longer true «... 
I think I'm going to have to do something to remain satisfied 
... 

Roxanne, one of the older women in our sample reports 
enjoying the challenge of her job. Asked why she is doing what 
she is doing now, she responds: 

'/^ell I enjoy it. There's a lot of challenge to what I*m 
doing. I derive a great deal of personal satisfaction from 
it- It's a stimulating sort of environmert and I enjoy the 
challenge first probably and foremost. 

The older women in our sample are more likely to speak 
explicitly of challenge, and sometimes the excitement of 
competition. When we asked Megan her reasons for doing the work 
she- does, she expressed herself in these terms: 

Achievement. Competition. The excitement of knowing you are 
out there with a whole lot of other people who may want the 
same spot that you want but the challenge of competing with 
other people and the challenge of having a real problem set 
out for you that you can tackle and solve and then take 
credit for. The sense of accomplishment. I just love to 
have things to tackle and challenges out in front of me that 
I can really bite my teeth into and handle successfully. 

But for other women in our sample, satisfaction is expressed as a 
sense of comfoit or security, or the ability fco relax in what one 
is doing. Recall, for example, Julia's reluctance to seek 
further promotion. 

... I'm not really sure if I want that, if I want the stress 
involved with that ... I don't want to just get something 
that pays better and not enjoy it. That's what a move up the 
career ladder would do, it would pay better but maybe I 
wouldn't be doing what I want to do ... (in the position I'm 
in) you have responsibility but not complete responsibility. 
Maybe someday I'll want to move up further, I don't know. I 
look at people who are like in director of nurses positions 
and they're not that much older than I am and they might not 
even have as much education as I do but I don't know if they 
really enjoy what they're doing. 

For Alyson, the young teacher quoted earlier, it seems that 
comfort is the main satisfaction she gets from her present job. 
But this is enough to keep her, for the time being, from looking 
for a better position. 
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I think I've regressed . . .^-I;' am\very\comfor table where I am 
now and the thought of tr/iAg toVfindja different job perhaps 
to get more expe ri-enc el-^is a/ li%^le frightening. I an 
cofflfortaiae--«w^^d'611-^-^'7^r^ T don't know why ... 

^ftJf^hile I want things to be stab/e. 

Hoxanne, an older woman ipr^ m.'^nuf acturing, expresses both 
enjoyment of challenge and of a/sen;ii. of relaxation and the 
ability to be herself in her pr/sent position. Roxanne's report, 
given above, emphasizes^^^er enjoyment of challenge and 
3 tirpalation. But she continues in the following way: 

I'm very much myself there ... working in a traditional 
corporate structure there were just so many things nagging at 
you, pulling at you to conform. There was always the idea of 
conformity to that particular institution just ways of 

making you conform' to that particular way that they thought 
you should be ... at my present company there are those same 
problems but it's totally different because it's 
manufacturing I wear a hard hat to work. I feel a lot more 
relaxed. I think the people there are a lot different than 
they are at the bank. I feel good about what I'm doing. 
It's a totally different environment. 

Roxanne calls attention here to the importance of "fit" between 
personality or self-image and work enviromnent for a sense of 
being comfortable on the job. 

We find, then, that the idea of work enjoyment is expressed, 
on the one hand in terms of comfort or relaxation. Relaxation 
can mean a sense of familiarity, safety or security, or a more 
positive attitude of doing what one likes to do and being 
oneself. The idea cf progress is also expressed in a number of 
ways, often by the same woman. One sort of progress in 
advancement through the ranks of one's profession. Earlier we 
looked at some interview excerpts in which women expressed 
interest .:in career advancement. We said that both younger and 
older women talk about advancement. But the older women in our 
sample tended 'to more clearly envision long range goals and plans 
and strategies for achieving theso. We compared the reports of 
Blair and Julia, young nurset^, with those of Violet and Megan, 
older women in management. Further on, we shall talk more about 
the kinds of strategies women formulate to achieve their 
advancement goals. These same women also emphasize the rewards 
of a sense of achievement or success, sometimes with an 
t^xplicitly competitive orientation. We have seen that both our 
youngrr and older women have expressed "success" or "achievement" 
in v,onjunction with job competence and often based on feedback 
from others. Recall Blair's report. 

Realistically I know I've been sucCv>ssrul from the feedback 
I've gotten from those I work with ... I applied for staff 
level two ... with much protapting froiri my head nuriu^s ... 
that kind of feedback for somebody to tiHy 'You are doing thin 
kind of work ...' that to me nays I've been really 
sacot^sr^ral , more Huneessful than I thouglit. 
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Julia had given a similar report. The older women in our sample 
also depended on feedback from others to inform them on their 
successes , but they were somewhat more proac tive in their 
attempts to win recognition, and some actually seemed to relish 
competition. Recall the report of Lucy, the financial 
Consultant. 

...the projects that I have done have been just raarvelously 
reinforcing ... I think one of the most reinforcing things 
is that all my clients come fror. referral ... you need 
feedback outside of knowing that you have done something well 
... it is also reinforcement that your competence is 
assumed. Everytime you start you don't have to start it all 
over trying to prove yourself in situations. If you don't 
have it you are going to fall on your face ... that you are 
treated as a peer I think ... is very reinforcing. I think 
that has always bee:* there in the business community. 
Serious business is about making money. 

And recall the report of Megan; 

Achievement. Competition. The excitement of knowing you are 
out there with a whole lot of other people who may want the 
same spot that you want but the challenge of competing with 
other people and the challenge of having a real problem set 
out for you that you can tackle and solve and then take 
credit for. The sense of accomplishment. I just love to 
have things to tackle and challenges out in front of me that 
I can really bite my teeth into and handle successfully. 

Progress, then> can mean a feeling of productivity and 
mastery within a job role as well as advancement through the 
ranks. We might in fact ' point out that "success" and 
"achievement" aspects of development of the self within a 

particular job role is instrumental to advancement. Women are 
explicit in regarding job mastery or excellence as a way to 
recognition and advancement* 

We might here make explicit a distinction that seems useful 
in understanding the professional development of these women. 
There seem to be two ways in which women think of their 
development in the work setting. They may be concerned with 
improving performanc e of their present job role. This concern, 
while general, is safTent at the beginning of a new job, and 
among the younger women. In addition to development of job 
performance , a woman may be concerned wi th careering or 
progressively enhancing her position within her chosen profession 
or field. This may moan advancement within a company or 
institution, within a profession but across institutions, or even 
lateral job change or specializ.ation. Tho basic difference is 
between development within a job and developnent of long range 
career goals. The point made above was that development of job 
performance in often a crucial step toward further career goals. 
However, job performance is oftnn expressed as a concern 
indepondont of further ^^o^l.'^ 'ind on tho ^^^^^ ^^"^^ carneri nr, 

ERIC 



includes other strategies besides excellence on the job. Women 
in our sample have strategies both for enhancing performance and 
for enhancing careering. The former tend to be shared by the 
younger and older women in our sample, while the latter are much 
more developed among the older women. For example, while younger 
women like Blair and Julia are able to look back and infer their 
success from sutjsequent recognition and promotion, older women 
anticipate recognition and promotion on the basis of ' present 
competence or excellence. Marjorie, a woman in management, 
describes her at tempts to develop within her job role, 
anticipating opportunities to move ahead* 

I've done a great deal of application and researching, 
.analyzing my work environment, analyzing my responsibilities, 
looking at oppor tuni ties whe re I ^could take on more 
responsibility which was a way of demonstrating my capacities 
so that I could move myself into another promotion type area. 

Megan also recognizes superior performance of her present role as 
a strategy for promotion. 

I am at a very good spot right now. I am Tunning a first 
shift operation very successfully under less than ideal 
circumstances because one person retired early at the request 
of the company which speaks for itself. Another person was 
almost squeezed into leaving tne company, which speaks for 
itself. And myself and another supervisor have been running 
our areas with less than the normal amount of supervision. 
Vrfe've been doing it successfully so I think we are both very 
pleased with that. Our departments are probably in the best 
shape of any departments in the whole manufacturing facility 
and that is pretty exciting. So I am really happy with where 
I am right now because I know that what 1 am doing now is 
going to help me take the next position. I know I am being- 
considered for things beyond what I am doing now in the 
marketing area, and I know the only reason I am being 
considered is because I am doin^'^ a job where I em at. I am 
doing better than average. 

An area of ma jor emphasis among both younger and older women 
for enhancing performance of the job role was further development 
of one*s interpersonal skills. Asked what she thought were the 
most important abilities needed for her new job, Sarah Jo, a 
young nurse, made the following observation: 

Leadership ... along with leadership you have to know how to 
tell them politely, and yet be effective, this is the way I 
would like it done ... you have to be able to say how you 
want to handle the situation and then go about telling the 
people that are supposed to be under you that they have x 
number of jobs to do and that in all there is to it. Hurse'f:^ 
aides or LPN*s, someone you are supposed to be able to tell 
what to do becatise you are the person in charge. They have 
been there twenty years and they think they're going to toll 



you what to do. That is why leadership is really important. 
Leadership in being able to say effectively that you are not 
going to do it, without making them mad. 

Sue Ann, a young woman teaching liturgical music in a church 
setting, also speaks of the importance of developing 
interpersonal skills . 

1 had to learn how to work with people from a liturgical 
standpoint which isn't easy ... it's more difficult working 
in a church situation and trying to work with worship aids 
and different styles of worship ... especially ... where 
there are kids all the way up to people who are 80 years old 
and people who are very liberal in their liturgical thinking 
and people who are very conservative. I had to learn a whole 
new area of working with people that way. I am still 
learning. I don't know everything now at all but when I got 
into the job, that is when 1 started learning how to handle 
people mainly. 

Celeste, an older woman in management found the development 
of interpersonal skills extremely important for performing the 
new job which eventually lead to a promotion. 

Dealing with people to me is not easy ... part of what I 
learned working at the job is being able to understand and 
being empathetic. To put yourself in somebody else' s 
position helps a great deal to accomplish your task ... I 
started out on a job that was very much isolated. I was a 
load planner ... you're pretty much by yourself. I was good 
at that. 1 loved it ... Then they pushed me to the ticket 
counter ... and I ended up ... having to work with the 
public which 1 had never done before. I think at first I was 
very stiff ... it was my nature not. to be very outgoing with 
people ... when you work in an airport you have to deal with 
all kinds of feelings because there are people that are 
angry. You just deal with all sorts of emotions in addition 
to all sorts of people. You have to be able to relate to all 
those different kinds of people and show them you are 
concerned about them. T found that the biggest challenge of 
the whole job ... the job of working with the public had 
helped me a great deal in working with people that I have now 
in the office. 

It seems that the development of interpersonal skills is a 
central aspect of competent job performance for most of the women 
in our sample. We find that interpersonal strategies are also 
prominent, espec ially among our older women. Interpersonal 
strategies are strategies for career advancement that recognize 
that one's relations with others in the work setting influence 
the course of one' s careering. April , a young teacher, 
recognizes the importance of colleagues. 
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Being able to get along wi th^' the people you work vrith is very 
important when you are new and the rest of them have been in 
school for however many years. If you don't open your mouth 
and: ask what time, you take the kids to lunch, you're not 
going to know. . 

April also speaks of the importance of learning job competence by 
modeling one's actions on competent colleagues* 

Last year my cooperating teacher ... was really fantastic ... 
she was my best teacher. She really knew how to have rapport 
with the kids that age. She knew how to discipline them, she 
knew how to motivate them. It worked out to be to my 
advantage that we shared the classroom because what better 
way is there to pick up hints than to have another teacher in 
the same room. 

We recall that Sarah Jo, a young nurse, recognized the 
importance of developing leadership skills to establish her 
authority. While these and other reports of the younger women in 
our sample demonstrate their awareness of the need for 
satisfactory working relationships with subordinates, peers and 
superiors, the older women have much more complex strategies for 
developing relationships which will enhance their careering. 
Violet describes her strategy. 

...I try to let people know who I am, what I am about, where 
I am coming from. I have done that in several ways. The 
company had an art contest which I won. A lot of people then 
recognizer! me as an artist ... that was another thing I 
learned v.. make yourself, visable ... I tried to build a 
relationship with everyone and anyone, even the cleaning: 
people who walk by. I tried to make myself visable by 
getting to know a lot of people. I guess that must have 
worket^. to a degree' because I am a member of the management 
club; they needed to fill a vacancy so the president of the 
club asked me if I would fill in the remainder of the term as 
vice-president. I was overwhelmed when they asked me first 
of all but I said no I couldn't ... I said ... there are 
other women on the board and I think they should be moved up 
... if you don't move the women up, I think you should move 
some of the men up because it just wouldn't be fair. I could 
see that as destructive to me if I walked in and became 
vice-president. In December they asked me if I would accept 
the nomination for vice-president when elections came around 
... now I am a nominee ... and I am very pleased with that. 

Violet*s strategy recognizes the value of knowing people and of 
standing out in certain ways. But it also appreciates the 
possible adverse effects of accepting honors where they might be 
regarded as. unfair or inappropriate by others involved. Mer 
strategy of "visibility" takes into account the responses of 
others in her work environment. Marjorie, another one of the 
older women in management, also bases her strategy on the ability 
to take the other'? perspective. 



• I have been gradually learning how to use my small gi'oup 
theories and relate them to the strategies that men use 
because I am dealing with all male staff people ... they 
strategize over the simplist things such as maybe who's going 
to go on coffee break. ^ Some of it seens absurd to me but 
that's how it is so I have to deal with that ... that is 
something I'm working on all the time. I think I'm making 
strides because I know when I have established rapport with 
the department head and Vhen I can accomplish something with 
him. I've learned how to ... pick up on those signals and to 
back off a little bit and wait awhile and maybe develop 
another round-about route. For example, right now I have one 
department head who is intimidated by this new equipment 
insofar as he sees his personal secretary not having control 
of his work. When I attempted to get her to be trained in 
this program I got a flat no. I shouldn't have come on so 
directly and said I want her to learn to operate this 
equipment. Rather what I needed to do was ... show to him 
how we can get this (project) done very rapidly ... much 
soonei- than before. Where he's had a problem in getting the 
work coordinated and out. If I could show him that ... we 
can eliminate that, I'll have him on my team. 

The- interpersonal strategies of the older women in our sample 
emphasize empathy or taking the perspective of the other, even 
when the other is an ''opponent" of sorts, and generally 
calculating the responses of .a complex social environment to 
their action within it. V/e can say then, that both the younger 
and older women in our sample are concerned with developing their 
performance of their present job roles and with advanceinent of 
their careers. Older women are more apt to anticipate future 
rewards for excellence in terms of advancement. The development 
of interpersonal skills appears to be a central area of job 
competence for most of the women. The development of 
interpersonal relationships is an important strategy, along with 
developing job performance, for career advancement. A third 
variety of careering strategy, found mainly in the reports of the 
older women, involves routing or channeling. Routing or 
channeling means having a distant career goal and a plan for what 
intermediate steps in position, knowledge or skill, will brin^;- 
one closer to the goal^ Foregoing excerptr from the interviews 
of Violet and Megan exemplified this kind of thinking. Megan 
gave perhaps the clearest example of a channeling strategy. 

I know that I want to remain a generalist. I don't want to 
become specifically manufacturing oriented so that is the 
extent of my career development. I don't want to switch over 
to finance and become a financial person where that may be 
the extent of where I am going. Rather, I would like to go 
into marketing where I feel if I can join the marketing 
development force, I can become involved in economics ... in 
marketing I see an opportunity to remain this generalist ... 
I think I need that to go where 1 am going. I really want to 
run the whole show in an organization and I think in order to 
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be able to do that, you need to have experiences in all 
different areas. People who are doing what I would like to 
be doing are not steeped in any one area. They have 
experience across the organization., 

Subsumed under the broad major strategies of performancet 
relationship and channeling, women identify a number of means by 
which such strategies are implemented. In relation to developing 
performance, we find, besides the development of interpersonal 
skills, development techniques such as researching, instruotin,^, 
doing self-assigned projects, learning from more experienced 
others, and taking on new responsibilities. V/ith respect to the 
development of relationships, development of interpersonal skills 
is also of central importance, but women also speak of adjusting 
themselves to the expectations of others in the work environment? 
accepting the need to prove themselves, participating in 
"extracurricular'* activities outi?ide of the job within the ^sarne 
organization, and joining professional organizations independent 
of the place of employmentv 'Fhe strategies for chanheling 
include specialization or it's avoidance, (as in Megan's case), 
changing jobs for continued learning of new areas, taking related 
courses, changing companies for opportunities to take new 
positions, taking less preferred jobs for entrance into companies 
one would like to make ^ career with, or to learn skills that fit 
one for the positions desired, and participating in 
"extracurricular" activities within the organization that enhance 
one's candidacy for the desired position. 

Up to this point we have been talking about the rewards of 
careering, in terms of actual satisfactions, expectations for the 
future, and plans or strategics for the fulfillment of longer 
range goals. The reports of our alumnae show, however, that 
disappointment s, dissatisfactions, problems, and obstacles, and 
the individual's response to these, are also important aspects of 
careering, with effects on job performance and the course of 
one's career. . We have already spoken about the raost disruptive 
kind of job crisis experienced by our graduates; the feeling that 
for whatever reason (individual or environmental) it is 
impossible to perform the job role well. This experience seems 
invariably to lead to a change of jobs and sometimes to a change 
of professions. We have also seen that some women will change 
j obs when they b^gin to feel that the work is no longer 
challenging or that there is nothing more to be learned. Some 
women express dissatisfaction with work when they feel that the 
present job situation does not hold opportunity for advancement. 
Andrea, a young nurse, sees her nursing position in this way. 

I guess the thing that I feel frustrated with at this point 
is room for opportunity for advancemento I feel frustrated 
witK that and maybe the only way is to explore more and find 
ou t wha t ' s nvai lable in grad school ... I just feel it's a 
tiead end in nursing. 



These disappointments in performance, challenge and 
opportunity for advancement correspond to the major wor\: 
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satisfactions of competence, enjoyment and progress. A woman's 
response to such disappointments influences the course of her 
careering. As we said, the first type of disappointment 
invariably led to a change of jobs if not a change of profession. 
Interestingly, older women did not speak of this kind of 
dissatisfaction. It may be however, that the older women were 
simply more able to create additional challenges for themselves 
within a given job role, or that advancement strategies 
supplanted job change as a method for gaining a more interesting 
position. The latter possibility is suggested in the interview 
of Violet who took a job she didn't really desire to enter a 
company she wanted a career with. Some women, such as Alyson, 
the young teacher, did not make plans to correct this kind of 
security and stability. Lack of opportunity for advancement from 
a present position is not a frequent complaint among the women in 
our sample, possibly because they have not been working long. 
Andrea meets this problem with a tentative , channeling strategy: 
going back to school for further credentials or specialization. 
In general, channeling strategies seem to suffice for most of 
these women, to provide a satisfactory plan for advancement. 

Among the younger women in our interview sample, another kind 
of disappointment is very prominent and quite interesting. It is 
infrequently reported by the older wom en. This kind of 
disappointment might be called "disillusionment;" it occurs when 
the woman's experience of reality contradic ts her idealistic 
preconceptions or expectations about her job role or her career. 
Such disillusionment seems not to be generally disruptive to the 
course of careering unless a feeling of inability to perform 
adequately was also involved. , Disillusionment resulting from 
reality confrontation had several primary themes which we might 
call role perception, effectiveness and interpersonal ideals. 

A number of young women were disappointed by a discrepancy 
between the way they had understood a given job role and the way 
they. found their job roles understood in their actual work 
environment, or the way they themselves perceived their job role 
once into it'. The most outstanding example of this is the report 
of Hope, a young music therapist. 

When I started I was more satisfied with my role as music 
therapist and having music groups. Since then I've become a 
little less satisfied. I want to be recognized as something 
separate. I think the nursing staff often times looks at me 
as if I am there to entertain the patients when I come ... a 
lot of them thought I was just a volunteer coming in to play 
records, I would be conducting a group and a nurse would 
bring in somebody and say 'You like to sing, why don't you 
join them?' That wasn't the object. Maybe this person 
didn't fit into my group and the goals, so it was kind of 
difficult ... I conduct my groups in the dining room where I 
compete with traffic ... with housekeeping ... the PA . . . 
playing Muzak and ... TV. ... If the nursing staff would be a 
little more encouraging with the patients to get them to my 
groups because a lot of them are just content to stay in 
their rooms. Occasionally I've had a run-in where the nurse 
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wduld say *He doesn't want to go, we'll leave him alone.' 
That's frustrating because ... we should be working together 
getting people out and involved in activities in the nursing 
home. 

Part of Hope's problem seems to be a real misperception by the 
nursing staff of Hope's ^'official" role. ' Nevertheless, the 
nurses' perception of Hope's role is the actual reality with 
which Hope must live. But Lorraine, a young nurse, also 
experiences role disillusionment. Asked if she sees things 
differently now than when she was in school, Lorraine reports: 

Nui'sing for one thing, I didn't really know what nursing was 
when I was a student ... I think my view of nursing changed. 
I got to know what nursing is. I think that changed my view 
of nursing ... If I was going to do it all over again I 
wouldn't be a nurse. I wouldn't go into it again because 
what they say is true. I'm the middle person between 
client/patient and the doctor. You are always in the middle 
and you never get credit where credit is due ... Nursing is 
lots of stress ... I still think in a lot of ways I am going 
through reality shock. I really didn't know what to expect. 

Even though Tjorraine says that if she had it to do over, she 
wouldn't go into nursing, she does not plan to leave the 
profession. She has tentative plans to continue her education 
and become more specialized in her field. 

A second and common source of disillusionment was an 
idealized expectation of effectiveness, or in other, words, 
idealized standards for what it would be possible to accompli:)h 
within the framework of a given job. This disappointment could 
but did not necessarily include dissatisfaction with one's own 
competence. Asked in what way she had not been prepared to go 
out to work after college, Clarice, a young nurse, responded: 

... I felt they set too much of an ideal for me to live up 
to, the ideal nurse, the ideal woman, the ideal career. When 
I got out there, it's not so ideal* There are a lot of 
things I really don't think I could become that way. They 
gave me too much to expect. It was a big letdown, a big come 
down to soe that people aren't really like that. 

Alverno women are exposed to the particular ideal of becoming 
an agent of change in society, in their professions and in the 
institutions and organizations for which they work. Lee, another 
young nurse, found this ideal more easily said than done. 

First thing is to take it very slow cause you come out of 
college and you're very idealistic and it's not that way. 
Change happens very slow ... when you come into a hospital 
and you see how a certain routine is done you say well why 
don't we do it this way. Even if everybody agrees it still 
will take a long time for it to happen. And you can get very 
frustrated. To recognize the change comes very slowly, if 
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you can learn that it's going to be a major way to keep your 
sanity. That's one of the biggest things I think I got upset 
with because you see something wrong, or not really wrong but 
you see it could be done a better way, it would take forever 
to change or it would not change. You begin to feel like why 
am I even here? 

April, a young teacher, also finds that her ideals of job 
performance are impossible to meet in the actual work situation. 

I guess I was shattering my theoretical bubble of education. 
Never tell a child not to do something unless you explain why 
and talk to him about it and make sure his feelings aren't 
hurt and make sure he understands how he's going to do it 
from now on. You don't have time for that especially when 
it's something like getting up in the middle of class and 
sharpening his pencil. I really don't have time to discuss 
it. I really envisioned myself having these little 
conversations with kids every time I had to correct them. 
I'd be talking all day and not teaching. So I guess that was 
a little bit more reality. 

Gwen, a young woman who actually left her teaching job for 
work in another field, had a similar experience of not being able 
to meet her ideals of effectiveness. But for Gwen the 
disillusionment was mixed with a sense of personal failure. 

... generally speaking I felt unsuccessful because I wasn't 
meeting the goals that I had set for myself in that position 
and that in itself was enough to make me feel really rotten. 
T think I am able to be real goal directed. In college ... I 
was. I also set goals for myself for when I would teach and 
almost none of them were met. V felt real bad about that. I 
didn't like not teaching the children the way I hoped I would 
be able to ... 

As Gwen continues her report it is evident that a sense of her 
own inadequacy to perform her job competently is an important 
factor in . Gwen's disillusionment. Such an interpretation seems 
to be related to whether a woman decides to leave her job or even 
her "profession or whether she adjusts her expectations to the 
constraints of her work environment. When a woman's 
disillusionment with her effectiveness on the job was seen in 
terms of her own professional inadequacy, it was always a crisis 
and disruptive to careering. The only solution was a change of 
jobs or career change. When disillusionment was seen as a simple 
de-idealisation of the work role, adaptation seemed to occur 
readily. 

Finally, many examples of reality confrontation involved the 
disappointment of ideals of interpersonal relationship in the 
work setting. I^Ven the older women in our sample experienced 
disillusionment of this kind. Disillusionment with interpersonal 
aspects of work contributed to Gwen's crisis. 
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Another thing is I wasn't real successful in making good, 
long-lasting friendships with the people that I worked with 
and that might be all a part of the way I felt about what I 
was doing in the classroom ••• A goal that I hoped to achieve 
that wasn't being met was being able to deal with the parents 
in a way that I thought was good and beneficial to the 
student the parents! worked with just didn't have that 

kind of caring attitude that I hoped they would have. That 
colored niy perception and made me less able to meet the goal 
that I had set. 

April, another younger teacher, finds that some interpersonal 
relationships don't operate according to the ideal model she's 
been taught. 

In my career I suppose the thing that's most difficult, I 
still have a hard time accepting the pastor at our school. 
It ' seems to me that there's no point in being assertive with 
him. It's hard for me to deal with people like that and I 
really never thought about what would happen if I really ran 
up against a brick wall. I never dreamt that that would 
happen. I always thought that everyone I met would be 
workable at least. ... I guess that would be the one that 
surprised me, having to accept the fact that this guy is not 
going to change . . . 

For Sue Ann, a teacher of liturgical music, interpersonal 
disillusionment involved a threat to her professional values and 
ethics. 

I was working with a certain group of people that all of a 
sudden they expressed a viewpoint that was so opposite from 
my own that it just really killed me inside. This certain 
choir wanted to go into a concert and fake it, in a big 
performance situation ... they were going to go in and fake 
this music. When that happened I became so mad. The tears 
were coming and everything else, I said I just refuse to work 
with that group any longer ... it was such a shock that 
r'^ople actually did feel this way about something that was so 
personal to me and it was so opposite of what I felt. It 
seemed like such an attack on my music morals. It was just 
such a shock that I still haven't gotten over it really. 

The older women, too, experienced disillusionment with 
interpersonal relationships at work. Violet gives the following 
account. 

...at Alverno I had been used to this open communication, 

this assessing strengths and weaknesses. All of a sudden you 
go into the outside world and people aren't coming from where 
you are I thought in my own little world that everybody 

was on my level , Alverno' 3 standard levels of open 
communication. The first thing I found out was that some 
people are not. I think that was the biggest reality. I was 



very trusting of people, telling them my feelings, they would 
ask me how I felt. I found that they would turn around and 
go to my superior and use whatever I told them as something 
against me ... sometimes people can take a small word, a 
• gesture, a phrase, or a joke and turn it against you. It is 
very competitive out there. 

Megan, like Sue Ann, finds that not everyone in the work setting 
shares her ideals or standards of achievement. 

I*m learning that I can't expect out of other people what I 
expect out of myself because their goals aren't the same as 
mime. I am learning to live with the fact that other people 
don't place as much importance on work as I do and that a lot 
of people are content with where they are right now. 

But unlike Sue Ann, Megan finds a satisfactory solution in 
adjusting her expectations to the standards of those she works 
wi th. 

I've changed in that respect. I think when I started out I 
just thought everybody should want to move ahead ... I was 
all fired up . . . now ... I sit back and am a little more 
relaxed and a little more understanding of other people's 
goals and objectives ... and there is a difference between 
calming down and letting yourself go ... So now I learned a 
happy medium where I still want as intensely the things that 
T have ... as goals but I'm going about accomplishing them at 
a more energy conserving pace and get probably a more 
effective pace as well. 

We might conclude that the older women in our group are less 
easily surprised when aspects of the work setting don't match 
ideals, and are quicker to adjust to this kind of disappointment. 
In most instances "reality shock" is met with some kind of 
adaptation that involves recognizing the constraints of the 
actual situation without feeling that one has lost ^one's 
standards. The exception is the case in which the woman's own 
adequacy to perform her job role is doubted. In these cases ^a 
job change or even career change is made to restore the woman's 
feeling of competence and effectiveness. 

In addition to situations which bring the woman's idealistic 
expectations into confrontation with reality, women encounter 
certain, not necessarily surprising, obstacles or problems in 
their career development. These can be at the level of immediate 
performance or at the level of careering. In keeping with the 
emphasis on interpersonal relations found in career development 
strategies, we find that most problems in the work setting are 
interpersonal as opposed to, say, institutional or technical. 
This held true for younger and older women alike but older women 
tended to conceptualize interpersonal problems in a somewhat 
different way. Among younger women, interpersonal problems were 
seen as conflicts which were obstacles to job performance. As 
such, the goal was to remove the obstacle if possible. 
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Confrontation appears to be the preferred method. M niinny , 
young nurse, gives the following report: 



At the hospital I work at there was one person in particular 
that gave me a hard time from the moment I was employed there 
... I was an RN,- or GN and she was an LPN. She had been 
there for about a year or so. V/henever I worked with her she 
would take charge of the situation and would not allow me to 
feel as I was a team leader. I had to learn how to cope with 
that situation ... adapt and learn what to do about it ... 
the background that I had here at Alverno really helped me in 
terms of interpersonal communications . . The first time that 
happened let it go ... it didn*t help the situation any. 

So what 1 did was 1 just took the matter and confrbnted her 
• •• I learned how to deal with that specific solution ... 
and found out it wasn* t really my problem, it was her 
problem, 1 was an innocent bystander ... that she could take 
her frustrations ... out on. I dealt with it in a way I 
thought was best and it seemed to get an end to the problem. 

Lindsey sees her problem as an impediment to performing her role 
properly and she meets the issue by confronting her co-worker 
with her complaint. Clarice, another young nurse tries the 
.strategy of confrontation to correct a' problem with one of her 
superiors. 

I have a problem with one of my superiors ... I feel she 
feels inferior ... and she has to prove ... that she knows 
more than me. It's very unsettling to find someone that is 
trying to make you seem inferior and when you know that 
you're not ... she treats me very demeaning like I don't have 
brains in my head. It's still a problem that's ongoing and 
I've tried different ways of solving that like ... 
confronting her with how she's making me feel. That ... had 
an effect I didn't want. It made her very cautious around 
me. ..That's not resolved, I'm still working on it. 

Notice how the obvious, solution for both Lindsey, and Clarice is 
"confrontation," or rather directly communicating one's complaint 
to the offender. Recall also the reports of April, a young 
teacher and Sue Ann, the teacher of liturgical music. April had 
difficulty relating to the pastor in her school. 

I' still have a hard time accepting the pastor at our school. 
It seems to me that there's no point in being assertive with 
hirA. It's hard for me to deal with people like that and I 
really never thought about what would happen if I really ran 
up against a brick wall. 

Sue Ann, assigned to teach a choir that "wanted to fake the 
music" responded in the following way: 

I said I just refuse to work with that group any longer ... a 
couple of people ... one very opinionated person ... decided 
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that she did not want to put in extra time on extra music 

• so as long as they could follow along on some words and 

• . . turn the pages at the right time they thought they were 
doing okay. I*m sorry but I don't fake anything ... I just 
walked out ... got in the car ... and I said that is it, I'm 
quitting^.-;. Contract talks were soon after that and I went 
to them -and ' said 'There is no way I am going to work with 
that situation any longer. I will be glad to be an advisor 
but I will no ^. work with them every week' ... they wanted me 
bad enough to stay at the place that they were willing to 
work something out which I thought was terrific. 

Asked if there was anything she learned at Alverno that helped 
her resolve the situation, Sue Ann replied: 

Assertiveness training, where I know I would not take it and 
I was able to put into words tactfully^ I said there is no 
way I can work with these peopleV anymore, knowing how 
different they are from my music morals, my musical values 
... I really knew what I wanted. T knew how to go about 
getting it ... 

These women resolve or attempt to resolve their interpersonal 
conflicts at work by using the interpersonal skills they\ have 
learned in school, bub their selection of techniques and 
strategies is somewhat limited. Specifically it is limited to 
self-assertion and confrontation of the "adversary" along with 
reliance on the support of favorably disposed colleagues and 
superiors. In comparison with the older women in our sample, the 
younger women have a more limited vision of the interpersonal 
situations they encounter. 

Older women experience interpersonal problems in the work 
setting, but they speak about theje in a somewhat different way. 
Consider, for example, the report of Hoxanne, describing her 
transition to a new management position in manufacturing. 

...During this transition I was being tested. I must say ... 
I had never ever experienced anything quite like this before 
There was just this whole trial period of seeing how far 
the people on the floor could push me, the hourly production 
workers and the supervisors. Because we're monitoring 
production ... we have authority and responsibility. 
However, if a production person doesn't want to take care of 
a problem they don't do it. This is where this whole 
business of interpersonal skills ... comes in ... I remember 
one day where I held some pallets and the crew superintendent 
came up and he started screaming at me. He said 'Vlhy are you 
holding these pallets' ... *What is wrong with you, there's 
nothing wrong with this.* This big haranguo must have taken 
15 minutes. He took my ticket I had written up ... and 
ripped it up in front of me. Power play, right? Well how do 
you deal with something like that? So I said something like, 
'Well Bob I hope you intend to rewrite those hold tickets.' 
After this whole harangue ..-he did rewrite those tickets. 
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He said 'I have to cori/f^ratulate you on how you handled 
yourself* because I remained cool ... I didn't lose my 
temper, I renained reasonable. \{e ^aid 'The last person T 
did that to, a woman of course, started to cry.' He's 
constantly doing these things to find out how I'm {^oing to 
respond under pressure. 

Notice in Roxanne's report, the interpretation of her' 
"adversary's" actions in terms of his strateg;^^. She is "being 
tested," he is seeing how she will respond under pr«-:ssure. 
Roxanne does confront the superintendent with this observation, 
but from an understanding of the opponent/ 3 pos.iition, plays the 
game to gain advantage. Marjorie's report shows a similar 
attitude. 

...I have been gradually learning how to use my small group 
theories and relate them to the strategy that men use because 
I am dealing with all male staff people ..,,^They strategize 
over the simpliest things ... 1 would say that is something 
I'm working on all the time. I think I*m making strides 
because I know when I have established rapport with the 
department head and when I can accomplish something with him. 
I've learned how to back off a little bit and wait awhile and 
maybe develop another round-about route. For example, right 
now I have one *'d'epartment head who is intimidated by this new 
equipment insofar as he. sees his personal secretary not 
having control of his work. When I attempted to get her to 
be trained in this program I got a flat no. I shouldn't have 
come on so directly and said I want her to learn to operate 
this equipment. Rather, what I needed to do was show him 

how we could get (the project) done very rapidly in ... much 
sooner than before. Where he's had a problem getting the 
work coordinated and out, if I could show him that with this 
new equipTient we can eliminate that, I'll have him on my 
team. 

Several/features characterize the reports of the older women 
that are not typical of the younger women in our sample. First, 
the older women respond with empathy, or an understanding of the 
opponents perspective and take this into account in their 
actior^s. 'They are not lacking in self-asser tioa, but they 
recognize that direct assertion of their own position is not 
always the most effective way of accomplishing their goals. 
There seems, in fact, to be an unspoken acknowledgement of the 
other's right to an adversary's role, of the right to challenge. 
Finally, the older women tend to meet interpersonal conflicts not 
with conf ronta-tions, but with strategies designed to make the 
opponent an ally, to win respect, to "establish rapport" to "hav.e 
him on my team." This bespeaks a recognition of the long-term 
importance of establishing good working relationships, the 
recognition that relationships in the work setting affect 
careering. While the younger women in our sample think of 
interpersonal conflicts chiefly as immediate obstacles to role 
performance, the older women regard them as part of careering 
^ strategy. 
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From what we have learned from our respondents, we can 
summarize the main points of their professional development. 
First of^,all, we find that mo^t of the women in our sample regard 
their work as. a ''career*' and not "just a job." This is evidenced 
by their interest , in de^.'eloping role performance and in 
advancement. The older women have more sophisticated careering 
strategies. and plan further into the future. The younger women 
tend to be more concerned with developing their expertise in the 
^immediate job role. This does not mean that the older women 
neglect developing their expertise^, but only that they are able 
to do so while at the same time planning for the future. Major 
strategies were excellence in pe fformance, interpersonal 
alliances and channeling. 

We found that the major expectations and satisfactions for 
women in careering were work enjoyment and progress. While these 
were defined in different ways for different women, both were 
dependent' on a basic feeling of competent performance of the job 
^role*^ When a woman was severely disappointed with her ability to 
perform her job role/ she experienced a crisis highly disruptive 
to careering. This crisis seemed limited to the younger women in 
our sampl e. Job or career change restored the feeling of 
competence. While most women were intere^§.ted in advancement, 
some at least temporarily chose to limit advancement in- favdr of 
job ^ enjoyment 'or security in role performance. We suppose that 
the latter choice is related to the need to feel competent in 
one.'s job role. Other women, who had become too secure in their 
rol'e performance, sought lateral job change for Continued 
learning, an aspect of both job enjoyment and role development. 

Early "carieer experience held some disillusionments, 
'•^specially for the younger women in our sample. Disillusionment 
or "reality shor'k"" occurred when the woman's idealistic 
expectations confronted the real conditions of the work 
situation. The major- areas of disillusionment were in role 
perception, ideals ' of ef f e'clEiveness , and interpersonal ideals. 
Even the older women in our sample experienced disillusionment in 
standards of interpersonal relationships 'on the job. 
Disillusionment was not, by and large disruptive to careering. 
It was generally met with adaptations in attitude that recognized 
the constraints of ,the work situation without a sense of loss of 
standards.. The exception was disappointment with effectiveness 
when this' Involved feelings of inadequacy of performance. This 
was the inability to feel that one was acting as a competent 
professional within one's job role. It led to job or caree'r 
change. 

We. would like to point out here the general importance of 
interpersonal relationships as a theme in the careering 
experience of these - women. First, the development of role 
performance is often the development of interpersonal skills. 
Secondly, .one of the three major types of careering strategy is 
the cultivation of interpersonal relationships that affect or are 
expec ted to af f ec t advancement. Third, many of the 
disillusionments .women experience involve interpersonal ideals, 
disappointments with work relationships or with the values and 
attitudes of others with whom one must work. Even the older 
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women in our sample experience this kind of "reali.'**y shock.*' 
Finally, the problems or obstacles women encounter in the work 
setting are primarily, if not entirely, interpersonal conflicts, 
and not technical or institutional problems. In the last 
respect, we find once a{^ain that the younger and the older women 
in our sample have different perspectives on resolvinf^ these 
issues. The younger women confront interpersonal conflicts as 
obstacles to immediate role performance. Their goal is to remove 
the obstacle. The older women look for resolutions in terms of 
careering strategy, recognizing a "game" quality to adversative 
relationships and try to make adversaries ultimate allies. The 
older women select a wider range of interpersonal strategies that 
generally tak.^ into account and respect the "opponent's" point of 
view. For older women, interpersonal conflicts on the job are 
not seen as obstacles they expect to remove in a single 
confrontation, but rather as challenges to win the adversary' s 
respect and cooperation and, in the long run, establish an 
alliance. 

Overall, then, we can say that both the younger and older 
women in our sample regard their work as a career with a future. 
Both express ideals of professionalism and interest in 
professional development. For younger women, however, the 
primary interest at this- time is the establishment of their 
professional competence and the development of their role 
performance in the present job. Older women are more farsighted 
and complex in their career strategies. This is reflected both 
in their adaptations to their present job roles, and in their 
planning for the achievement of long range career goals. 



SECTION III: 
EXPECTATIONS AND REALIZATIONS FOR LEARNING 
AND CAREERING AFTER COLLEGE 



For Alverno students, the rationale for a college education 
is career preparation. Most students attend Alverno to obtain 
knowledge and skills that will make them more employable. How do 
the expectations of students and realizations of alumnae compare 
(Mentkowski & Doherty, 1983)? What does the graduating student 
expect from her education in regard to careering? What 
educational, career and personal goals do alumnae realize after 
college? How do both these groups evaluate college learning as 
career preparation? 

We are beginning to answer some of these questions through 
this initial follow-up study. Information provided by seniors 
and alumnae in this cross-sectional study allow us to malce some 
initial generalizations about Alverno students* expectations and 
alumnae realizations for careering after college. Vie also 
explore senior expectations and realizations for lifelong or 
continued learning and goal importance and achievement. And we 
study specific aspects of college experiences that affect goal 
achiev ement. 



Sam p i e and I n strum en t 

The Alverno College Student Careering Questionnaire 
(Mentkowski ^ Bishop, 1981) (Appendix II) and the Alverno Alumna 
Careering Questionnaire (Appendix III) (Mentkowski & Bishop, 
1980) were administer^ to two groups of students. One group 
consisted of students who entered Alverno' s Weekday College in 
Fall 1976, and were graduating seniors at the time of the study. 
The other group were members of the 1978 graduating class and 
were two-year alumnae at the time of the study. 

The questionnaires were designed to be parallel. The alumnae 
group gave responses based on their actual career experiences 
since graduation and the seniors reponded based on their 
expectations shortly before graduation. For example, alumnae 
were asked, "How satisfied are/ we re you with the first position 
you held after graduation?", while the graduating seniors were 
asked, "How satisfied do you think you will be with your future 
position?" 

Alumnae 

In the spring of 1980, the alumnae responded to the Alverno 
College Alumna C&reering Questionnaire as part of our followup of 
Alverno graduates. In all, 56 of 6'3 (89 percent) of the former 
students responded. Seventy-one percent oT this sample were 23 
or 24 years old at the time and 29 percent were in the 25 to 52 
year age range. Fifty percent of the ^sample were nursing majors, 
23 percent chose music-related majors, 11 percent were management 
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majors, 10 percent were edi; ..ion-related majors, and 6 percent 
were either English, Spanish ur math majors. Of ^■■^s r 'o, 91 
percent were employed while in school and 92 p .cen lud paid 
work experience before coming to college. Thirteen percent had 
obtained college credits before coming to Alverno. 

At the time of the study, 42 percent of the alumnae were 
single, 53 percent were married, and 5 percent were di-yorced or 
separated. Twenty-seven percent ,. of alumnae reported having 
children living at home: Of these, 38 percent have one and 38 
percent have two children living at home, 19 percent have three, 
and 6 percent have one child living at home. 



Of the 63 graduating seniors responding, 75 percent were 
traditional age students (23 years old or less) while the 
remainder were in the 24 to 55 year age range. Fifty-seven 
percent majored in nursing, 13 percent in education, 6 percent in 
music-related fields, 6 percent in management, 5 percent in art 
or music therapy, 3 percent in biology, 3 percent in math, and 3 
percent in medical techi:iology . The remaining 4 percent were in 
religious studies and sociology. 

Twenty-seven percent of these seniors had previous college 
credits v/hen they entered in 1976. Ninety percent had paid work 
experience while in school and 92 percent were in the work foriixa. 



before college. / 

Of the graduating seniors, 76 percent were single at the time 
of the study, 19 percent were married, and 5 percent were 
divorced or separated. Seventeen percent had children; of these, 
50 percent had either one or two children living at home and 50 
percent had three to five children living at home. 

The two groups of/participants are very similar in age range, 
type of majors, and previous work experience. The fact that the 
senior and alumnae group characteristics are comparable enables 
comparisons between the two groups. Two variables on which the 
groups do differ is in the percentage of those., married and those 
single, as well as the presence of children in the home. More 
alumnae than seniors were married and had children at the time of 
the study. Any conclusion made based on these variables will 
need to be discussed in light of these differences, but this 
finding is an expected one. 



What happened to the alumnae as they left school and what do 
seniors expect during this transition? Ninety-six percent of the 
two-year alumnae sought employment after graduation, and all of 
'^those sought positions that were related to their majors. 
Everyone reported that they were successful in finding a 
position. Eighty-nine percent said their job was directly 
related to their major, while another 8 percent said it was 
somewhat related. The alumnae found positions in the following 



Seniors 




Expec t_at i o n an d Reali zations for Careering 
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occupational areas: medicine and health, 49 percent; education, 
29 percent; entertainment and recreation, 7 percent; 
administrative specializations, 2 percent; managers and 
officials, 9 percent; and computing and accounting fields,' 4 
|: ..cent. 

Salary levels for the initial position were: 29 percent 
$9,000 to $11,999 and 29 percent $12,000 to $14,999. Eight 
percent received higher salaries compared to 34 percent in the 
lower salary ranges (i.e., 6 percent, leiSs than $3,000; 4 
percent, $3,000 to $5,999; and 24 percent, $6,000 to $8,999). 

An equal number (95 percent) of the graduating seniors expect 
to seek employment after graduation. Of those responding, almost 
50 percent expect their first salary to be in the $12,000 to 
$14,999 range with 25 percent expecting salaries in the $9,000 to 
$11,999 range, \ihen asked if they think they will find a job> 83 
percent responded *'I am sure I will find a job in my major." 
Another 13 percent were not quite as sure that they would find a 
job in their chosen area. 

It is apparent that the majority of Alverno graduates expect 
to work after graduation. Alumnae data show that indeed, alumnae 
do obtain positions. While 83 percent of the seniors expected to 
find positions in their majors, most alumnae (89 percent) stated 
that they found work directly related to tHeir major. In 
addition, a greater percentage of alumnae (96 percent) are 
employed compared to their mothers (46 percent). For the 
graduating seniors, 95 percent expect to be employed vriiile about 
50 percent of their mothers work outside the home. If we assume 
that most graduates and alumnae obtained professional positions 
after graduation due to their education, Alverno graduates are 
considerably more upwardly mobile than their mothers. Compared 
to their daughters, 19 percent of the alumnae mothers and 21 
percent of the senior's mothers had "professional" occupations. 

Ex p ec ta t i 0 ns and Realiza t ions 
'for College Learning 

What have the Alverno graduates encountered with respect to 
their careers? Table 1 compares the responses of the two groups 
to items of career expectations for the graduating seniors and 
career realizations for the alumnae.* The response format is a 
4~point scale ranging from (I) excellent or very satisfied, to 
.(4) poor or very dissatisfied. (One item is different. "To what 
extent was/wil] the work in the first position you held after 
graduation be consistent with your abilities as you see them?" 
has a 3-point scale ranging from (I) the work is very consistent 
with abilities, to (3) the work is inconsistent with my 
abilities. ) 

Seniors and alumnae gave similar responses regarding how well 
Alverno had prepared them for their first position. The 
graduating seniors responded significantly more favorably on the 
following items: The extent to which their work will be 
consistent with their abilities, how well they think their future 
job will offer the potential for advancement to higher or better 
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Table! 



Comparison of Craduatinp, Students and A'o-Year Muninae 
Responses on Career Expectations and Realizations 



197fi Craduatlnp 
Students as Ti^o-Year 
AluFi.nae 
(n - J(') 



Enterinp, 1976 
Weekday 
Students 
in 1980 
(n = 63) 





1! 


S_D 


]\ 


SD 


Alverno ^reparation for 


2 ( j 3 


0 . 86 


2.1^ 


0.95 


First Position 




';/ork Consistent with 


1.57 


0.67 


1.2/1 


0.30 


Abilities 
Potential for Advancement to 




0.'^9 




0.73 


Hi'oher or Sett.T ?')sition 


2.33 


1.57 


Pot-^ntial for Advancement in 
Chosen Career 


2.17 


0.90 


1.6'^ 


0.71 


Satisfaction with First 
Position 


1.88 


0.80 


1.54 


0.56 


Advantage as Alverno Graduate 










of Finding the Position 
You '.lant 


1.86 


0.47 


2.43 


C.82 



^-test with separate variance estimate used. 
< .03 

Un . .01 C I 



positions, how much their future job offers in potential for 
further advancement in their chosen career, and how satisfied 
they expect to be with their first position. Alumnae responded 
that they had a better advantage than seniors expected to have on 
the following item: "Do ^ you think you had an advantage or 
disadvantage in getting the job you want because you are an 
Alverno graduate, compared with the average college graduate?" 

These significant differences in response indicates higher 
expectation for the seniors than realizations for the alumnae on 
some aspects of careering. A higher mean rating indicates 
dissatisfac tion in Table 1- In no case are the mean ratings 
higher than 2A (which can be considered a middle rating between 
satisfied and dissatisfied on a 4-point scale)). This indicates 
that both the alumnae are satisfied and the seniors expect to be 
satisfied on these aspects of careering. 

Table 2 shows the comparison between responses to questions 
about Alverno educational experiences. T^iere are no differences 
between the motivational and personal learning efforts made by 
the groups (both are above average on the 3-point scale). In 
rating various aspects of Alverno on a 5-point scale, the 
alumnae, in general, gave more favorable ratings in retrospect 
than did the graduating seniors. Alumnae rated "Faculty 
excellence;" "Contact with faculty;" "Classroom teaching, in 
general;" "Careering advising;" and "Assessment, in general" 
significantly higher than graduating seniors. These alumnae gave 
a rating of 3*4 or better to most items on this 5'-point scale, 
indicating moderately high satisfaction with their Alverno 
educational experiences. 

i^e graduating seniors gave a significantly higher rating to 
one item than did the alumnae: "Rate personal contact with 
-professionals in your field." There was no difference between the 
groups on a 10~point scale with both groups indicating an^^ above 
average (about 6.5 rating) score in rating the item: If you 
would not now choose Alverno, and the college you would like to 
have attended were rated 10, how would you rate Alverno, on a 

scale of 1 to 10?" 

These results indicate that these alumnae carry a favorable 
impression of their educational experience at Alverno after two 
years. Although the 1980 graduating seniors did not rate these 
aspects of their educational experience as high as alumnae did, 
most of the mean ratings are better than a 3.0 on the 5-point 
scale. This indicates that the graduating seniors also had a 
generally positive attitude toward their educational experiences. 

Expectations, Realizations and College Preparatio n 
for C ontinued Learning 

Another area we wish to examine is the extent to which 
Alverno students express a commitment to lifelong learning. Do 
students and alumnae give importance to further education? How 
do present and former students assess their educational 
preparation for continued learning after college? 
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Table 2 



romparison of Graduating Students and TV/o-Year Alumnae Responsef 
on Aspects of Their Educational Experience at Alverno 



1978 CraduatlnR 
Students as Tis'o-Year 
Alumnae 
(n = 56) 



Enterinsi 1976 



Students 
in 1980 
(n = 61) 



SO 



M 



SD 



df 



Motivational Investment While 

Attending Alverno^ 1 .^0 

Personal Learning Effort While 

Attending Alvurno^ l-^>7 

Rating of> 

Faculty Excellence 3.59 

Field Experience 3.76 

Contact with Faculty 4.12 
Contact with Protessionals in Field 3.3A 

Classroom Teaching 3.40 

Attitude Toward Alverno 3.65 

Career Advising 3.1A 

Assessment 3.44 

Rating of Alverno Comnared to 

Some Other College ^ 6.65 



0.57 


1.40 


0.55 


0.03 


111 


0.58 


1.44 


0.53 


0.25 


112 


0.67 


3.20 


, 0.92 


2.57^*''^ 


106 


1.02 


1.67 


1.05 


0.A7 


108 


0.86 


3.74 


1.09 


2.07^^''^ 


108 


0.85 


1.69 


0.95 


-2.04" 


107 


0.90 


2.89 


1.08 


2.60'-^ 


105 


0.98 


3.34 


0.94 


1.65 


105 


0.98 


2.34 


1.13 




103 


0.86 


2.90 


0.99 


3.0i-;r-.v 


107 


2.06 


6.30 


2.11 


0.66 


65 



scale = 1 (High) to 3 (Low) 
^scale = 5 (Excellent) to 1 (Poor) 
^scale = 10 (High) to 1 (Low) 
4r-test with separate variance estimates used. 



*V«n ^ 01 

A^RiCOOl 



One ray to explore these questions is to investigate 
students* plans for continuing their education after Alverno. 
When asked if they had enrolled in another educational 
institution after graduation, 41 percent of the alumnae reported 
that they had gone on to school. Of the 59 percent who had not 
yet continued their education, 95 percent said that they were 
planning to seek additional education at a future date. Of those 
who did continue their education, 25 percent rated Alverno* s 
preparation for additional education as excellent, 50 percent 
rated it as good and 25 percent rated their preparation as 
adequate. None rated it as inadequate. 

\^hen the graduating seniors were asked if they planned to 
continue their education, 11 percent responded that they were 
going on to school in the next academic year. An additional 25 
percent planned to continue their education and- gave a definite 
year in which they would enter school, while another 57 percent 
planned to continue but were not sure when they would enroll. 
All graduating seniors were asked how well they thought Alverno 
had prepared them for continuing their education, regardless of 
their stated plans for going on to school. Twenty-eight percent 
believed their preparation to be excellent, 37 percent said good 
and 27 percent rated their preparation as adequate. None rated 
their preparation as inadequate. 

The alumnae who were attending school were asked the highest 
degree they planned to earn* Forty-two percent said that a 
masters is the highest degree they will obtain, 4 percent would 
be entering a doctoral program, and the rest were continuing 
their education in other forms. This compares with 85 percent of 
the seniors who plan to get a masters as their highest degree, 2 
percent who will enroll for professional degrees, and 7 percent 
who expect a doctorate. 

It seems that both graduating seniors and two-year alumnae 
express an interest in continuing their education (mostly for 
masters degrees). The majority found their preparation from 
Alverno to be good or excellent. \ 



Expec tat ions. Real izations and Preparation 
for Examinations 

To further investigate Alverno* s role in preparing students 
for continued learning, students were asked their perceptions on 
Alverno* s preparation for any postgraduation special examinations 
required by their work or to be admitted to a graduate school. 
The results showed that 57 percent of the alumnae did take exams 
while 70 percent of the graduating seniors expected to take 
special exams. V/hen asked how well they did on their exam the 
first time they took it, 48 percent of the alumnae reported that 
they did well and passed, 14 percent said they did not perform 
too well but passed, and 35 percent said they did not perform 
well the first time they took it and did not pass. This compares 
with 21 percent of the graduating seniors who expect to do well 
the first time they take a special exam and are sure that they 
will pass. Seventy-one percent said they may not perform too 
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well, but believe they will pass, and 7 percent do not think they 
will perform well and do not think they will pass the first time. 

It appears that a hi^^h percentajf-^e of students will be takinjf^ 
some type of exam (usually the Nursing Boards) after graduatin^^ 
from Alverno. While most of the alumnae did pass their exam the 
first time and did well, the graduating seniors, in general, do 
not believe they will do very well although almost all think they 
will pass. 

Educat ional. Personal and Car eer Goal Importance 
- ^^^^ A'^i'ii^^v^HLSJlk 

A more specific index of the importance and commitment these 
women made to lifelong growth is found in a list of education, 
personal and career goal statements. Both groups were asked to 
rate how important each goal was, how well they felt Alverno had 
prepared them to achieve each goal and the extent that they feit 
they personally had achieved each goal. In the goal importance 
column, the alumnae had a section to rate the importance of the 
goal while they were in school and a place to indicate how 
important the goal was to them now, as alumnae. 

Two-year alumnae had basically the same perspective on 
importance of various education-related goals, while they were 
students, as the graduating seniors have* This fact give further 
support to the conclusion that the two groups are fairly 
comparable and therefore generalizations can be made about the 
graduating seniors* reponses based on the data collected from the 
alumnae. 

Tables 3a, 3b, and 3c present the mean response scores of 
each item for the two groups. The range for goal importance 
ratings was (l) unimportant to (3) very important; for goal 
preparation, (1) not at all to (3) very much; and for goal 
achievement, (l) not achieved to (3) achieved. 

Goal importance responses (Table 3a) show that the only 
education-related goals (type "E" items) in which the two groups 
gave different responses is the item *'To be responsive to world 
issues or pressing social problems/* "To develop my sensitivity 
to the feelings and perspectives of others," and "To complete 
courses necessary to get into a graduate program elsewhere." In 
all three cases, seniors responded closer to the **very important 
end of the scale than did alumnae. Alumnae and seniors differed 
on only one rating regarding Alverno preparation for the various 
educat ion- related goals (cf. Table 3b, type "E" goals). Alumnae 
perceived their preparation for ''learning how to learn" 
significantly higher than did seniors. On goal achievement, 
there are a number of educational goal items on which the two 
groups differed (Table 3c). Seniors stated they had achieved the 
following goals significantly more than the alumnae thought they 
had achieved them. 
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Table 3a 



Comparison of Mean Pesponses to Coal Importance Statements Made by Entering 1976 
Students Graduating in 1980 and 1978 Graduates as Two-Year Alumnae 



Item 

mi 



Goal 



Goal Importance 
(Wliile at Alverno)-^ 



Alumnae 



Seniors 









SD 


M 


SD 






c 


Increase chances of promotion 


c . 


n/. 


0, 


.86 


2.27 


U , 


7 1 


-1, 


,59 


E 


Responsive to world issues 


1 . 


86 


0, 


.60 


2.19 


U , 


■ / z 


-2, 


.61** 


P 


Learn to use leisure effectively 


1 . 


QC 

yo 


0, 


.77 


2.08 


U r 




-0, 


.78 


C 


Discover career interest 


2 . 


52 


0 


.61 


2.69 


0 , 


. 59 


-1, 


.A7 


n 


Write, speak, llsLen effectively 


• 


63 


0, 


.33 


2.5A 


0 , 


. 59 


0, 


.81 


E 


Obtain a degree 


2 . 


88 


0, 


.33 


2.92 


0 , 


. 27 


-0, 


.66 


E 


Think , analyze 


^' 


63 


0, 


.A9 


2.71 


0, 


.52 


-0, 


.06 


E 


Choose effectively between 






















alternatives 


2 . 


A9 


0 


.50 


2.52 


0, 


.57 


-C, 


.25 


E 


Improve leadership skills 


2 . 


Al 


0.70 


2.58 


0. 


.53 


~1 , 


.A6 


E 


More effective relation with 






















environment 


2 . 


18 


0, 


.68 


2.38 


0, 


.6V 


-1, 


.61 


E 


More participation in cultural 






















events 


1 . 


75 


0 


.7A 


1.79 


0, 


.68 


-0, 


. 3A 


E 


Be self-directed in learning 


2 . 


A5 


0 


.6A 


2.53 


0, 


.59 


-0, 


.70 


E 


Develop sensitivity to others 


2 . 


A9 


0 


.58 


2.77 


0, 


.A6 


~2, 


.91** 


C 


Form long-tenn career plans 


2 . 


20 


0 


.57 


2.52 


0, 


.57 


-2, 


.99** 


E 


Complete courses necessary for 






















graduate program 


1 . 


/ i 


0, 


.81 


2.11 


0, 


.75 


~2< 


.78** 


P 


Participate effectively as 






















citizen 


1. 


63 


0 


.56 


2.03 


0, 


.70 


-3, 


. 33*** 


C 


Improve chances for economic 






















future 


2. 


25 


0 


.77 


2.53 


0, 


.50 


-2. 


,30* 


E 


Assess strengths, weaknesses 


2. 


A9 


0 


.58 


2.63 


0.52 


-1. 


, 3A 


C 


Prepare for a particular career 


2. 


82 


0, 


.39 


2.89 


0. 


.32 


-1.00 


E 


Increase knowledge in academic 






















field 


2. 


59 


0.61 


2,77 


0.A2 


-1. 


,92 


E 


Appreciation of arts, music. 






















literature 


2. 


35 


0 


.7A 


2.16 


0, 


.77 


1, 


.33 


P 


Develop abilities for 






















independence 


2. 


A5 


0, 


.6A 


2.81 


0, 


.AO 


-3, 


.60*A* 


E 


Develop social interaction 






















skills 


2. 


5A 


0, 


.61 


2.63 


0, 


.58 


~0, 


.71 


E 


Develop skills in competences 


2. 


56 


0, 


.5A 


2,50 


0. 


.62 


0, 


.5A 


C 


Achieve economic independence 


2. 


32 


0, 


.82 


2.61 


0. 


.58 


-2, 


.21* 


P 


Develop self personally 


2. 


66 


0, 


.52 


2.82 


0, 


.39 


-1, 


.90 


P 


Improve ability to get along 


2. 


AO 


0, 


.57 


2.61 


0, 


.61 


-1, 


.89 


P 


Develop spiritual life 


1.9A 


0 


.77 


1.97 


0,75 


-0, 


.19 


E 


Gain understanding of own/others 






















values 


2. 


33 


0. 


.53 


2.52 


0. 


.62 


-1, 


.23 


E 


Increase participation in 






















community 


1. 


80 


0 


.67 


1.97 


0,66 


-1, 


.31 


P 


Meet people, make friends 


2. 


26 


0, 


.72 


2,A5 


0, 


.59 


-1, 


.5A 


E 


Awareness of different 






















philosophies 


2. 


12 


0, 


.59 


2.28 


0, 


.6A 


-1, 


.35 


E 


Learn how to learn 


2. 


5A 


0.65 


2,63 


0. 


.52 


-0. 


.81 


P 


Prepare for satisfying family 






















life 


1. 


9A 


0 


.75 


2.A6 


0, 


.77 


-3. 


.58**^ 


P 


Increase sei f -conf idence 


2. 


56 


0. 


.58 


2.79 


0, 


.Al 


-2, 


.A6* 


P 


Enrich life, be well-rounded 


2. 


66 


0. 


.56 


2,77 


0. 


.A2 


-1. 


.23 



Goal Type Key: 



E - Educational related goal 
P - Personal goal 
C - Career related goal 

^Scale: (1) unimportant to (3) very important 
*2 < .05 
**n < .01 
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Table 3b 



Comparison of Mean Responses to Goal Preparation Statements Hade by Entering? 1976 
Students Graduating in 1980 and 1978 Graduates as Two-Year Alumnae 



Item 
Tipe 



Goal 



Goal Preparation ^ 
Alumnae Seniors 



SD 



c 


Increase chances of promotion 


2.28 


0.61 


E 


Responsive to world issues 


2.22 


0.67 


p 


Learn to use leisure effectively 


1.86 


'0.77 




Discover career interest 


2.30 


0.62 


F. 


Write, speak, listen effectively 


2.R2 


0.39 


E 


Ohtnln a deJiree 


2.92 


0.28 


E 


Think, analyze 


2.72 


0.65 


E 


Choose effectively between 








al ternatives 


2.61 


0.69 


E 


Irnprove leadership skills 


2.55 


0,56 


E 


More effective relation with 








environment 


2.35 


0.52 


E 


More participation In cultural 








events 


2.02 


0.59 


E 


Be self-dirocted in learnirg 


2.66 


0.68 


E 


Develop sensitivity to others 


?.66 


0.58 




Form long-term career plans 


2.20 


0.53 


E 


Complete courses necessary for 




0.02 




graduate program 


1.9R 


p 


Participate effectively as 








citizen 


2.00 


0.69 


c 


Improve chances for economic 










2.08 


0.57 


E 


Assess strengths , weaknesses 


2.86 


0.37 


c 


Prepare for a particular career 


2.57 


0.56 


E 


Increase knowledge in academic 








field 


2.51 


0.56 


E 


Appreciation of arts, music. 








li terature 


2.60 


0.53 


p 


Develop abilities for 


2.60 


0.57 




i ndep endence 


E 


Develop social interaction 








skills 


2.62 


0.61 


E 


Develop si'.ills in competences 


2.73 


0.^;9 


C 


Achieve economic independence 


2.08 


0.65 


P 


Develop self personally 


2,60 


0.61 


P 


Improve ability to get alons 


2.27 


0.56 


P 


Develop spiritual life 


1.71 


0.68 


E 


Gain understanding of ov;n/others 








values 


2.63 


0.50 


E 


Increase participation in 








community 


1.98 


0.60 


P 


Meet people^ make friends 


2.09 


0.58 


E 


Awareness of different 








philosophies 


2.60 


0.56 


E 


Learn how to learn 


2.58 


0.56 


P 


Prepare for satisfying family 








life 


1.61 


0.61 


P 


Increase self-confidence 


2.66 


0.58 


P 


Enrich life, be well-rounded 


2.35 


0,53 



M 

2.25 
2.15 
1.67 
2.35 
2.69 
2,79 
2.70 

2.66 
2.68 



1.95 
2.69 
2.38 
2.11 

1.92 

1.76 

2.28 
2.85 
2.56 

2.56 

2.26 



2.61 
2.63 
2.10 
2.32 
2.19 
1.51 



81 
20 

28 
36 



SD 

0.66 
0.60 
0.75 
0.5R 
0.66 
0.61 
0.66 

0.53 
0.62 



2.36 0.58 



0.67 
0.53 
0.58 
0.66 

0.70 

0.60 

0.58 
0.60 
0.50 

0.53 

0.56 



2.50 0.56 



0.52 
0.55 
0.72 
0.59 
0.70 
0.57 



2 61 0.62 



1.65 
2.27 
2.36 



0.60 
0.60 

0.56 
0.57 

0.63 
0.66 
0.63 



0.21 
0.73 
1.17 
-0.65 
1.51 
1.91 
0.17 

1.55 
0.67 

-0.08 

0.57 
-0.50 
0.75 
0.75 

0.50 

2.65* 

-1.78 
-0.20 
0.07 

-0.53 

1.51 

-0.95 

-1.80 
0.99 

-0.10 
0.63 
0.66 
1.67 

0.16 

1.62 
-0.97 

1.06 
2.22* 

-0.36 
1.58 
0.09 



Goal Type Key: 



E - Educational related goal 

P - Personal goal 

C - Career related goal 



^Scalc: (1) not at all to 
(3) very much 
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Table 3c 



Comparison of Mean Responses to Goal Achievement Statements Made by Entering 1976 
Students Graduating in 1980 and 1978 Graduates as Two-Yeat Alumnae 



I tern 
Type 



C 
E 
P 
C 
E 
E 
E 
E 

E 
E 



E 
E 
C 
E 



E 
C 
P 
P 
P 
E 



P 

E 

E 
P 

P 
P 



Goal 



Increase chances of promotion 

Responsive to world issues 

Learn to use leisure effectively 

Discover career interest 

Write, speak, listen effectively 

Obtain a degree 

Think, analyze 

Choose effectively between 

alternatives 
Improve leadership skills 
More effective relation with 

environment 
More participation in cultural 

events 

Be self-directed in learning 
Develop sensitivity to others 
Form long-term career plans 
Complete courses necessary for 

graduate program 
Participate effectively as 

citizen 

Improve chances for economic 
future 

Assess strengths, weaknesses 
Prepare for a particular career 
Increase knowledge in academic 
fi^ld 

Appreciation of arts, music, 

literature 
Develop abilities for 

independence 
Develop social interaction 

skills 

Develop skills in competences 
Achieve economic independence 
Develop self personally 
Improve ability to get along 
Develop spiritual life 
Gain understanding of own/others 
values 

Increase participation in 

community 
Meet people, make friends 
Awareness of different 

philosophies 
Learn how to learn 
Prepare for satisfying family 

life 

Increase self-conf "ence 
Enrich life, be weii-rounded 



Goal Achievement 



Alumnae 



Seniors 



M 


SO 


M 


SD 


1 


2 OA 


0.64 


2.05 


0.70 


-0.08 


1.98 


0.43 


2 . 26 


U . dU 




2, 12 


0.74 


2. 30 


0.77 


-1.2/' 


2 . 38 


0.57 


2.52 


U . jy 




2.55 


0,50 


2, 70 


0,49 


-1,65 


2.80 


0.45 


2.53 


0.65 


o 1 1 


2.63 


0.49 


2.71 


0.46 


-0.92 


2.59 


0.50 


2.61 


0.49 


-0.26 


2 .48 


0 . 54 


2.47 


0 . 56 


U . 1 z 


2 . 33 


0.47 


2.4^ 


0 . 50 


"1 . Do 


1.98 


0 .58 


2.07 


U . DO 


— 'J . /u 


2.57 


0,34 


2.68 


0.54 


-1.07 


2.63 


0 . 49 


2 . 81 




— Z , U J 


2.02 


0.55 


2.39 


0.55 


-3.53*** 


1.61 


0.80 


1.9S 


0.67 


-2.68** 


1.88 


0.48 


1.97 


0.68 


-0.76 


2 . 10 


0.61 


2 . 40 


u . jy 


—2.7 1** 


2.61 


0.49 


2.77 


0.42 


-1.87 


2. lU 


0.44 


I ,bj 


Ci J.Q 
U . 47 


i . Z J 




0.54 


2.65 


0.48 


-1. 29 


2.35 


0,59 


2. 34 


0.63 


0.07 


2 .55 


0.54 


2 . 70 


U . 4u 


— 1 . O J 


2.55 


0.50 


2.60 


0.49 


-0.51 


2.67 


0.47 


2.63 


0.52 


0.47 


2.30 


0.68 


2.16 


0.81 


0.97 


2.54 


0.50 


2.70 


0.46 


-1.80 


2.65 


0.48 


2.65 


0.55 


0.08 


2.12 


0.63 


1.98 


0.59 


1.18 


2.46 


0.50 


2.66 


0.51 


-2.09* 


1.86 


0.61 


1.98 


0.59 


-lUO 


2.57 


0.50 


2.55" 


0.53 


0.23 


2.26 


0.49 


2.46' 


0.56 


-1.96 


2.58 


0.50 


'2.53' 


0.53 . 


0.48 


2.22 


0.62 


2.13 


0.69 


.0.7: 


2.56 


0.50 ' 


2.55 


0.57 


0 . 10 


2.56 


0.50 


2.56 


0.56 


0.03 



Goal Type Key: 



E - Educational related goal 

P - Personal goal 

C - Career related goal 



Scnle: (1) not achieved to 
( 3) achieved 



.05 
: .01 
< .001 
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• To be ' responsive to world issues or pressln^^ 
social problems^ 

• To develojj my sensitivity to the feelings and 
perceptions of others 

• To complete courses necessary to get into a 
graduate program 

§ To gain a better understanding of my own and 
^ other's values and decide and act based on them 

Only on the goal "To obtain a degree'* ' did the alumnae report 
higher achievement than seniors reported, but this is expected. 

Of the 20 education-related" goals listed on this section of 
the questionnaire, 10 were given importance ratings of 2*5 or 
higher by both groups. Of ^these 10 most important goals listed 
in Table 4, seven had corresponding goal preparation ratings of 
2.5 or higher by both groups. This indicates that both groups 
expressed that they had received good preparation while at 
Alverno for achieving educational goals they considered the most 
important. We see a concern in both groiips for being able to 
self-assess, for developing themselves on the Alverno competences 
(especially speaking, writing, and social interaction), and 
learning to learn. A reviev of 'the 10 most important 
e^iucation-related variables listed in Table 5, shows that all 
items were given ratings' of 2..5 or higher on the 5-point goal 
achievement .scale by both groups. 

One can-conclude, then, that many education-related goals are 
deemed important by Alverno students, but are these go^ls still 
important after two y^ars? To answer this, we need to look at' 
the "goal importance now" responses of the alumnae as opposed to 
their "goal importance wh\^e at Alverno" ratings. Table 6 shows 
mean response scores for these two categories. Of „the. 20 
education-related variables listed (type "E" goals), 13 goal.s 
significantly increased in importance from the time the women 
were at Alverno, to • two years later. The item "To obtain a 
degree" was the only one to significantly decrease in importance 
for the alumnae during that time, which is an obvious decrease. 

These results suggest that alumnae and seniors attach a high 
importance to educational goals. Further, . alumnae actually 
increase their perceived importance of these goals after two 
years. Although this study supports these conclusions, we must 
seek additional longitudinal data to further investigate this 
ef f ec t. 

Our next stop is to study career and personal development 
goal importance, preparation and achievement ratings. Again, 
referring to Tables' 3a, 3b, and 3c we see ;jthat the following 
variables show significant response differences between the two 
groups with seniors rating the items as more important than 
alumnae judged them as important retrospectively: 

• To formulate long-tf?nn career plans or goals 

• To prirtinipatn more ffot! t i v p I y as a citi'/,en 



« To improve my f^h/iruM'.n for a hottr-r cconoinif! 

ftituro ( coiit i niu'd) 



Table 4 

Mean Goal Preparation Scores Corresponding, to the Goal Importance 



Items Receiving a ?lean Rating 


of 2.5 or 


Higher by Both the 


1976 Entering Students 


and the Two 


-Year ^Alumnae 


Educational Goal 


Mean Goal 


Preparation Score 




Alumnae 


Seniors 




, M 


M 


^7rite, speak, listen 


2.82 


2.69 


Obtain a degree 


2.92 


2.79 


Think, analyze 


2.72 


2.70 


Choose effectively between 






al ternat ives 


2.61 


2.46 


Develop sensitivity 


2.A6 


2.:iR 


Assess strengths and 






weaknesses 


2.8A 


2.85 


Increase knowledge in 






academic field 


2.51 


2.56 


Develop social interaction 


2. A 2 


2.61 


Deve] op compe tences 


2.73 


2.63 


Learn how to learn 


2.5« 


2.34 



1 



Scale: (1) Not at all, (3) very much 




Table 5 

Mean Ooal Ach^'eveneht Ratings hv Enterinp 1976 Students 
and TX^o-Year Alumnae on Ooal Importance Items 
Having; a Mean Score of 2.b or Hir,her- 



Write, speak listen 

Obtain a dep,ree 

Tliink, analv-e 

Choose effectively between 

al ternatives 
Develop ser.sittvity 
Assess strengths and 

weaknesses 

Increase knov/ledge in 

academic field 
Develop social interaction 
Develop competences 
Learn hov; to learn 



^'ean Toal Achievement Scor e" 
A 1 umnae ?J?Ill£L? 





55 


2. 70 


2 . 


80 


2.58 


2 . 


61 


2.71 


2 , 


,3^ 


2.61 


2 , 


,61 


2,81 


2 < 


.61 


2.77 


2 


,52 


2.65 


2 


.55 


2.60 


2 




2.63 


2 


.58 


2.53 



Scaler (3) achieved, (1) not acheived 
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Table 6 



Mean Goal Importance Patinp.s by 1978 Crartuates As 
Students and As Two-Year Alumnae 



. Goal Importance 
jtejj, Goal Importance as Tuo-Year 

Type Goal ^^h lie at Alverno^ Alumnae 



M SD M SD 



c 


Increase chances of 


















08** 




promotion 


2.02 


0. 


85 


2. 


39 


0. 


70 


-3. 


E 


Responsive to world issues 


1.86 


0. 


60 


2 . 


08 


0. 


52 


-2. 


35*^ 


P 


Learn to use leisure time 


















21*** 




ef f ect Ively 


1.96 


0. 


77 


2. 


35 


0. 


72 




c 


Discover career interests 


2.52 


0. 


61 


2. 


62 


0. 


67 


-1. 


40 


E 


Write, speak, listen 






















effectively 


2.63 


0. 


53 


2. 


59 


0. 


61 


0. 


37 


E 


Obtain degree 


2.88 


0. 


33 


2. 


20 


0. 


83 


5. 


86*** 


E 


Think, analyze 


2.63 


0. 


49 


2. 


80 


0. 


40 


-3. 


27** 


E 


Choose effectively beti-zeen 






















alternat ives 


2.50 


0. 


51 


2. 


82 


0. 


39 


-4. 


E 


Improve leadership skills 


2.40 


0. 


70 


2. 


62 


0. 


57 


--2. 


29* 


E 


More effective relation 


















21^*^ 




with environment 


2.13 


0. 


69 


2. 


55 


0. 


64 


-4. 


K 


More participation in 


















83**-* 




cultural events 


1.75 


0. 


74 


2.0G 


0. 


63 


-3, 


E 


Be self-directed in learninp, 


2.45 


0. 


64 


2 


,76 


0. 


47 


-3. 


46*** 




Develop sensitivity to 














50 




,65''** 




others 


2.49 


0. 


,58 


2. 


,78 


0. 


-3. 


c 


Form lonj^-term career plans 


2.20 


0. 


,5V 


2. 


,45 


0. 


61 


-2. 


,54* 


E 


Complete courses necessary 








I. 


,S4 




,81 


-0. 


,94 




for grad program 


1.71 


0. 


,81 


0. 


P 


Participate effectively as 












0. 


,56 




,85**^ 




clt izen 


1.63 


0- 


,56 


2.04 


~4. 


c 


Improve chances for economic 


2*. 25 
















,25** 




future 


0. 


,77 


2, 


.53 


0. 


,64 


t3. 


Cm 


Assess strengths, v^eaknesses 


2.49 


0, 


.58 


2 


.73 


0, 


.45 


-2, 


.71** 


Q 


Prepare for particular 


^.82 












.46 


1 


.77 




career 


0 


.39 


2 


.70 


0 


E 


Increase kacR^ ledge in 














.58 


0 


.11 




academic field 


2.59 


0 


.61 


2 


.53 


0 


I? 


Appreciation of aria, music. 










.45 




.5^ 


-1 


.53 




1 Iterature 


2.35 


0 


.74 


2 


0 


p 


Develop abilities for 


















.52* 




Independence 


2.45 


0 


.6'* 


2 


.67 


0 


.55 


-2 


E 


Develop social interaction 














.46 




.22* 




skills 


2.55 


0 


.61 


2 


.71 


0 


^2 


K 


Develop skills in competences 


2.56 


0 


.54 


2 


.36 


0 


.66 


1 


.75 


r 


Achieve economic independence 


2. 32 


0 


.82 


2 


.53 


0 


.70 


-3 


.26^-^ 


P 


Develop personally 


2.66 


0 


.52 


2 


.00 


0 


.30 


-3 


.28** 


P 


Improve ability to get along 


2.40 


0 


.57 


2. 72 


0 


.45 


-4 


.11*** 


P 


bovelop spiritual life 


1.9A 


0 


.IT 


2 


.78 


0 


.67 


-4 




t 


Gain understanding of own/ 






















others ' values 


^ 2.38 


0 


.53 


2 


.68 


0 


.47 


-3 


E 


Increase participation in 














.64 




.47* 




community. 


1.80 


0 


.f>7 


2 


.04 


0 


-2 


P 


Meet people 


2.27 


0 


.73 


2 


.45 


0 


.61 


„2 


.44* 


E 


Awareness of different 






















philosophies 


2.12 


0 


.59 


2 


. 38 


n 


.53 


-3 


.26** 


E 


Learn hc«v to learn 


2.54 


0 


.65 


2 


.73 


0 


.40 


-1 


.93 


P 


Prepare for satisfying 






















family life 


1.9^ 


0 


.73 


2.55 


0 


.65 


-5 


51 *** 


P 


Increase He 1 ^-conf Idence 


2.56 


0 


.58 


2.83 


0 


.48 


-3 


.27** 


P 


Enrich life, be wel l-roufided 


2.67 


0 


.56 


2 


.83 


0 


.43 


-2 


.0 7* 



Coal Type Key: 

E - Educational roUaed goal 

P - Personal s^oal 

C - Carror related goal 



^!Jcfile; (I) unimportant to (3) very Important 
*1> < .05 
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• To develop my abilities to be independent or 
.self-reliant 

• To achieve economic independence 

• To prepare for a more satisfactory family or 
marital life 

• To increase my self-confidence 

There is much more variation in goal importance ratings 
l^etween the two groups on these items than there was on the 
educational goals* Seniors rate this group of items as being 
more important than alumnae judge them to be during their time as 
students at Alverno. This variability in ratings is not seen in 
the goal preparation responses (Table 3b) for these career and 
personal goals. On only one variable (i.e., "To participate more 
r,ffectively as a citizen") did the two groups differ, with the 
alumnae responding that they had morq preparation than seniors. 

We also do not see the same variability in goal achievement 
ratings as we did in importance ratings. Seniors rated only two 
items as having been achieved more than alumnae rated them (Table 
'^c). These two variables are: "Fom long term career plans" and 
*'To improve my chances for a better economic future." In no case 
did the alumnae rate an item as achieved more than did seniors. 

To further study these responses, the career/personal 
development items that receive importance ratings of 2.5 or 
greater by both groups are presented in Table 7r These are the 
six most important goals reported by both groups. Only on items: 
"Increase my self-confidence" u.id "Develop my abilities for 
independence" does the list in Table 7 m^^tch the items in Table 3 
that had significantly higher* goal importance ratings by the 
seniors. For the other variables in Table 3 on which the two 
groups differ, alumnae do not judge those items as being as 
important during the time they were in school as the seniors do 
at graduation. 

A compari'^on of mean goal preparation scores for the six most 
important career/personal goals presented in Table 7 shows that 
preparation scores are comparable between the groups. The scores 
are also less favorable for these items than for the 
education-related items. Even so, both groups gave above average 
goal achievement ratings to these six career/prsonal goals (Table 
8). Together, then, seniors and alumnae feel that they have 
achieved the career and personal development goals deemed most 
important, without necessarily perceiving that Alverno had a hand 
in preparing them for this goal achievement. 

We now examin^ goal importance responses to the 
career/personal items by the alumnae. Table 6 shows that only 
two of these 16 goals did not increase in importance over the two 
■\ years. While the alumnae did not rate these items as important 

while they were at Alverno as did graduating seniors, the goal 
importance ratings do rise confuderably for the alumnae group to 
a point wherfi 12 of the 16 items received an importance rating of 
2.5 or higher. More data needed to clarify the renul t:t on tho 
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Table 7 



Goal Preparation Mean Ratinp,s Given by 1978 .Alumnae 
and Entering 1976 Seniors on Items Receivin?> 
a Goal Importance Mean Rating, of 2.5 or 
Hip;her by Both Groups 



Career /Personal Goal 



Mean Goal Preparation Scor e 



Discover career interests 
Prepare for a particular 

career 
Develop abilities for 

independence 
Develop self personally 
Increase self-confidence 
Be well-rounded 



Alumnae 


Seniors 


M 


M 


2.30 


2.35 


2.57 


2.56 


2.40 


2.50 


2.40 


2. 32 


2.46 


2.27 


2.35 


2 . 34 



Scale: (l)not at all, (3) very much 



ERIC 
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Table 8 



Mean Ooal Achievement Scores Given by Entering 1976 
Seniors and 1978 Alumnae on Itemc Receiving 
Coal Importance ^ean Scores of 2.5 or 
Higher by Both Croups 



Career/Person al Goal 



Mean Coal Achievement Score 



Discover career interests 
Prepare for a particular 

career 
Develop abilities for 

independence 
Develop self personally 
Increase sel f-conf idence 
Be well-rounded 



Alumnae 


Seniors 


M 


M 


2.38 


2.52 


2.7A 


2.63 


2.55 


2.70 


2.5^' 


2.70 


2.56 


2.55 


2.56 


2.56 



Scale: (3) achieved, (1) not achieved 
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career and personal development goals but these initial results 

seem to indicate that, as with educational goals, career and 

personal goals also increase in importance over time for Alverno 
alumnae. 



Goal Importance and Age 

Further analyses was performed on the goal importance of all 
the items as it relates to age of the respondent. The groups 
were both divided into traditional-aged and older groups. Table 
9 presents items that were given significantly higher goal 
importance ratings for each group. It seems that 
traditional-aged students and alumnae are interested in meeting 
people and preparing for a career while the old^r students ae 
interested in goals related to improving their abilities. Older 
alumnae view being a self-directed learner and being able to 
think and analyze as more important. 



Go al Imp ortance and Marital Status 

A final step was to look at goal importance ratings by 
marital status for the alumnae group. Those women who are 
married may have moi*e multiple roles of wife and parent and these 
roles may impede their ability to integrate certain other 
educational or career goals into their lives. Only one 
significant difference was found between the single versus 
married women on ratings of goal importance. Married alumnae as 
a group gave more importance to the goal of participating 
effectively as a citizen as more important than did single 
alumnae. The results indicate that multiple roles may not have 
an effect on what is perceived as important in regard to 
educational and career related goals. 



Expect a t i o n s and Realizations 
for Advancemen t by Major 

Another area to be addressed in this paper is how career 
preparation history affects seniors and alumnae in future career 
satisfaction. One type of variable that could affect job and 
career satisfaction is the type of work you do (i.e., major 
chosen at school). Table 10 lists some of the variables in 
careering as rated by nursing vs. non-nursing majors. Seniors in 
nursing majors anticipate better potential for further 
advancement from the first position they will hold after 
graduation to better or higher positions. They also expect their 
first position to offer potential for further advancement in 
their chosen career. Me found a slight < .05) trend for 

non-nursing graduating seniors to believe they have better 
preparation for their first positions than nursin/^ majors. These 
differences aid not show up in the responses of nursing and 
non-nursing alumna e. It appears, then, that there is an 
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Table 9 



Items Shov;ing Significantly H.iglier Coal Importanco Ratings for 
Traditional vs. Older Students Within Each Group 



SENIORS 



Traditional-Aged Students 
(23 years o r younger) 

Improve chances for promotion 

Complete courses necessarv to 
get into a graduate program 

Increase chances for better 
economic future 

Prepare for a particular career 
l^^eet people 



Older Students 

(24 years and older) 

Discover career i nteres ts 
Develop social interaction skill 
Cain understanding of own value 



ALUMNAE 

Traditional-Aged Alumnae 
(23_~2A_7_earsO 

Prepare for a particular career 
Meet people 



Older Alumnae 

L'^ 5 y ears a nd o ver) 

Think, analyze effect! vei^ 

Be a self-directed learner 
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expectation of seniors in nursing majors, not found in 
non-nursing majors, that does not become a reality for the 
alumnae. That is, alumnae nursing and non-nursing majors 
responded alike with regard to these aspects of careering. More 
data is needed within the other majors to fully explore the 
expectatiori and realization differences found here. It could be 
that graduates with certain specific degrees (that were lumped 
into the non-nursing major category) are the people that expect 
more or less from their first positions than women with other 
majors. Ve do not have enough data from the various majors to 
explore this issue further now; we need add.itional followup 
studies of alumnae to see if differences in expectations by major 
are realized in the work world. 



Career Satisfaction and Work Experienc e 

Another variable that might affect career satisfaction is the 
amount of work experience obtained before and during college. 
Recall that the vast majority of alumnae did have previous work 
experience. Table 1 1 presents mean ratings on career 
satisfaction variables by alumnae who worked full time versus 
those who worked part time. There are no differences in 
satisfaction due to the amount of previous work experience the 
person had, but again, more data is needed to support these 
tentative conclusions. We would need to compare career 
satisfaction variables of those who had no work experience in 
order to fully explore the role of early job experience in later 
life. The fact that almost all Alverno women work before, 
during, and after college does not enable this comparison. 



Career Satisfaction and Poten tial 
for Advancement 



The last variable studied relative to career satisfaction was 
the perceived potential for advancement in first employment 
position. Table 12 shows the mean scores for those who perceived 
that they had good to excellent potential for advancement in 
their first position as opposed to those who had poor to fair 
potential. Those with a good potential in their first position 
also perceived that they had good potential for advancement in 
their career choice, were more satisfied with this first 
position, and were more satisfied with their major than those who 
did not perceive that they had a chance to move into a higher 
position from the one they previously held. It seems that 
potential for advancement is a powerful variable in determining 
career satisfaction, but more information is needed to completely 
understand tliis relationship. 
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Table 10 



Comparison of Alumnae and Seniors on Aspects of 
Career Satisfaction by College Major 



ALL^TNAE 

Preparation for first position 
Potential for advancement to higher 
position 

Potential for advancement in chosen 
career 

Satisfaction with first position 
Preparation lor education after 

graduation 
Advantages of getting a job as 

Alverno graduate 
Work consistant with a]')ilitiesl 
Satisfaction with choice of major 



MAJOK 



Non-Nursing 


Nursing 




M 


SD 


M 


SD 


t 


1.96 


0. 


72 


2.31 


0. 


97 


-1.A6 


2.32 


1. 


18 


2. 35 


0. 


80 


-0.092 


2.15 
1.75 


1 

0 


01 
68 


2.19 
2.00 


0 
0 


80 
89 


-0 . 15 
-1 .122 


2.09 


0 


. 70 


1.80 


0 


.8A 


0.73 


1 ,8/t 
1.52 
1 .A2 


0 
0 
0 


.A7 
.75 
.58 


1 . 89 ; 

1.62, 
1.56 


0 
0 
0 


.57 
. 75 


-0. 3A 
-0.532 

-0.72 



SE NIORS 

Preparation for first pcsition 
Potential for advancement to higher 
posi t ion 

Potential for advancement in chosen 
career 

Satisfaction with first position 
Preparation for education after 

graduation 
Advantages of getting job as Alverno 

graduate 
Work consistent with abilities^ 
Satisfaction with choice of major 



0. 


87 


2. 


3'9 


0. 


96 


"1 


96^ 


0. 


81 


1 


22 


0 




A 


78^*** 


0 


68 


1 


31 


0 


A6 


6 


.08*** 


0 


62 


1 


;AA 


0 


.30 


1 


.522 


0 


.91 


2 


.09 


0 


.97 


0 




0 


.83 


2 


.50 


0 


.81 


-0 


.80 


0 


.56 


1 


AA 


0 


.A2 


1 


.782 


0 


.64 


1 


.20 


0 




1 


.83 



Scale: (1) very sati^:f iod/excell ent to (A) dissatisfied/poor 

except — Wl) very ccmsi stent: to {^) inconsistent 
2t-test v/ith separate variance estimate used 
*£ < .05 
A**p < .001 
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Table 11 



Kean Ratings on Career Satisfaction Variables by Alumnae 
Worked Full-Time Compared to Those ^fho Worked Part-Time 



Preparation for first positioi 
Potential for advancement into 

higher position 
Potential for advancement in 

chosen career 
Satisfaction with first 

position 
Preparation for education 

after college 
Advantage of getting position 

as Alverno graduate 
Work consistent with ability^ 



WORK EXPERIENCE 



Full- 


-Time 


Part- 


-Time 






M 


SD 


M 


SD 


t 




1.92 


l.OA 


1.95 


0.74 


-Q- 


10 


2.33 


0.65 


2. 14 


1.08 


0. 


062 


2.31 


0.85 


2.14 


1.04 


0. 


50 


2.00 


0.85 


1.62 


0.67 


1. 


33^ 


1.80 


0.8A 


2 00 


0. 76 


-0. 


i'b 


2.00 


0.A5 


1.72 


0.46 


1. 


602 


1.62 


0.65 


1.50 


0.74 


0. 


482 



ERIC 



Scale: all (D excellent to (A) poor 

excep^ ^1) very cons 1 ^pn t to (3) inconsistent 
2t-test with separate variance estimate used 
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Table 12 

Mean Scores on Various Career Satisfaction Variables by Alumnae 
Perceiving a Good vs • Tliose Perceiving a Poor Potential for 
Advancement in Their First Position 



Potential For Advancement 



Preparation for first position^ 
Work consistent v/ith abilities- 
Potential for advancement in 
career-^ 

Satisfaction with first position 



1 



Satisfaction with choice of major 
\/ould go to college again^ 
Rate Alverno^ 

Advantage of getting job as 
Alverno graduate-^ 



Good-Excellent 


Fair- 


-Poor 


M 


SD 


M 




2.17 


0.87 


2.10 


0.91 


1.48 


0.77 


1.70 


0.A7 


1.71 


0.59 


2.95 


0.76 


1.60 


0.72 


2.39 


0.70 


1 . 32 


0.54 


1.79 


0.79 


1. 16 


0.90 


1.00 


0.00 


7. on 


2.31 


6.38 


1.89 


1.79 


0.51 


1.94 


0.43 



0.26 
1.25^ 

~2. A9^^ 
0,78 
0.70 

-0,99 



^Scale: (1) very satisfied/excellent to (A^ not satisfied/poor 
^Scaler (1) verv consistent to (3) not consistent 
3scale: (1) yes (2) no 

^Rating srale of (I) to (10) 

^t-test with separate variance estimate used 



---p ' .0 3 
-^VA^Vp < .001 
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Conclusions 

In conclusion, we have seen that there are higher career 
expectations for the gradu£»Ling seniors than realizations for 
alumnae after two years. Both groups rated aspects of career 
satisfaction and potential for advancement as above average. 
Alumnae seem to carry a more positive attitud e about their 
Alverno experiences than the seniors express at the time of their 
graduation; howevor, both groups rated Alverno as above average 
on the majority of the items presented in the questionnaire. 

Alverno seniors express plans to continue their education. 
The data from alumnae indicate that :nost of the graduates sought 
additional education. Goal importance ratings for a number of 
education-related items were high for both groups. In addition, 
some of the personal and career goals were perceived as important 
to Alverno seniors. There was much more variation between the 
seniors and the alumnae recalling their 1978 perspective in 
perceived importance of these goals than was found in the 
education-related goals. A further analyses, however, revealed 
that both education and career items increased in importance 
after two years for the alumnae. It is apparent, then, that 
Alverno students value continued learning and career developtnent. 

In general, Alverno seniors value developing interpersonal, 
writing, speaking, and analyzing abilities and want to be able to 
self-assess. On the career/personal development items, the 
Alverno alumnae express that- developing independence"*^and 
preparing for a career are important goals. There appear to be 
some differenc,e3 in goal importance ratings by age. 
Traditional- aged students and alumnae express more interest in 
goals such as preparing for a particular career and meetiag 
people, while the older seniors believe that discovering career 
interests and developing social interaction skills are important. 
The older alumnae place a higher value on the goals of developing 
analyzing abilities and being a self-directed learner than their 
traditional-aged counterparts. More data is needed on goal 
importance to fully understand the relationships betKeen age and 
goals. 

There appears to be a difference in expectations and 
realizations in career satisfaction for thr nursing versus 
non-nursing majors, but limited data from the various non-nursing 
majors limits our understanding of this result. 

When studying other factors determining career satisfaction, 
we found that full versus part time work experience did not seem 
to affect ratings of career and job satisfaction by alumnae. The 
potential for advancement to a higher position from the one ^eld 
did affoct career satisfaction and satisfact^'on with chosen 
major. More longitudinal data is needed to study^t^iese careering 
f ac tors. 

Our next step" will be to follow the graduatniK seniors who 
re^onded to this questionnaire, as alumnae. In this planned 
longitudinal comparison, we can further assens the affects of age 
and type of major chosen as this relates to careering. Do 
graduates have different expectations as seniors than 
realizations as alumnae? Do they differ in their assessments of 



Alverno*s role in preparing them for further education of their 
careers? Do these alumnae show a commitment to lifelong. learnin(]; 
and career and personal developnent? \ihit effects doe^s the age 
of the graduate have on career expectations and reali^;ations? 

The former students questioned in this study have set 
valuable groundwo rk for further research on student's career 
development and we look forward to information they can provide 
on their lif e-af ter-'college'* experiences. 
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SUMMARY 



The preceding report describes findings from initial effort 
to follow alumnae from the Alverno learning process implemented 
in 1973 (Alverno College Faculty, 1976, 1979). We addressed the 
following questions: How are alumnae learning to learn at work 
and how do they describe lifelong learning? What abilities and 
processes enable transfer of learning to professional performance 
and careering after college? What are alumnae perspectives on 
careering and professional development? How do the expectations 
of students and realizations of alumnae compare? 

The interview studies presented alumnae per spec tives on 
fundamental aspects of careering: career goals and on-the-job 
learning. We found that most alumnae in our sample viewed work 
through some concept of careering, looking beyond the present job 
to some kind of professional future, and that professional ideals 
were important in relating to work. The older women interviewed 
were more likely to have a specific direction to long range 
career goals, while the younger^ women were more immediately 
focused on development of competences and expertise in their 
present jobs. 

We find that in g'^neral a woman's career satisfaction is 
strongly related to her experience of competence on the job. A 
basic sense of satisfaction with one's ability to do one's job 
well is fundamental for careering. Persistent feelings of 
inadequate performance, whether blamed on. oneself or on a work 
situation in %riiich it seemed impossible to do a good job, were 
disruptive to careering. While women adapted to other kinds of 
problems encountered in the first two years of work, including 
"reality shock" or disillusionment and interpersonal problems in 
the work environment, the persistent feeling of inadequate 
performance of the job role, for whatever reason, led to change 
of jobs if not of career field. Such changes appeared to 
re-establish the womanVs feeling of professional competence. 

Beyond the, basic sense of competence, other sources of work 
satisfaction 'invo?* job enjoyment and progress. Job enjoyment 
for some women was related to a sense of challenge, stimulation 
and continued learning; for others it was related to a sense of 
relaxation and being comfortable with the work one 'was' doing. 
Both younger and older women had strategies for progressing in 
their careers. Major catego^ues of career strategies we're: 
developin^^ excellence in job role performance; developing 
interpersonal skills and relationships; and developing plans for 
channeling oneself through learning experiences or positions to 
some position desired in the future. In general, the older womer. 
had more complex and long range career strategies than the 
younger women ;^o were focused more strongly on developing 
excellence in performance of the present job role. 

The differences between younger and older women in this study 
are suggestive, and must be in^terpreted with caution both because 
of the small number of older women in the sample, and because age 
in this sample is confounded with profession, and 30 with 
potentially relevant features of job role and job environrrent. 
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Learning on the job is based on the knowledge and abilities a 
woman already possesses, including what she has learned in 
college. One of our interests has been to determine which kinds ' 
of abilities seemed most significant for these women in taking on 
their new job roles and in continuing, learning within tl^ose 
roles, V/e found that two major categories, of .complex abilitie." 
were especially important. Interpersonal abilities learned in 
college were very strongly emphasized among both younger and 
older women and across all professional groups, as an important 
foundation for both performance and continued learning. A second 
major category of abilities that transfer to the work setting 
might broadly be called "reasoning" abilities. These included 
analysis, problem solving, decisions-making, planning and 
organizational abilities. Interpersonal anci reasoning abilities 
are complex sets of interrelated skills. These are often 
integrated and overlapping in practical role performance. In 
addition to these abilities, certain other things that women seem 
to acquire at college: attitudes, beliefs, values^ ideals and 
concepts of identity, including concepts of professional 
identity, are' also part of tho foundation for performance and 
continued learninf3 in the work role. 

We find that learning on the job, apart- fron additional 
technical learning, involves primarily the further development^of 
major abilities and the'ir integration and adapta tion in rejlat ion 
to the co ntingencies of particular work CQntext3_^ A major part 
oT wha^t is learned oh the job is "what works^ in a particular 
work setting. This is a matter of adapting abilities such as 
interpersonal and reasoning abilities, as wel''. as concepts, 
attitudes and ideals, to the contingencies of a particular 
real-world environment that Is different in • significant ways from 
the environment in which the abilities were l-earued or developed. 
In this process, it is often the case that new .-attitudes, 
beliefs, perspectives and elements of self-concept or 
professional identity are acquired as well., - 

Corresponding to learning how to adapt abilities to new 
environments, is adaptation as a learning pro^.ess. Adaptation 
involves a process of reality-testing: applying one's judgment 
and abilities in action, noting the feedback from the e>\\lronment 
and adjusting judgment and action accordingly. AltogetV.-er, we 
might say thsit learning in the vo rk setting is a mul tl-i aceted 
process, the central outco^ which is the acfaptation of 

knowledge and abilities to ne., nvironments and events. This 
includes the adaptation of attitudes and ideals, sel.-ccncepts 
and professional concepts to new experiences. It occurs through 
exposure, observation, action artd feedback, social interaction 
even the traditional classroom methods of study, reading, 
researching and participating in lectures, seminars and classes* 
Finally, asking what the differences were^etween learning on 
the job and learning in college, we found (that the essential 
difference was that learning in college was guided while learning 
on the job was unguided. In the'unguided learning situation, 
both the objectives and the means of learning are more ambiguous. 
"Learning to learn" on the job involves the discov ery in each new 
context of how to derive from that environment and experience 
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what one needs to know in order to adapt one's abilities. This 
means that on the job the graduate munt be able to apply 
transferred abilities in the Jta^k of ungui ded learnin g in order 
to effectively adapt her abilities to job performance in her work 
environment, 

Ti^he Oi. jss-sectional questionnaire study of senior 
expectations with two-year alumnae realizationg found that 
seniors almost uniformly expect to work after college. 
Ninety-six percent of alumnae sought employment, 92 percent 
succeeded, and 89 percent found positions related to their major. 
These women had more profession''! positions than their mothers; 
education func tions as an effective rout e to professional 
careers. 

Seniors had higher career expectations than alumnae were able 
to realize in two years, but alumnae rated aspects of 
satisfaction with their first positions and potential for 
advancement as above average. Alumnae show more positive 
attitudes about college learning after two years than graduating 
seniors; both groups rated college experience as above average. 
Forty-one percent of alumnae reported atdditional formal 
schooling; 56 percent indicated they intended to go on to school 
in the future, Alumnae attribute more importance to educational 
goals than did graduating seniors. 

Seniors and alumnae feel they hav e achieved career and 
personal goals they judg^ important. Younger students and 
alumnae judge meeting people and preparing for a career as most 
important; ^Ider students want to improve their abilities; older 
alumnae view' being able to think and analyze and being a 
self-directed learner ^as more important. Married women perceive 
educational and career goals to be as important as single women 
do. Having multiple roles may not hamper perceived goal 
importance for personal development and career. 

Amount of previous work experi- ice did not seem to affect the 
ratings oi;. career and job satisfac'. on for the alumnae after two 
years. ' We did find that the variable of potential for 
advancement to a higher position from the one heXd did affect 
c'areer satisfaction scores and scores on satisfaction with chosen 
'major. Alumnae who perceived that they had a good or excellent 
chance for promotion e ..pressed greater career satisfaction and 
r^ted their major more favorably. More longitudinal data is 
needed- to tttudy the factors relating to career satisfaction to a 
greater extent. The present study has laid valuable groundwork 
for further study of alumnae. 

overall, the alumnae studi s suggest that the first two years 
out of college are an important trariit^itional period for both 
younger and older women entering careers. While findings are 
'tentative, it is clear that important kincr: of adaptation occur 
during this period, in wiiich alumnae ,-nust integrate learned 
abilities, self-concepts and values with the demands, values, 
opportunities and limitations of the professional role and work 
environment. We encourage further efforts to investigate this 
period of transition, . and to -^ontinur the followup '^^tudies. 
While this study of perspectives c . learn .ng and careering is an 
important first step, future studies rnould focus on alumna 
performance^ at Work, 
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ALUMNA PFRSPrXTIVES INTERVIEW 



What have you been (ioiriK. .-iincc you cjaciu;! ted ? 



What was it like leaving school Jnd starting the life you havo now? 

What would you want to communicate co someone who ls just leaving Alyerno ... a n. 
graduate? (Wl.at would be important for them to consider? Wl.a should they. know: 
Wliy would that be important?) 

Wl,at do you think the rationale for the Alverno l.-arnin;; process was? 

Uo you think Alverno as an institution ha. a philosophy? How would vou describe 
U? Sow does Alverno's philosophy match with your own philosophv at this point 



w 



in time; 



Have you started new work since you graduated? 

think you had to do any learning when you started the work you do now?^ ^ 
Wl.at kinds of things did you have to learn? Why those? 

■.^,at do you think are the most important kinds of abilities you needed f ok making 
d.e change to new kinds of work or to your new job? W>,y do you think thos^- are 



Important? ■ — ^ 

In college, students are, to different degrees, focused on le|rnin£ as a "la-ior part 
of what ^h^y do. To what degree do you think you were focused on learning while . 
you were in college. 

In what ways is learning still a part of what you do'' (Describe with examples) 

How is learning now different than it was when yo^ were in school? (Describe with 
examples) / 

Do you find that how you learn is different in various settings, e.g work situations, 
Lrand social situations? How is le.rni.g different? (Describe with examples) 

Did what you learned at Alverrto affect the way you approach your work? Ix. ^\^^X. 
ways? Could you give me some exa-nples? (Note: work m.-.y include volunteer o, 
iomemaking activities) g? 



How would you describe the most important differences between gomg to scbooL 
and what you arc doing now? 



[)v LhoSG pares voui" 
as more or less separate? 



,0 you view the relationship '^-ween your career and family U (Note: 
Career can be defined as volunteer actavxtxes « ^ ^ ^,.,^,3 

relationships. If interviewee is living alone, a^k about wnat 
i-f hit. Lonsliip might be l ike) 

unu.t k:nds of abilities does a woman need to integrate career and facUy life'^ 

Why are those important? 

do ,ou t„in. a c^e gradua.^ s>^Ai liXc In order .o g.. d,e .ost out 
of her life aftei. college? 

To what extent do you think Alverno graduates are prepared for that? 
Kow does that happen? 



since 



Oo you think you have continued to develop in that direction during the time 
college? 

v f yes : How did that happen? 

If no : Why do you think that is? 

„o you rhln. about Mverno now an, differently than you t„oug„t about Alverno «nen 

you graduated? 

If yes or no : ^ 

How do you think about Alverno and your experiences here now? 
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L)o you feel compeieiU at this time in your life'? 
Uliich of your abilities do you value ti; l? Vn\y tlio-.e? 

l/];at have you experienced since you left Alverno Liiat ha-; influenced you itiost? 

Kave you had any experienct^s that have led you to see tilings differently than 
wiien you were in college? 

If she hasn' t said it : 

How have your experiences changed your viewp^oint? 

Have there been any time.s during your transition from school to your current 
occupational activities that you found particularly problematic, difficult or 
stressful? 

Has this been resolved as yet? 

Do you think there is anything you lea:::;ed in college that helped you resolve 
chat? If so, what? How? 
i? 

l^iat do you think it takes for a person to make tlie transition from college to 
life after college? 

V/hat abilities do you think are most important? 

In what ways do you think Alverno prepared you for this transition? 

In what ways did Alverno fail to prepare you? 

Did Alverno live up to its promises? In wi it ways? 

Looking back, what you think are the best .things coile-e faculty can do to 
prepare people for life after college? 

To what extent did your instructors do that? 

In what ways did they do that (those things)? 

In what ways did they not match up? 9^ 
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Nov; that you know niore about what you need for 1 i ie atter (M)nr};e, how would 
vou ciuiuge Alverno's program to make it. better.'* 

what important goals or aspirations did you liave when you graduated t rom Alv(>rno? 
a.ive aaiy of tho..e i;t)als been achieved.? 



iiavo you been able to do wiuit you want to do? 



j ! no : 

;;o you expect to? 

liave your aspirations changed at all since you gradu.: t ed— I or example, do you have 
any aspirations tliat you didn't have beiore, or do some aspirations seem less 
.v'orthwhile now? How have they changed? 

To what extent do you think your Alverno education is contributing or will contribute 
lo the fulfillment of your aspirations? 



In what specific ways is what you learned in college relevant to achieving what 
you said you would like to achieve? iNote : try u> get at the usefulness of what 
she learned, not of 'Miaving a degn^e/') 

V/liat are your main reasons for doing the work you are doing now? 

To what extent are you doing wha*: you expected you would be doing? 

How satisfied do you feel about where you are in terms of a career or position 
now? Is this where you want to be? 

If- you had it co do all over again would you do what you have done or would you 
want to prepare for something else? If so, what? 

Are you thinking about changing what you are doing now and doing something 
different? If yes, what do you think it will trake to make this kind of change? 
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People say iUm individu 



(iiLnk -''ople i.nanv',u after c-o 1 1 e^\c> ? 
Oo you think you have changed .since you graduated? How have you changed? 



, other people ever teU you that you've ehanged since Vou've been out -J 
do they respond to you diflerently than they d ul when you were fir.,,. 



t 



■•h.t kinds of experiences do you think you have i>ad that caused these ciuanges 
ik.w would you describe yourself at this point in time? 

25. What kinds of questions are you asking yourself right now? 

26. Wl.at challenges do you see for yourself now or in the near future? 
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Tiiorio questions cii^ ^'Tinted at the bottom of each page of the interview 
;.;o that the interviewer has them before her at all times, 

'i'hroiy.'h i.roh;n<;, it is i . r.d th.at the alumna's: most ::;ophisticated thinkincj about 
a question will surface. it is, important to realize chat an alumna who is hiqhi 
sop^hist icated will say many of the things that less sophisticated alumnae will, 
it is therefore very important to probe so as to elicit more than common 
resp^' 'ii •' : wh.'^rr- pof;:;ib]»'. 



HOW? 
WHY? 

WHY IS THAT IMPORTANT? 

how DOES THAT HAPPEN? 

WHAT i/ YOU MEAN BY THAT? 

CAN YOU DESCRIBE THAT A BIT 
MORI:: FOR ME? 

YOU MENTIONED . CAN YOU 

CLARIFY THAT A BIT FOR ME? 

HOW IS THAT IMPORTANT FOR 

JUST OFF THE TOP OF YOUR 
HEAD .... 



COULD YOU FOCUS ON FOR ME? 

I'D LIKE TO FOCUS ON FOR JUST A 

MOMi::NT 

HOW DO YOU FEEL ABOUT TILA'I ? 

CAN I BRING YOU BACK TO V 

I'D LIKE TO BRING YOU BACK TO 

WOULD YOU BE WILLING TO SHAPi: THAT 
WI1H ME? 

COULD YOU GIVE ME AN EXAMPLE? 
ANYTHING ELSE? 

WHAT DO (DID) YOU THINK ABOUT T'^AT? 
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iOm QUESTIONS USED Hi THE DESIGN OF THP '»LT"'*TA PERSPECTT\TG INTERVIEW 

How does what she is doinp, now niarch up to h.r previous expectations 
ar.d aspirations? 

What abilities a-s-st h r to transfer her competences, and so assist 
her r^-ansition tc ti e world of work? 

HOW does she describe and to what does she atcribvto -effective" transition? 
To what extent are students, including herself, prepared for transition? 
Uhat influenzal , .eriences has she had since c. i-lege? 

How has her thinking changed abov.t: what is important to her and to effective 
t rans i tioa? 

Has she changed? 

Why does she diink she has changed? 
What provided conflict for her? 

Did college impact her ability to respond t.o change or conflict? 

HOW did her expectations of what college led her to believe would happen 
ccmpare with what actually happened? 

How does working compare to going t. school? 

How does the alumna describe her learning on the job? 

To what extent has learning continued for th,. i^tudent? 

How is learning different for her now? 

Is there a causal relationship between learning in college an. learning now? 

How does the alumna descrioe the relation of her education and her work 
f^xperieacc ? 

How have her aspirations and goals changed, and how nave her experi e -...s 
uince college impacted her goals? 

Does she continue to develop in r:ec.ior.s ^^^ested }y,n^ ^^^^^^ 
aspirations, and what she r.erceives to be Alverno s iar..on..e d p.i-.ioso, > 

What are her perspectives on Alverno. her experience, here, ' 
• rationale and phi losophy compared to what she t^nk. she now ne.us . 

TO what extent .^oes she stMl see Alvef.u, .«« UnpU.Mn^ he. <ur..nl ,,.als. 
and her realization ci Ikt KoalsV 



22. What Is her perspective on her career as she currently defines if! 

23. Does she have a rationale for her current "place" in her career? 

24. Has her definition of "career" changed as the result of working? 

25. Has she engaged in careering? 

26. In what\ways has she developed since she began working? 

27. HOW does\he integrate her personal and professional life,' for example her 
career and family life? 

28. What kinds of perslpnal changes has she observed in herself o. through 
Others ' eyes? 

29. How does she wish to change or continue to change in the future? 
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Dear Participant, 



In Summer, 1980, we completed a follow-up study of Alverno alumnae. We asked 
them to complete a questionnaire very similar to th. ; one to inquire about 
their work experience since graduation, how well Alve./ao prepared tlicm for 
their current employment, their current job satisfaction, what helred them 
make the transition from school to ''life after college", and so on. Initial 
resuitr:; are described in the progress report you Just received* *'].onrning 
to Learn at Work: Students, Alumnae and Other Professionals." 

This follow-up study of Alverno alumnae who graduated in 1978 will be even 
more valuable if we can have some information about year paid and unpaid work 
experiences, your expectations for employment and/or additionnl education after 
college, your plans after graduation, and so on. That way, we will be able 
to judge how expectations about "life after coll-ge" and the actual experiences 
of our graduates compare. 

Tl ^ you for your cooperation. IJ,lease be ast^ured that all information you 
p vide on this questionnaire will be held in strictesc confidence. 



Sincerely, 




Marcia Mentkowski, Ph.D. 
Director of Evaluation 



For Computer 
llMOnly 



5-6 



7-m 



15 



16 



Code Number 



Age 



Major (s) 



Minor(s) 



Did you earn college credits before you came to Alverno? 
Check one: Yes No RN 

If yes , indicate number of credit hours completed even if you 
did not have them transferred to Alverno. 
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!1 . Have 


you had any 


PAID work experience DUJUNC college? 






1 

! 


Check, one: 


Yes No 








1 7 




If yes, please start with 
separately even though one 


your mosL rect-iiL ^ju^^j. l-l^^h 
or more may have been in 


and list 
the same 


each position 
organ i /.at ion . 




a . 


POSITION 
FROM 




ORGANIZATION 








TO 


HOURS /\^^EK 






"^2-23 j 


L 

D . 


POSITION 




ORGANIZATION 






2 4-27 1 


FROM 


TO 


HOURS /WEEK 


- - ~' 




"'"28"2"0" 


V . 


POSITION 




ORGANIZATION 






30-33 


TO 


HOURS /WEEK 






34 -35 




FROM 












'2. Did 


you have any 


PAID work experience BEFORE you came to college 






Check one: 


Yes No 








O D 




If yes, please start with your most recent position 
separately even though one or more may have been in 


and list 
the same 


each position 

oT'ty^inl "7 i^t" 1 On . 
UL t^dli-L/LiCii.-i-^-'ii • 




a. 


POSITION 




ORGANIZATION 






37-40 


FROM 


TO 


HOURS /WEEKS 







1- 42 


b. 


POSITION 




ORGANIZATION 






4 3- 46 


FROM 


TO 


HOURS /WEEKS 






4 7-48 




POSITION 




ORGAIUZATION 






49 -52 


c . 


FROM 


TO 


HOURS /WEEKS 







53-54 



What were the field experiences, clinical experiences, student teaching 
and/or OCEL/ONCEL learning experiences you participated m as an Aiverno 
student? Please start with your most recent position. 



55- 


58 


59- 


60 


61- 


64 


65- 


66 


67- 


'70 


71 


'72 



a. POSITION 
FROM 



TO 



POSITION 
FROM 



TO 



POSITION 
FROM 



TO 



ORGANIZATION 
HOURS /WEEK _ 
ORGANIZATION 
HOURS /WEEK _ 
ORGANIZATION 
HOURS /WEEK 
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Have you had any other UNPAID work uxr^ 
Check one: Yes ____ No 



)1 lege? 



Xf yes , please start with your most recent position and list each position 
separately even though one or more may have been in the same organization. 



6 - 9 



10-11 



16-17 



I 8 ' 2. 1 



2 2-23 



2k 



POSITION 
FROM 



TO 



ORGANIZATION 
HOURS/WEEK 



b. POSITION 
FROM 



TO 



ORGANIZATION 
HOURS /WEEK 



25-28 



35 -36 



37 



m-U2 



POSITION 

FROM 



TO 



ORGANIZATION 
HOURS /WEEK 



Did you have any UNPAID work experience BEFORE you came to college? 
Check one: Yes No 

If yes , please start v^i;:h your most recent position and list each position 
separately even though one or more may have been in the same organization. 



POSITION 
FROM 



TO 



POSITION 
FROM 



TO 



ORGANIZATION 

HOU: 

ORG. 

HOURS /WEEK 



POSITION 
FROM 



TO 



ORGANIZATION 
HOURS /WEEK 



If you are currently employed, what do you expect to do about your current 
position after you graduate? 



a. 
b. 
c . 



I plan to keep the job I have now and expect promotion. 

I plan to keep the job I have now and do not expect promotion, 

I plan to quit my job. 



U5 



7. Will yoL! be looking for paid employment (different from any job you hold now) 
either prior to or after graduation? 



Check one: 



Yes 



No 



If no, what uie yc. 
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8. If yes, in what general' occupat ionaJ_a_rea will that job be? (e.g., manage- 
ment, teaching, clerical) . ,. . .. - - . 



9. What do you think the specific title of that job will be? (e.g.. Assistant 
Branch Manager, Secretary, Vice-Principal, etc.) 

10. l>niat do you think the yearly salary range will be? 

a. Les.s than $3,000 

b. $3,000 to $5,999 

c. $6,000 to $8,999 

d. $9,000 to $11,999 

e. $12,000 to $14,999 

f. ^ $15,000 to $17,999 

g. $18,000 to $20,999 

h. $21,000 to $23,999 

i. $24,000+ 

j . Not applicable 

11. Which of the following describes your expectations of finding a job after 
graduation? 



I am sure I will find a job in my major. 
~~ I am sure I will f ^ nd a job, and it will be 
related to m^ -r in some 
I am sure I win Lind a job, but i. will prob.My be unrelated 

to my major. 

d. I am not sure that I will find a job. 

It is very uuMkely that I will find a job. 



a. 
b. 

c . 



e . 



1 12. How would you describe the preparation you have received at Alverno for the 
job you expect to have after you graduate? 



a. Excellent, because 

b. Good, because 

c. Adequate, because _ 

d. Inadequate, because 



13. What do you expect the potential for advancement to higher or better positions 
will be in the job you expect to have after you graduate? 



a. 



Excellent 



b. Good 

c. Fair 

d. Poor 



100 103 



How consistent will thu W(^rk you will be doing after graduaLic-ii be with your 
abilities as you see tliein? 

a. Very ounsistent with my abilities 

b. Moderately consistent with my abilities 

Inconsistent with my abilities 



13. What do you expect the potential for advancement in your chosen career will 
be in the job you expect to have after you graduate? 



a . 
b. 
c . 
d. 



I-lxcellent 
C.ood 
Fair 
Poor 



57 



16. In general, how satisfied do you think you will be with the job you expect 
to hav^ after you graduate? 



a. 
b. 
c . 
d. 



Very satisfied 
Satisfic 
Dissatis: .ed 
Very dissatisfied 



17. 



60 



61 -62 



Will you be taking any special type of examination after you graduate to 
enable you to work in the area of your choice or to be admitted to graduate 
sciiool? (e.g., state boards, Law School Aptitude Test) 



Check one: 



Yes 



No 



I already took such a test. 



If yes , how well do you think you will perform on this examination the first 

time you take it? (If you already took a test, please respond in -the past tense.) 



a. 
b. 



I will perform very well, and I am sure I will pass. 

T may not perform too v M , but I will pass. 

vvill probably perform i)oorly, and I don't think I will pass. 

I will not perform well at all, and I am sure I will not pass. 



18. Will you be continuing your education after you graduate? 



a. 
b. 
c . 
d. 



Yes, I will continue my education in the coming academic year. 

Yes, I will continue my education in (Month, Year) 

Yes, but I am not sure just when. 

I do not plan to continue my education. 
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Whether you plan to continue your education or not, how would you describe the 
preparation you have rqccived at Alverno for additional education beyond 
graduation? 

a. Excellent, because 

b. Good, because 



c . Adequate , because 



d . 1 n adequate , because 



If you plan to continue your education, what is the highest degree you 
ultimately plan to earn? 

Master's degree (e.g., M.S.N. , M.S.W., M,A, , M.S.) 



a. 



b. Pn. fessional degree (e.g., M.D. , LL.B.) 

Doctoral degree (* , Ph.D.., Ed.D., J.D.) 



c 



. he r 



I do ' L plan to continue my education. 



When you complete your program at Alverno, will you enroll in another 

educational institution? Check one: Yes No 

Ifyes, what kind of educational institution will you attend after you 
complete your program at Alverno? 

a. A public four-year college 

b. A univer?.ity graduate school 

c. A vocational/technical school, hospital school of nursing, 

trade school or business school 



d. Other 



What aca Lonal institution do you have in mind? 

What will your intended major or area of study be? -. 

In applying for admission to another educational institution, do you 
think there will be special requirements you will have to satisfy because 

of the program you completed at Alverno? Yes No 

If yes , what do you expect these special requirements to be 



How would you describe your motivational investment while you were attending 
Alverno? 

3^ I was highly motivated to achieve educationally, 

b. I was somewhat motivated to achieve educationally. 

I was i\ot mctivated to achieve educationally. 
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How would >ou des(^rihu yuur personal learninj^ effort wiii le at t I'tid i n^; AlvcrnoV 

n. I made a very strong effort to learn. 

b. I made a moderately strong effort to learn. 

I made little effort to learn. 

Thinking back on your experienee at Alverno, how would you rate the following 
on a scale of 1 (poor) to 5 (excellent). Circle the appropriatL- auni^vr. 

Poor Kxcel l^nt 

Faculty excellence 12 3 4 5 

Field experience, including clinical 12 3 4') 

student teaching, and OCEL/ONCEL 

Personal contacts with faculty '1 2 3 A 5 

Personal contacts with professionals 12 3 4 5 

in your field 

Classroom teaching 12 3 4 5 

Your own attitudes toward Alverno 12 3 4 5 
as a college 

Career advising 1 2 3 4 

Assessment 12 3 4 '> 



How satisfied are you with the choice of major that you made while at Alverno 

a. Very satisfied, because 

b. _ _ Satisfied, because 

c. Dissatisfied, becar^ 



d. Very dissatisfied, because 



What major would you choose today, if you had it all to do over again? 



How do you think you will fare in getting the job you want as an Alverno 
graduate, compared with other college graduates? 

a. I will have a much better advantage. 

b. T will have a somewhat better advantage. 

c. I will have the sarae advantage.. 

d. I will have less an advantage. 

If you had it all to do over again, would you go to college? 

Yes, because 

No, because 

If ye s, which college would you attend? 

How would you rate Alverno, on a scale of 1 to 10, as an institution of 
higher education, compared with other schools with which you are familiar? 

Excel lent 
9 10 



Poor 

1 2 3 4 5 6 7 
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3 3 - 


35 


3C - 


3^ 


33 - 


^ 1 


I, ^ 






M 7 




50 


SI - 


53 




56 


57 ' 


53 


60 - 


62 


63 


65 


66' 


68 


6 0 


-71 




74 


75 


-77 


D 6 


■8 




■11 


12 


14 


15 


17 


18 


20 


21 


23 


2t+ 


-26 


2 7 


•29 


30 


' 32 


33 


■35 


36 


3a 


3 3 


M 


»f/ 





I. OA' IHniKIANCi: 
( iu-k I' -'nt- : 



CdAI. PKIPAK/MION 
FROM Al.VKKNO 
Clit'iV oiu'i • 









-"J 




0^ 


u ^- 


















5 J! 


< 


CI 








0 Q- 




CL. 


o 


o 




LO 







uAi Aciiii vnr 

luTK (Mir; 



Here l3 a list of goals that meny students »{ave when they 
are In college. Please Indicate \^ ^SS^^^ ' ^ 
has been to you while attending Aivemo by checki . .he 
aTiTr^ate hox In the first three columns (Very Important 
Moderately Important, Unimportant), Then, Indicate lu^w wj^U 
Alverno h.TB prepared )^ou to a^^hleve each iio_a^l bv checklnK 
tTrrTpproprlalt. box In tho second block of columns (Very 
Prepared. Somewhat ^''^'P'*'^^'^ ' ''"^ ^^'^ Prepared). 
Finally. Indicate lo what oxU-nt ^ou 1 ec_l you h,wy i.er«onnl n 
achieved each ^oal by checklnK ibe Hpp,opr!..te columuH to t 
riTbTof each Item (Vhleved. Achieved Somewhat, or Not Achieved i 



To In. rcasp my rhanre ^ for nromoHon In my job. 



Tn h>. resnonsiw.. rn world r-^c^n.^ or nr.oslny social prohlenr 



To discov ^T*- inv car^tfT Interests 



To write! speak and listen mori;^^ e f f ec 1 1 vel v to various 
and I rnt e.s . — . 



To obtain a decree 



T j learn ^> think ^'fr^ analyze 



To learn how to effectively choose between alternntlve 
• f.u r of action In vartoin. situatlofjS ^ 



To Improve mv 1 e adersb 1 P . ak i M s , 



To I mnrovc m y i e.turt » i- . ^ * • — ~ ■ 

To be more effective In relatlonn-.Ips between myself and 
Lhe tota l t'pvlronment , 



.prrH..se m y p . r ^ 1 " t r ^ * ^" ruly.r^il events 



To ho self -direr ted In my U 



_ln£_ 



T;:-dev.lop my scnsillvUy u> feelln^.s and perceptions 
of others 



% lomplet J eou^^^ neceHN ary to get^nto a graduatt 



pri am eliiovhor 



To Uarn how rn nartlclpar . more effectively as a citU€n. 



To Improve my rhances f n^ ? better ^ronQHtk fwtvrs. 



To ;.f;si.ss mv str . :^'>^-" viPflknesaes 

lo prepare f or a Tar 1 1 cu lar career by learning specific 
skll Iti and nhil 1 t len 



To increase my knowledi;e and understanding of an 
academic fltfld_ 



ac anemic i it:x u , . \ . ^ 

To develop n better appreciation and responsiveness o 

music, ar^ ^"d literature _ j 

To become effectively Involved In student life and 
campus at" t 1 v 1 1 lo* 



T„ ,.....ln. mv ahlHtt.- tn he t ml..p.-",IP.H or s. ■ f-rMUMU 



To dev -loi) my ;.hlUty to Interact effectively in 
social si tu-> ;_lo'^?> ' ; — ;; — TTTTT • i 

To d. velop my sMIls In Alverno's compelen.es ^'-f;.-/; ' 
ip^.r.u-tlon. c ..Mirations: in-.1rls. nmh 1 em-KO I v 1 n^; , <l. 



To athle^*' i'eonomi> 1 mlependence 



To dt>velo[i myself nrrsnti.iHy 



..„..,,>v,. n. v -.hmtv t.> r.et alnnr. wM 1 with MtluTS 
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o 
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5 1 - 'j 3 

54 ' bf> 
57 5 9 

6 0 6 2 
6 3 6^) 
66 68 
69 7 1 



r;oAi. importancf: 

(hecf one: 


<;nAi. PRFPARATION 
FROM Al.VFKNl) 
Check (MU»: 


1 


COAi A 


CHlEVhMi-Nl 
ont' : 


Very 

Important 


Moderately 
Important 


c 
<o 

u 

o 
cx 

4 

c 


Very 

Prepared 


Somewhat 
Prepared 


Not At Aii 
Prepared 


Here la a lUt of goals that many stad^'nta have when they 
are In college. Please Indicate how Important each goal 
has been to you while attending Alvemo by checking the 
appropriate box In the flrr^t rhr^e columns (Veiy Important, 
!^>derately Important, Unimportant). Then» indicate hi>w weU 
Alverno has pre^rsd you to achieve etich goal by checking 
the appropriate box in the second hlock cf rclumns (Very 
Prepared. Somewhat Prepared, or Not At All Prepared). 
Finally, indicate to wh_at extent you feel ^ou have personally 
achieved each goal by checking the appropriate columns to the 
rTght of each item (Achieved, Achieved S.. ..ewhat , or Not Ach leved). 


Achieved 


Achieved 
Somewhat 


o 
> 

u 
< 

0 

y. 


1 












To dL'VLvU'P niY si^lriLuj.J_lJJ^i^ _ ^ 








i 












To gain ■> h<'{ t I'f nnil»>r M .nul 1 nr, oi mv o^m and (>i tiei ' s values, 
and to dcLiiJr tiid dLl baiicd LllCii , 




















To Incrr.'isr mv .utlvi- p.i r t i r 1 pal W>n in communllv Issno-^ 

and activlLles . , 




















To meet oeonie or m.ike new filc-nds 




















To incrt'nsi> my awnrcnesB and understanding of diffcimt 
Philosophies, cultures, and wavs of .life 




















To learn how to le^irn 




















To Drcnare for a more satlsfacLorv fomllv or mnrltal life 




















To Incfense mv self-confidence 








i 












To learn skills that v;lll enrich my lire and make me a 
more well-rounded person 








J 
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What were vour parents' .H-c.upat ions wl, i K' you were ^rowiu^ ui> i 
Mother -' 



rather 



What was 


t]ie highest level of 


Mother 




a . ^ 


Grade School 


b. 


Some High School 


c . _ 


High School c;racluate 


ci. 


Vocational or Trade 




Scliool 


o . 


Some College 


t; . T _ 


College Graduate 





Post-graduate 




Kducat Ion 


i . 


I do not know. 



Father 




a . 


Grade School 


b. 


Some High School 


c . 


High School C^raduate 




Vocational or 'rr.uU.' 




Schoi^i 


e . 


Some College 




College Graduate 


P^- 


Post-graduate 




Education 


i , 


I do not know. 



If von have\:hildren, would you please list their ages? _ 
How manv ot vour children are living at home with you? 



Are 
a . 



you currently: 

Single^ .never married 
Vrsin^ile, do you plan to be married within the next two vears^ 

Yes No _ Maybe _ _ 

Marritnl 

Vf married, wluit is votir Inisband's current ocrupalion? 

What vear WiTi' Vou marriiw!? 

Separated or Divorced 

Witlnwed • 

[tiM'U years from now, what would Vou like to be? 

a. A housewife with no childii'U , ........ 

1,^ A hnu:;fwite with one or miH*e children 

An unmarried carei-r woman 

A married career woman witiiout cliildren 

A inarriiMi rareor UMinan with ililldri'U 

A married c.ireor woman with children 
no ! (>n^',e ! .il lioliu' 

iKdit'r: 



d. 

I . 



11 
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Below are some Conditions under which women work. Rate yourself on how you 
feel about holding a job after marriage, graduation from college, and/or 
parenting. Circle 1, 2, 3, 4 or 5 according to wlLej:_hj?j;^j^_ 
work under each condition. ^^ - • " 



Definitely 
Not 

Prefer Co Work 



Probably 
Not 

Prefer to Work 



Undecided 



Probabl" 
Wculd 
Pre fer to Work 



Oef in icely 
Would 
Prefi-r to Work 



No children; hus- 
band * s salary 
adequate . 



2 



One child of pre- 
school age; hus- 
band's salary 
adequate . 



c. One child of pre* 
2^ school age; hus- 

band's salary 
not adequate. 



25 



Two or more child- 
ren of preschool 
age; husband's 
salary not adequate 



2 6 



Two or more child-, 
ren of school age; 
husband's salary 
adequate . 



2 / 



Two or more child- 
ren of school age; 
husband.' s salary 
not adequate . 



2B 



Children have 
grown up and le f t 
home ; husband ' s 
salary adequate . 
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VJhat was your yearly salary or wage the year BEFORE you entered Alverno? 

a. Less than $3% 000 

b. $3,000 to $5,999 

c. $6,000 to $8,999 

. d. • $9,000 to $11,999 

c. $12,000 to $1A,999 

f. $15,000 to $17,999 

g. $18,000 to $20,999 

h. $21,000 to $23,999 



i. 



$2A,000+ 



j. Not applicable 

What is your yearly salary or wage NOW? 

a. Less than $3,000 ' . ' 

b. $3,009 to $5,999 

c. $6,000 to $8,999 ' 

d. $9,000 to $11,999 

e. $12,Q00 to $14,999 

f. $15,000 to $17,999 

g. $18,000 to $20,999- 

h. $21,000 to $23,999 

i. $2A,00(>f 

j. _ Not applicable 



About how much , .r college education l.as been financed by your jar_en tj^sl 



*a. All or nearly ail 

b. More than hal f 

.~~ Less than hal i . 
(1. None or very little 



About how much of your college education has been financed by your own j^rj^tn^ 
n. _ All or nearly all 
1). More than half 

c. ^ Loss than lialf 
(1. None or very littl e 



J 1 i 
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39. About how much of your college education has been financed by Alverno Scholarships - 



a 
b 
c 

d. 



V 



All or nearly all 
More than half 
Less than half 
None or very little 



If you have received an Alverno Scholarship » 
check which one(s) : 

a. Alverno Trustees Scholars 

b. ' Presidential Honor Awards \> 

c. Presidential Merit Award 

d. Alverno Continuing Education Grant 

e. Donor Scholarships 

f. Other: 



40. About how much of your colllge education has been financed by S tate or Federal 
Grants? 

If you have received a State or Federal Gran t, 
check which one(s) : 



a. All or nearly all 

b. More than half 

c. Less than half 

d. None or very little 



Federal Basic Educational Opportunity 
Grant (BEOG) 

Supplemental Educational Opportunity 

Grant (SEOG) 

Nursing Scholarship 

Native American Cirant 

Vocat iuna 1 Kehab il itat ion 

Social Security 

Veterans Benefits 

Armed Forces Nursing Grants 

Wisconsin State Tuition Grant 

Other: 



41 




much of your college education has been financed by State or F ederal 

If you have received a State or Federal Loa n, 



All or nearly all 
More thar half 
Less than half 
None or very little 



check which one(s) : 

a. Guaranteed Loan 

b. Wisconsin Direct Student Loan 

c. National Direct Student Loan 
(1. Nursinj' Slucienl Loan 

e. Other : 



42. About how much of your college education has been financed by hPSjl^A^-^M.^^. 
loans? 



a. 

b.' 
c . 



All or nearly all 
More than half 
Less than half 



d.__ None or very litile 



If you have received a Local grant or loan , 
check which one(s) : 

a. Tuition Reimbursement from your company 

b. "^ I Philip Morris Grant 

c. Other organisations or corporations 

in the Milwaukee areat 

d. Other: 
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APPENDIX III 



ALVERNO COLLEGE ALUMNA 
CAREERING QUESTIONNAIRE 



Marcia MentkowskI James Bishop 



Office of Research & Evaluation 
ALVERNO COLLEGE 



ERIC 



Funded by a grant from the National Institute of Education: 
Careering After College: Establishing the Validity of Abilities 
Learned in College for Later Success 
(NlE-G-~77-0058) 

Principal Investigators: 

Marcia Mentkowski 

Austin Doherty 

Alverno College 

3401 South 39th Street 

Milwaukee, Wisconsin 53215 
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1 1 I 



ERIC 



Code Number 



Age 



Wh 



at was (were) your ma.jorCs) at Alveruo; 



What was (were) your minor (s) at Alverno: 
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bi,i von h.iv« any pAui uork cxrvricnce KLilfii.y^>" ^'"-'^^ Koiiis to coiicfiv' 
Chvck one: tos No 

If yes, pUvisc list each p<isltlon «oparately even thoupli thov mny 

have been in the same orgnii l7:at ion . 
A, POSITION ♦ ORGANIZATION 



FROM . TO : HOURS /WEEK 

B, ioSITION_ , ORGANIZATION 

FROM TO HOURS /WEEK _ 



C, POSITION . ORGANIZATION 

FROM TO HOURS/WEEK 



Did you have any pAia work experience hP.fnrc, vo^» r^^^ to college? 
Check one: Yes No 

If yes, please list each position separately even though they may 

have been in the same organization, 
A, POSITION ORGANIZATION 



FROM 



TO nOUKS/WEEK 



POSITION ORGANIZATION 

FROM TO HOURS/WEEK _ 



POSITION ^ ORGANIZATION 

FROM TO HOUKS/WEEK _ 



Did you have any unpaid work experience whilfl you were goinp, to college 
Check one: Yes No 

If yes, please list each position separately even though they may 

have been in the same organization, 
A, POSITION ORGANIZATION 



FROM 



TO HOURS/WEEK 



POSITION ORGANIZATION 

F^OM ' TO HOURS/WEEK _ 



POSITION ORGANIZATION 

FROM TO hours/week _ 



Did you have any unpaid work experience h^fnrt^ you came to college? 
Check one: , Yes ^ No 

If yes, please list each position separately even though they may 

have been in the same organization. 
A. POSITION ORGANIZATION 



FROM TO ^ HOURS/WEEK _ 

POSITION ORGANIZATION 

FROM TO HOURS/WEEK 



POSITION ORGANIZATION 

FROM TO HOUPS/Wr.FK _ 



lU 

116 



3 



H^ve you had any paid work experience since graduating from college? 
Check one: Yes No 

(Please begin with the job you were holding while attending college, if any, and 
work forward to your present or most recent position, even though the positions 
may have been in the same organization). 



POSITION 
FROM 



TO 



ORGANIZATION 
HOURS /WEEK 



^SITION 
FROM 



TO 



ORGANIZATION 
HOURS /WEEK 



POSITION 
FROM 



TO 



ORGANIZATION 
HOURS /WEEK 



Have you had any unpaid work experience since graduating from college? 
Check one: .Yes No 

(Please begin with the position you were holding while attending college, if any, 
and work forward to your present or most recent position, even though the positions 
may have been in the same organization). 



POSITION 
FROM 



TO 



ORGANIZATION 
HOURS /WEEK 



POSITION 
FROM 



TO 



ORGANIZATION 
HOURS /WEEK 



POSITION 
FROM 



TO 



ORGANIZATION 
HOURS /WEEK 



\4hat were the field experiences, clinical experiences, student teachiag, 

and/or OCEL/ONCEL learning experiences^you participated in as an Alverno student; 



A. 



POSITION 
FROM 



TO 



ORGANIZATION 
HOURS /WEEK 



POSITION 
FROM 



TO 



ORGANIZATION 
HOURS /WEEK 



C. 



POSITION 
FROM 



TO 



ORGANIZATION 
HOURS/WEEK 
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If you were employed while attending college, what was your annual salary or wage 
the year you graduated? 

Less than $3,000 per year 

$3,000 to $5,999 per year 

$6,000 to $8,999 per year 

^$9,000 to $11,999 per year 

$12,000 to $1A,999 per year 

^ $15,000 to $17,999 per year 

$18,000 to $20,999 per year 

^ $21,000 to $23,999 per year 

^ $2A,000 or more per year 

Not applicable 



Did you seek paid employment after graduating from college? 
Check one: ^es No 

If yes, did you seek employment in a position related to your major in college? 
Check one: Yes No 

In what general occupational area did you seek employment? (e.g., teaching, 
management, clerical, etc.) — "| 

Were you successful in finding a position after graduation? , 
Check one: ^ Yes No .| 

If you were successful in finding a position, in what ^engral occupational i 
area was this? (e.g., teaching, management, clerical, etc.)^ ^ 

- I 

What was your annual salary in the first position you held after 
graduation? 

Less than $3,000 per year 

^$3,000 to $5,999 per year 

$6,000 to $8,999 per year 

$9,000 to $11,^- per year 

$12,000 to $1A,999 per year 

$15,000 to $17,999 per year 
$18,000 to $20,999 per year 

$21,000 to $23,999 per year 

\^ $2A,000 or more per year 

^Not applicable 



What percent increase in salary have you had since you took your 
first position after graduation? (please estimate percent if 
necessary) percent. 

related was your first position to your college major? 
Directly related 



Somewhat related 

Not related 
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How well do you think Alverno prepared you for the first position you 
held after graduation? The preparation was: 

Excellent, because 



Good, because , 

^ Adequate, because — — . 

_ Inadequate, because ^ . 

To what extent do you think that the first position you held after 
graduation offered the potential for advancement to better or higher 
positions? The potential for advancement was (is): 

Excellent 

^ Good 

^ Fair 

— . ^oor 

To what extent was (is) the work in the first position you held after 
graduation consistent with your abilities a3 you see them? The work 
was (is) : 

Very consistent with my abilities 

~~[ Moderately consistent with my abilities 
" Inconsistent with my abilities 

To what extent did (does) the first position you held after graduation 
offer potential for further advancement in your chosen career? The 
potential for advancement was (is): 

Excellent 
Good 
Fair 

^ Poor 

In general, how satisfied are you with the first position you held after 
graduation? 

Very satisfied 

Satisfied 

Drssatisfied 

Very dissatisfied 

If you did noc seek paid employment after graduating from college, what were 
your reasons for not doing so? , , 



Did you take any type of special examination after you graduated to enable you to 
work in the area of your choice or to be admitted to graduate school? (e.g., state 
boards. Law School Aptitude Test, Graduate Record Exam, etc.) 
Check one: .Yes No 

How well did you perform on this exam the first time you took it? 
I performed very well, and passed 
I did not perform too well, but passed 
I did not perform well, and did not pass 
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Djid you continue your education after graduation from Alverno? 
Check one: Yes No 



If yes, what is the highest degree you ultimately plan to earn? 

Master's degree (e .g . , 'M. S .N . , M.S.W., M.A., M.S.) 

Professional degree (e.g., M.D., LL.B.) 

Doctoral degree (e.g., Ph.D., Ed.D., J.D.) 

Other . - 

Do not plan to seek a higher degree, but will continue my education 

If you did continue your education after graduation from college, how well 
do you think Alverno prepared you for additional education? \^ich word best 
describes this preparation? 

Excellent, because ^ 



^Cood, because 

Adequate, because ■ 

Inadequate, because , 

If you did continue your education after graduation, in what kind of 
educational institution did you enroll? 

A public four-year college 

A university graduate school 

' A vocational/technical school, hospital school of nursing, trade school 

or business school 

Other . 

What institution was this? ^ 

What was your major area of study? _ 

In what year did you enroll in this instiution? ^ 

In what year do you expect to complete your additional education? 

Were there special requirements that you had to fulfill because of the 
program you completed at Alverno? 

Check on^: Yes ^ No 

If yes, what were those special requirements? 



If you did not continue your education after graduating from Alverno, do you plan 
to continue your education at any time in the future? 

Yes, I will continue my education i- . ^(Month, Year) 

Yes, but I am not sure just when 

No 



How would you describe your motivational investment while you were attending 
Alverno? Were you: 

Highly motivated to achieve educationally 

Somewhat motivated to achieve educationally 

Not motivated to achieve educationally 

How would you describe your personal learning effort while attendlnf^ Alverno? 
Would you say that you: 

^ Made a very strong effort to learn 

Made a moderately strong effort to learn 

_^Made little effort to learn 
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Thinking back on your experience at Alverno, how would you rate the following 
on a scale of 1 to 5, where 1 is poor and 5 is excellent? (Please rate each 
item either 1, 2, 3, A or 5.) 

Faculty excellence 

Field experiences, including clinical, student teaching or OCEL/ONCEL 

Personal contacts with faculty ^ 

. Personal contacts with professionals in vour field 

Classroom teaching, in general 

Your own attitudes towards Alverno as a college 

Career advising 

Assessment, in general 

How satisfied are you with the choices of majors that you made while at Alverno? 

Check one: ^ 

% 

Very satisfied, because 

Sat isf ied , because _ 

_ Dissatisfied, because 

Very dissatisfied, because 

VJliat major would you choose today, if you had it to do all over again? . 



If you had it to do all over again, would you go to college? 

Yes, because . 



. No, because 

If yes, which college would you attend? _^=^_^^_^ 

If you would not now choose Alverno and the college you would like to have 
attended were rated 10, how would you rate Alverno, on a scale of 1 to 10? 
Circle one: 

123A56789 in 

Do you think you had (or will have) an advantage or disadvantage in getting the 
job you want because you are an Alverno graduate, compared with the average 
college graduate? 

I had (or will have) a much better advantage 

" I had (or will have) a somewhat better a^ivantaftf^ 

I had (or will have) less of an nrlvantage 

I had (or will have) much less of an advantage 
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GOAL IKPORTANCF. 
mm AT AI.VERNO 

Check one: 


GOAL IMPORTANCE 
NOW 

Check one; 


GOAL PRFf ARATlOf) 
FROH ALVERNO 

Check one: 


Here is a list of goals that many people have 
when they are in college as well as later in 
their lives. Please indicate how important 
each ^1 was to you when you attended Alverno 
byThecking the appropriate box in the first 
thrcp columns (Very Important, Moderately 
Important, Unimportant). Second, indicate 
how important each ^ is _to 3 now by 
checking the appropriate box in the second 
set of columns. Third, indicate how well 
Alverno has prepared to achieve each 
^ by checkinf-, the appropriate box in the 
third set of columns (Very Well, Some, Not 
at All). Finally, indicate to what extent 
vou feel you have personally achieved each 
goal by checking the appropriate columns to 
fhp ripht of each item (Achieved, Somewhat 
Achieved, or Not Achieved). 


GOAL A 
Check 


CHIEVE 
one: 
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I 
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A 
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R R, 

Y T 
A 
N 
T 


— 

M 

0 I 
D M 
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N 
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M 
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R 
T 
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R 
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H 


S 

0 

}\ 
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0 
T 

A 
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A 
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A 
C 
H 
I 
E 
V 
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D 


A S 
C 0 
H H 
I E 
E W 
V H 
E A 
D T 


A 

C 

N H 
0 I 
T'E 
V 
E 

« D 




















T9 increase niy chances for pronotion in nv iob 


























To be responsive to world issues or pressinp, 
social problens 


























' ■ ■ ^ ^ 

To learn how to use my leisure time more 

pffpftivelv 


























To discover njv c^f^^r intef^ji^^s 


























'^0 write, speak and listen more effectively 
to various- ayd^fPdM 
















- r- -' 










To obtain a decree 














\ 












To think and analvze effectivelv 


























To' choose effectively between alternative 
courses of action in various situations 


























To improve mv leadersKln sl<,|l]s 


























To be nore effective in relationships between 
mvself and the total environment 






• 










* 










To increase my participation in cultural 
events ' 


























To be self-directed in mv learnint^ 
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ORTANCE 
ALVERNO 

e: 


GOAL IMPORTANCE 
NOW 

Check one: 


GOAL PREPARATION^ 
FROM ALVERNO 

Check one: 


Here is a list o^' goals that many people have 
when they are in college as well as later in 
their lives. Please indicate how important 
each goal was to you^ when you attended Alverno 
by checking the appropriate box in the first 
three columns (Very Important, Moderately 
Important, Unimportant). Second, indicate 

now impOlLallL cdLlI ^Udi lo YUU IIUW Uy 

checking the appropriate box in the second 

c?Qt' r»f r'r»1iimnc TH "ItH 'InH'lpiat'O HoW "UP 1 1 
bcL UJ LUXUI.lIlb* ilti.JlU, i.llUi.^<lLC ItUW WCJ.J. 

Alverno has prepared you to achieve each 

n o 1 Viif, nVior^'ino frVio linn IT^TI K "I q t" D nr^v In t'lio 
KOai^ Dy> CncCKlllf, LHc dyylUyl laLxz UOX 111 LlltJ 

third set of columns (Very Well, Some, Not 

aZ nLL), rillaiiy, lllUlCaCc LU WllaC cXlcllL 

you feel you have personally achieved each 

EOai Dy CncCKillg LIIc appiupi IdLc COiUmilb LU 

the right of each item (Achieved, Somewhat 

ALIUcVcU, UL lJUL 1 1 i.C V CU / • 


GOAL ACHIEVEMENT 
Check one: 


■ 
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To develop my sensitivity to the feelings and 
perceptions of others 






















To formulate lonR-term career plans or goals 
















< 






To complete courses necessary to get into a 
iiraduate _proj^ram elsewhere 






















To participate more effectively as a 
citizen 






















To improve my chances for a better economic 
future 


1 













1 









To assess my strengths and v^eaknesses 
























To prepare for a particular careet by learning 
specific skills and abilities • 
























To increase my knov;ledge and understanding 
of an academic field* 
























To develJjp a better appreciation and 
responsiveness to music, art and literature 
























To become actively involved in a safisfying 
social life 
























To develop my abilities to be independent 
or self-reliant 




1 




















To develop my ability to interact effectively 
in social situations 
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^ORTANCE 
r ALVERNO 

le: 


GOAL IMPORTANCE 
NOW 

Check one: 


GOAL PREPARATION 
PROM ALVERNO 

Check one: 


Here is a list of goals that many people have 
when they are in college as well as later in 
their lives. Please indicate how important 
each goal was to you when you attended Alverno 


GOAL ACHIEVEMENT 
Check one: 


by checking the appropriate box in the first 
three columns (Very Important, Moderately 
Important, Unimportant). Second, indicate 
how important each goal is to you now by 
checking the appropriate box in the second 
set of columns. Third, indicate how well 
Alverno has prepared you to achieve each 
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goa^ by checking the appropriate box in the 
third set of columns (Very Well, Some, Not 
at All). Finally, indicate to what extent 
you feel you have personally achieved each 
goal by checking the appropriate columns to 
the right of each item (Achieved, Somewhat 
Achieved, or Not Achieved). 


















To develop my skills in Alverno 's competences 
(e.g. social interaction, communications, 
analysis. problem-solvinR* valuing, etc.) 
























To achipve^ economic -fndppendpnr.p 
























To develoD mvself Dersonallv 
























To ii.iprove my ability to get along veil 
with othf;rs 
























To d&VGiup r-v spiritual life 
























Tc t^iu better understanding of my own 
and others* values, and to decide and act 
on them 
























To increase my active participation in - 
communitv issues and activities 






















To meet people and make nev7 friends . 
























To in'^rease. my awareness and understanding 
of different philosophies, cultures v and" 
ways of life - * ' 
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GOAL IMPORTANCE 
WHILE AT ALVERNO 



Check one: 



I 
M 
VP 
EO 
RR 
Y T 
A 



M 

0 I 
DM 
E P 
R 0 
A R 
T T 
E A 
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Y T 



I 
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0 
R 
T 
A 



GOAL mmm 

NOW 



Check one: 



I 
M 
VP 
E 0 
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0 I 
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AR 
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P 
0 
R 
T 
A 



GOAL PREPARATION 
FROM ALVERNO 



Check one: 



S 
0 
M 
E 



Here is a list of goals that many people have 
when they are in coUepe as well as later in 
their lives. Please iiulicate how important 
each goal was to };oii when you attended Alverno 
by checking the appropriate box In the first 
three columns (Very Important, Moderately 
Important, Unimportant). Second,' indicate 
how important each goal Is to i/ou now by 
checking the appropriate box in the second 
set of columns. Tfilrd, Indicate how well 
Alverno has prepared to achieve each 



goal by checklnp, the appropriate box in the 
third set of columns (Very Well, Some, Not 
at All). Finally, indicate to what extent 
H y£li !H! personally achieved each 
goal by checking the appropriate columns to 
the right of each Item (Achieved, Somewhat 
Achieved, or Not Achieved). 



To learn how to learn 



To prepare for a more satisfactory family 
KMlM life 



To increase m self-confidence 



To enrich mv life and make me a more 
well-rounded nerson 



GOAL ACHIEVEMENT 



Check one: 



A S 


A 


C 0 


C 


H M 


N H 


I E 


0 I 


E W 


T.E 


V H 


V 


E A 


E 


D T 


D 



ERIC 



123 



DO you belong to any clubs or associations directly related to the work you do, 
or to a paid position that you hold? (e.g., professional associations) 

Clieck one: Yes . No 

If yes, what are these? (Optional) 



Do vou belong to anv civic clubs or organizations in which you are an active 

member? (e.g., Junior League, UPAF) Check one: Yes _ No. 

If yes, what are these? (Optional) 



background information? 



Now, may I ask you for some 
What were your parent's occupations when you were growing up? 

Mother 



Father 



If you have children, please list their ages: 



How many of your 



children are living at home with you? 



Are you, currently: 

single, never married 
married^^]^^^^^^ 

divorced or separated 
widowed 



If you are married, what is 
^your husband's current 
occupation: 



What year were you married? 



124 ^^^''^ 



^Alverno College 

3401 S<xith 39th kreet / MilwauKe«, Wl 53215 



